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INTRODUCTION “TO THE CASE STUDIES
The plgnnlng year case studies contain a wealth @f :
: v,=1nfarmat1®n on plannlng year ‘activities for each of the 15" |
—— Sites participating in the Project Developmental Continuity .
"demonstration program. Planning year operations were both
‘complexganﬂ diverse. .To understand this complex process, it
is essential to have a aamprehansive view of the purposes oft -
the national demonstration program and its evaluation. “Therefore,
‘ this introductlon to the planning year case studies first
presents an overview of the Project Deﬁglcpmental Continuity

program and its evaluatlan, and then provides details on the

case studies- -their purpose, the data collection strategies
‘employed, the IEPth review pracass, and the report format.

¢ - Overview of thezP:Qjéct Develdpmental Continuity Program "

Prgject Developmantal Continuity was 1aun§hed in the summer
f 1974 w1th two @verrlﬁlng purposes, as descr1§gd in the ‘

e To assure continuity of experlences for children-
from prescha@l through early primary years by

c : stimulating cegniftive, language, saa;al—em@tlanal

N : * and physical development, and thefeby promoting
educatlanal gains \for children through the
development of sociial competence. . Naps
. " , . _

e To develop dels \Dr developmental continuity
that can be 1mpl&me¥ted on a wide scale in Head

- -

Start and other child develapment prégrams and
SChéDl systems. .

R

The first purpose sets the basic ratlanale far the program
and emphasizes the EomprhEﬂSlVE nature of the expected effects.
The second purpose, cleafly EétabLlshes PDC as a natlcﬁal A -
demangtratlan pragfamig v ¢ : )

y
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PDC and the Head Start Imprgvement and Innavgtlcn Effart

The. PDC demﬂnstratlan program 15 part’ Df a major effort

’by the Office of -Child Development. (DCD) to explore the-value

.and feasibility of;introducing variations on -the Head St&rt
theme. 1In 1972 the "Improvement and Innovation" effort was
announced,. In the Head Start Newsletter for August/September

-1972, Head Staft Director, James Roblnsan,,descrlbad the "I and I" .

. effort as "the first subsgstantial and really serious effort ever
mandated to improve the guality of Head Start programs." The

_experimental, demonstration programs instituted as part of this

aat

effort have included, in addition to Project DéVélopmental

-antlnulty, the Hamé Start DemonstratlgnvaGJEct the Chllﬂ and

DlagﬂDSlS and Treatment Pr@grami, These pragzgms folléw the
tradition of Planrfed Variation Head Start, ‘Health Start, Parent
Child Development Cénfers, and Parent Cﬁllﬂ Centers. ' ’

" Although Préjéct DéveloPmental Cantinulty (PDC) shares
many features of these other Head Start programs, it represents
théefllst attempt by OCD to: establlsh a pEEgram that mandates
Séééﬂ nation with the publ;g schools. It is Hoped that PDC
will enhance children's social CDmPEtERCE, specifically their
"everyday effectiveness in dealing w1th their environments ‘and
responsibilities in school and life." (Guidelines, 1974, p. 1)
In this context,' social competence refers to a child's cognitive
and intellectual development, physlaal and mental health, nutrition,

and other health- rélated factor% -

H

« PDC, then, has been designed to form an administrative '
structure that links or meshes exlstlﬂg Head Start and elementary
school educational and support’ serwvices, " thus providing a .
contihuous; develagmentally appropflate, educational experience
for children. The program focuses on the particular physical,
social, cultural, emotional, and cognitive needs of individual _
children,; involves parentgﬁgld other cammunlty representatives in
‘the educational decision ng. process and in other aspects Qfﬁ
children's education; and gives special emphasis to the needs’

f children with physical and learning handicaps, as. waél as

Ah@Eé who are blllnqual/b;cultural . .-

& : . o
) T;adltlanally, preschools and public schools Eav not
. wdrked together, but Project Dévelapmental Continuity aims )
to establish such a relationship, 'The prospective PDC public
schools and Hcéad Stant programs arce expected to work together T
in all uruag==edﬁgati@n, thiLh, nutrition, support services,

parent involvement, and so forth--areas that are not typically
emphasized in the public sghaolgg .
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. "The Two PDC Models

" One of the features of the PDC demonstfatlan 9r§§ram is
a comparispn of two models for establishing the preschool- -school-
relationshlip: The Preschool-School Llnkages (PSL) approach
establishegs an administrative council that 1is to promote
cooperatign and joint planning acrgss administratively Eepafate
Head Start] '‘and elementary programs, ' The :Early Childhood Schools
(ECS) mddell administratively and phys;aally combines Head‘§f4W7’
and elementary programs in the same bulldlﬁg, creating a "ne
institution" under the local education agenﬂy. In e;ther
approach, the child's educational experience is expected taq be
- - qualitatively different because of the cooperation between the
- Head btart program and the SEhDOlS. :
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v A Pctentlal PDC sites were flfSt 1dent1fled be:ause admini-,
strators, parents, teachers and cammuﬁlty people at those sites
all expressed interest in participatding in the program. The
selection ?racess involved several steps. 'First each regional
OCD office' and the Indian and Migrant Program Division asked a
number ¢f Head Start grantees within their }eginn to complete a
questionnaire\to determiné, the feasibility ofglmplementlng a
PDC program at their s;tg. Eased on responses to this-survey,
the four sites-deemed by each region to be most suitable were
recommended to the national OCD office. 'A review panel then
selectéed two of these four sites to submit proposals. Staff from
the national and regional OCP offices’ reviewed these proposals
¢ and visited each site tc meet with grantee staff, Head Start
and public school teachers, parents and Head start and school
admlnlstratars and rev;ew project plans. 8Since PDC was intended
to extend beyond Head Start into the early elementary .grades,
U.S. Office of Education staff were invelved in the selection 7
process, along with state education agency staff. . Through this
process one site was selected from each region, exé@pt Regions
ITI and VIII, which each had two. Two ad®fitional Gites were
selected to repreaent:the'Indian and Migrant Program Division of
. OCD. Four s;ta; were, dPElgﬂed Elllngual/Blcultural Demonstration
‘ Projects. :
k]

"The offides are located in Boston (Region I), New

w York
thy rgic 21 Atlanta (Region 1V),
Chicago (Region V), Dalla (Region ), Kansas City (Region VIIY,

Denver

X}, and. Seattle

Zaiiimrniéi Culpladq,,
”frvlandf'w;cthan, New Jezsey,
V VlFQlﬂld\
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B This sele:t;an process -has resulted in local, settlﬁgs for 3
PDC that are extremely diverse, raﬁglng from the large urban
populations seryed by the Utah, Ioway, and Washington projects,

to more suburban settings in Cénnectlcut and Maryland, and flnal;y
to smaller, rural communities in Texas, Floridd and Arizona..

‘The ethnic and cultural compositions .of these cammunlﬁ;es are .
also divemse, 1ncludlng, far example, Navajas, HlSPanlCEF Blacks
and Appalachians. = : .o ) .

Dperatlon of the pragram began in 1974 at the 15 selected
sites and the entire first year of program aperatlgns was -
designated a planning year for local projects. During this
time, staff were to be hired, component area task fDrces were
to be appointed, and detailéed plans for actual Implémentatlcn
were to be initiated. During Year II, 1975-76, sites are- =~ . .
expected to begin to implement their plans. Program Year III
_(1975 =77) is officially designated as .the "imglementatlan year o
in the project dESlgﬁ, and by Year III fprograms are expected to

~ be fully implemented and operational. -

fﬁe Nation "l/L@cal Perspective: L
= .

From a national OCD pEISPECthE, PDC is vféwe& as "a
planned program, structures, systems, or procedures.by which -
adults provide children with experiences that foster and

support continuous development” (Guidelines, 1974, p. 1) -
To facilitate such an effort, each of the'two PDC msﬁéls (PSL
and ECS) was divided into seven component atreas: education,

preserv1c§ and ‘inservice training, developmental support.
services, parent involvement, administration, services for
handicapped children and children with" learning dlgablllt;es,

- and serv1ces f@r b;llngual/blcultural chlldr

. Ha

To coordinate national gaals w1th lo:al 1ssues, the 15
project sites were expected to develop lﬂcally appropriate X
methods or adtivities within each of the component areas during . '
the 1974-75 plann;ng year. By doing so, each site's ‘program
plan would suit the needs of the local community by taking into
account its particular language, culture, and ethnic Chafacterlstlcs.
Therefore, during the planﬂlnq year, there was no strict’ "national"
program interpretation. Instead, OCD offlé;als preferred to =
call PDC a "local variation model" program; they tried to be '
supportive of £l pdrtlcular programs that were farmulated by
each of the PDC sites, requiring only that the variations rela
to the national Guidelines. Comparisons with other sites or .
‘with idealized, abstract examples were avoided by national '
cfficials. ’ - -
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. -The PDC Guidelines -

E

7 For éacﬁuaf*theégrcgram mﬁéélé; the September 1974 revised
PDC Guidelihes specified the following: : :
- B ) b B

e _the basic ghilas@phy undarly{pg each compoenent

o
ities programs are expected to implement
g the implementation-year;’ -

5 o<t

pti&gil elements suggesting altgrnative,mgthgds :
or achieving the required elementsy :

e a set of detailed planning tasks to*be;accémp¥ished
during the 1974-75 planning year. ' ‘ ¥

1

the planning year with "Program Letters."” The "Letters". were.
distributed as needed to the projects in order .to provide e

g//NaEiGnal DCD}étaff supplemented the Guidelines throughout
0 C

i3]

. - moré detailed information and/or clarification, of the Guidelines.

Operationally, PDC was defined- by *thé Guidelines' planning
tasks, with their. associated "basic pryinciples" and "required
elements" for each of the seven component areas. Fé&fty such
tasks were outlined for PSL sites, 57 for ECS sites, and eight
additional Dnés.f@rﬁbilingual/b%cultural demonstration programs.

In sum, the Guidelines have provided a framework for-
_setting up the 15 demonstration PDC programs. But, just as
- the detaild of program design have been 'left to the local sites,
so have the details of how to change administrative structures
and curriculum, how to- train teachers in the use of new methods,
how to incorporate parents into program planning and activities,
and so forth. Thus, while the Guidelines define how to set up-
a.#DC program, they do not define the educational change - '
methodology which is required gs implement PDC., :

b

: ' The PDC Evaluation ) .
- . 7 Fl i - ¥ x‘%\

4 g

. In the summer of 1974 when OCD began the PDC demonstration
program, a major program evaluation was initiated as wWell. The
purpose of the evaluation is -to provide data that will aid OCD's
.efforts to design and implement early childhood education programs.
1 BN : - .

e
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. . The evéluatlgn ;DCLudes two maggr campenents—=an Impact N
Study and an Implémentatlan Study. The Impact Study for this
;nltlal three -year pexlgd has beEn ﬂESlgneﬂ ta assess the

Head Sta:t.thrcuqh th;rd grade. ‘THe Tmplementatlan Study hasi

- been designed to describe and analyze the processes that have led -
to the measured consequences of the program. _The five basic - 1
purposes of the Implementation Study are to: ' ‘

1. Descyibe the'hath:e of the PDC -treatment at each
- site; including descriptions of program costs.

] . 2. Describe and analyze patterns in PDC lmplementatlcn
) ff as a natianal program. - . 4 - "
L 3. Assess the extent to wh;ch eachaprggfam has impléménted

the b351a PDC Gu1del;nes.

4. Understand the factors and evehts that have shaped
program implementation. ' '

5. Assess the similarities .
egpériences provided for
and camparlscn sahaols

7 Eff@rts to describe and analyze program proce .
during the PDC planning year (1974-75) with the P pa’atién
of .the 15 site case studies CQDtElDEd in these two vo ‘
-During the second program year, a.design for the f”;; Imple-

. mentation Study will be finalized. e

3

\‘I’ﬂ'

Euzposé of tHis Report

Interim Report II is being submitted at the end of the
planning year of Project Developmental Continuity (PDC). The
report is divided into two parts: Part A, which is discussed *~
here and which contains 15 planning year case studies, and
part B, containin rac@mmendatlohs for measures of program
impact. . .

The case studies of the 15 PDC demonstration programs are
intended to provide details of the planning year process and
. to document materials reviewed and selected, coordination plans
and "timetables developed; and project goals and organization
for each of thé ES sites. . . '
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T Although collecged through verbal i%terviéws,“the,informati@nf

has been rechecked through committee minutes and PDC proposals.
“The planning year case studies Drov1de the data base from
whlch the 1mplementatlon study for 1975 76 will’be designed.
o © "< pata codlrection strategles. .Data for the 1975 gase . study ﬂ”
, - reports were collected in two week-~ lqng visits to each prugect
k : “one iw late. Janua Y February or early March and the other in
May or early June of 1975. The evaluatleﬁ teams were composed
5 - of staff from Hth/Scope and from our sugcantractér, Development ~
: Assoc1ates, Inc. Informatlon fdr the-vafious substudies (case
- study, mOngtorlng,.ampact) of the PD@ evarddtion was collected .
«~ - during each v1s1t5_ Data collectlon was'’ prlmarllf‘thrcugh verbal
- interviews -and the" interviewing ass1gnments were *divided among
evaluation team members to take-advantagd of pers&nal skills
and knowledge and to flt time schedules. B I )

!s

Review process. In April: 1975, each PDC site received'\
a draft case study report based on the first site visit to-
review and comment upon."These comments were incorporated
in the year- -end case study reports, a draft of which was also
) sent to (fach site for review. Each final planning year case
- study,, then, 1ncorporates ‘the information from the draft report,
.an updated summary of planning activities through the énd of -
the school' year, and additional ‘persped: lves "from local
'neglonal an >nat10nal reviewers..

T ,Report format | To protect the privacy uf all th@se
A _1nvolved in the PDC planning process at each site, we;ldent;fy
. *- individuals only by title and S1tes~only by state. / Each report's
- eintroduction includes 1nformat10n on ‘the céommunity ltSelf and .
on the orlglns of the local Pro;ect Develu%mental Cuntlnulty Tal

... . program. The section on ‘the educatlonal sett;ng includes
«...-. dest¢riptions of the Head start’ program and of the elementary -
7% _school(s) that will ‘be part1c1pat1ng in PDC. The pre=PDC .

relationship lbetween the Head Start program and the s&hool is’
_ also described. The section.on locall ‘opinions and attitudes
o includes interviews with key program personnel and a summary .
‘which analyzes tHe patterns of opinion that., emerged in their . y
responses. The section on the planning process includes a -
description of the arrangements for planning and a summary
description of the planning act1v1t1es for the entire year,
7?component by component. The final’ program analysis sectiqQn
includes descriptions of the roles of key personnel, a description
of the patterns of program plannlng activities, an interpretation
of the salient program factors, and the de facto definition of
PDC: ‘ . - v
\
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A, Introdiiction

= . ; ’ . i i
The Afiz@nagsi§e.is unique among the PDC evaluation sites-
begause it is the oply Native-American community. The mother,
language and culture of this area are Navajo and a tribal
government fapr35éﬁts the individual and controls most legal
matters. The Navajo“Nation deals directly with the federal
government just as states do. The Navajo occupy most of .
northcentral and northeastern Arizona, northwesteftn.New ° - -
Mexico, and southeastern Utah. At the Arizona site Project
Developmental Continuity "(PDC) has assumed a significant role
- among the Navajo as a :ommunityeoriéntednedd&atidﬁal approach ~
and as a means to redefine’their relationships to the traditional
system of federally operated boarding‘schools, Many young .
adults among the Navajo want to significantly alter, or even
eliminaté, the federally contrdlled educational system, but
) older adglté‘are more divided on the issué&. PDC, then, repre-’
. 'sents a means by which some Navajo 'hope-a distincly Navajo
"approach |to éarly childhood '‘education will be developed and
implememted to the cultural advantage of their children.
At the same time, PDC zepresents a way to minimize some'of
the unwanted aspects of the schools being operated by the
" Bureau of Indian ffdirs (BIA) ‘

L]

1

=+ The 'involvement of parents,  teachers, and administrators
in PDC planning activities has been intense, leading to sharp
conflicts over educational policy in meetings that have lasted . -
up to 12 hours. Parents, PDC staff, teachers and administrators
from.both the Head Start centers and ‘the BIA school are all
deeply interested in the planning process because eacl{ group
‘s¢es: PDC:as having the potential to préfoundly affegt. their
educatipnal system and, ultimately, their way of life‘and}the
future of Navajo children. ' o

£

.Before reviewing the existing educational setting and

Continuity, "it is important to understand-the context in which
these activities are occurring. “his introduction describes )
the community in which the program is located and the events
‘that led to the establishmént of a PDC demonstration site.
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~Th§,Communiby

The PDC community is 1écated near the southern baundary
of Navajgland The area has a gapulatlaﬂ of approximately
. 4,200 people, all of whom are Navajo With thé exception of
approximately 100 inhabitants of Angla deEcent WHD are teachers’
and administrators in the BIA school, trading post Dgerat@rs
and missionaries., Although the’Anglo population is small
Anglos control many positions that are economically and
.educationally importarnt to the Cgmmunlty_
Using the school as the genter point, the PDC Navajo "
‘community has a radius of 30 miles. The terrain of the area
shapes much of the life pdttern and group owgani: ation ‘of the
Navajo. The altitude of the area.is 5,600 feet, meaning
that it 1is relatively cool. It ﬁs an arld r&ng r desert-
in some’ places. Broad, open plains moderate’ intc rclllngf
- hills and are occasionally broken by sharp buttes,and meg (as
‘Vegetatlan géfieg from sparse clump grass in some areasgy Lo
grass mixed.with scattered low- gr@w1ng trees in ther;greasi_ o <
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The aridity and isolation of the Zone inhibit* pcononic

‘—*develépment, with the result that there are few emgloyment
pOgSlbllltlés in the area. Livestock graglng, priimarily sheep
rand c¢attle, 1s the basic e:@n@m;c activity in the area, and
rug weaving and 51lversmlth1ng provide incomes fqgr some ’
families, Part-time employmentijand local, Tribal-sponsored.

- projects ‘are the remaining job resources. Unemployment
figures Tare difficult to establish for this areaj, but it is ~
estimated that 60% of the famllles réceive some form of
public asglstance. g ‘ '

;o . ® . - )
Family orgaﬂlgatlan is focused: arounﬁathe rnuclear family

-with members from the extended fam; y *staying w1th them
when necessary. Local estimates put*the average family size
between 6 and 8 members Among younger families, there is
a cértain degree of G;:;ular migration between their community

'\Qfénd southern Ldliforﬁla/ when the economy .is strggg in southérn

California many go thgre. to work aﬁd when it slackens they
return .to the local areds :

=

hs
=

Cormmunity institut;ons are-also-shaped toO a_certain extent
“by the peculiarity of the terrain. The basis of the community,
oryanization 1is the'ghapteﬁ House which 1s very similar teo the
Anglo system of counties. Head Start centers tend to be located
in or near Chapter Houses. These' community "housés" are located
at convenient.meeting -points for the dispersed “local population.
Meetings are held periodicdlly to discuss any issue of interest
to the community, such as education. Since individual families
are isolated from one arnother by the distances and by the '
absence of.telephones, the Chapter House is an important .
Navajo institution for cammuﬁ&eﬁtlng zommunlty issues,

ﬂpmmunLﬁyid;‘l%lOnf are usually hade after lengthy and open’
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- discussions. The School Eﬂar@ for the BIA séhbgl which h
) will participate in PDC 1is another important Navajo
institution. Local leéeaders. Slt on the Board and oversee

Navajo interests infs:haal admlnlstratlon and policy-making.

The BIA itself-plays a 51gn1f1¢aﬁt role in the goéi§1
organization of the community: It has a long tradition
~and poweérful economic roots :‘in the area and is a source of-
employment for lpcal residents. Although-.-many of the.Anglos
and younger Navajo perceive the BIA as an alien- instituticonal
presence that represents pol;tlcal and cultural tenets i@felgn
to the Navajo, the BIA school is a familiar—institution to,
many parents. They are wconcerned that chahglng the school
../ 'would change th21r communitty ,.~and many parents are not sgre
they want this to happén A The Mribal government ‘also’ plays
an important role,in the community. -Office of Navajo
Economic Dppo:tunltu (QNED) representatives ‘are present in
the community ko prav;de a wide range of social SEIVlCES.
Some of the representtatives are local regidents, whlle

chérs visit the area perlodlaally > <
- £ ’
\Anqlo lngtltutlons have CGmmEfEl&l and educatlonal roles ’
in the community. - Locgql commerce is-largely controlled by,
Anglos; including the l@cal‘ﬁradlng post and bu31ness establish-
" ments in a nearby town.' The town's public schools, predominantly.
Anglo, provide tHe only alternative to the BIA schools in ‘this
area of the Reservation. Northern Arizona Unlver51ty is the
néarestx§§lv rsity.- and is a-source of\technlcal assistance for
educational and community programs. . : : o
: 1

. Unlike most local Schaol districts in the U‘Qi, Navaja
schools havée been federally funded and operated during this
century. Navajo attitudes toward federal projects are mixed.
Most Navajo see federal fund;ng as being necessary, but many
do_not want the local intervention-of ,Anglos that has tragltlonally
been a part of federal funding. Head ‘Start has come to - “repre-
.sent a desirable solutidn to many of the younger adults who -
.view it as a means of establishing more local control without
ellm;ﬁatlnq federal funding and tEEhnlCdl asglstance

=
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Initial lnformatlan about PDC came fﬂEm ONEO's research
j ﬁd development dLVlSlan Head Start staff.in ONEO solicited’
nd received mere specific information about the demonstration
program from the OCD-national office af%gr Wthh a survey was
made to select p0551blefschaals in the dgency's area. Members
of the Steering Committee were the Head Start Director from’
ONEQO, a research and development analyst (ONEO) , & child
. " development specialist (ONEO)* the rincipal of School- A
(the pr@spectlve PDC school), and School A's K-3 teacher
upéerSGr Thé pfgpasal was prepared by DNED staff and was

this gltE ‘since the Head Start :enters and SchODl A ‘are
‘widely separated geagrthlcally ' Famllles live too far apart
to, bus .children FD one central location everyday. ’
Al
ONEO submitted the PDC proposal and it is both the
grantee and; the delegate-agency. The first C Coordinator
was hired in September by ONEO; the next monﬁgsthe PDC

Cauﬂc1l was EStabllShéd and .policy discussiohs- began.

T
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__ 'B. The Educational Setting s
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The -Head Start Program - ] F \
- - - . ‘ _ . _1‘ %

‘The Head: :tart grogram for the Navajo Natan is dlrectad by
one, pergon from the ONEO office in Fort Defiance,. Arlzona while
the He ad- Start Dlroctor is Ie%pOHSlble for the total Head Start

ﬁleld prlnclpals : Thére are 1DE Head Staft centérs Serv1ng i E
2,195 children in the Navajo Nation and each "field principal” ’
lS in charge of’ from 15 to 20 QEHtELS Three of the 102 Head '

L Start centers and classrooms have been Eeléctedgtﬂ participate

" in PDC and one Field Principal supervises ‘thesd centers. In-
this report the centers will be descrlbed either as a group -or
~1nd1v1dua11y as Centers A, B, C. N . S

3 B : S
The Head .5tarts follow the Standard Head. Start M@éel and L

utilize "The Nava]o Child Development Program Cgr iculum Guide"
which placeg a great deal Jof emphasis on an 1nd}f§duallzed
bilingual ar ’Jbicultural appr@ach to teazhing. .

. All of th& kgqchera and aldes for the prospectlve PDC Head
Start classes are beth bilirigual and bicultural. Nofe of the
ﬁrospectlve PDC Head Start teachers have bachelor's dag

*. ,There are three adults (one"teacher, two aides) for ev ry 20
children, making the adult/child ratio 1:7% or l 8.
~from the thrﬁe PDC classes. have one, two and elght yvears Qf

te'chlng experience. The aides often double as cdoks-and/or bus-
dfivers, and teachers often help with.the bus run, too. All
of the chi*ldren serwved by the E;Ogram are Na¥=jo.: There are

vprfgfew chlldren with handi:ags in Head Start but‘thaée whé‘

: d :
ector, the centetrs are open

ally arrive by '8:30 a.m. and
es arrive between 7 and- 8

S iQ?dlﬂq to the Hegd Start Di
from 5 ach .day. Children qe
1§ave by ‘2 p.m. while teachers and”
a’"m. and stay until 4 or 5 p.m. After:the chlerenflgﬁve, the
teachers and aides spend time planning l,;sons,;preparlqg§ﬁgr
the next day, straightening the class srooms,  going'on the

DI]\ :D“

M
\""' \Fﬁ'*ﬂ‘.ﬁ \ﬂ:I h}

hte us with
children, or attending meetings.' During- site observatlonsggthef
teachers and aides shared’ the responsibilities of workln@”with‘ b
the children fairly equally, and teachers tended to\ =
the actual; lesson plannlng with some input from the-
Lla%aroomé'ari dlvldqd 1nto Spaclal 1ntere5t CentEfa am,

activity arpﬁs : ¢

% e
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The lesson planninq'is unit-based, that isg, with a foc
a general theme such as. seasons, dﬂlmdlg, holidays, and so on,"

"and weekly plans center on the general theme. .During the school
day, children are involved in both structured and unstructured
attivities. Some teachers ug&d the unstructured times_as an
opportunity to meet withy a small graup of chlldren for a teacher-
directed activity. Durir the unstructured®‘times, children are
“free to’'work with mateflal - In the classrooms visited, the
interest Tenters were: blGEES art, housekeeplnq, small manipulative
materiais, science and llbrafy In addition, these}canters have

a Navajo cultural area, but”“in the classrooms visited, -the area

- was not stocked with materials. Tea;herb said that they used

th¥s space for Fp&clal activities.’ The classrooms in general .
= ’ d tg Yack materials and one teacher interviewed said that

m

on

were not enoungh’ materlals for the number of children in
o , % .

'iﬁhdugh the HUdd Start program is us 1ng e Navajo Child

Dévelépmant Curriculum Guide, teéfhefs said thfat they ‘did not ..
use specific.bilingual/biculturalvguidelines, 'but that they spoke
1 @th NaVan and English while working with the children

n
They said that many of the children enter Head-Start speaking
only Navajo but leave speaking both Navajo and English. The
teachers did not. feel that it was necessary to focus ;on teaching
Pnglish. Ins tead hLy felt that it should be presented to
~hildre : The teachers invite the children's
families to tﬁe cla,szaom to tell Navaga(sﬁor;es,gteach Navaijo
1 songs, show children how to weavé and how to cook .
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ition is viewed as }n 1mportanﬂﬁbart of the Head %ta(l f’
qrarn Meals and snacks #%re prepared at the\centers:; but the

P e ige of daily nutritional needs prav1ded was not specified.
Cooks talk about the food with the children ‘to explain its jutri-

onal -value and, ONEO conducts special nutrition training programs
parents -at Chapker Houses.

The involvement of parents in the development of their

children'€ educational program has been somewhat limited. " Parents
e ‘@a{thé Heag Start Policy Advisory Committee but, according
i

t teachprs, do not take an actlve role in de%lgnlﬁq
o e tlanél,&um,mnpnt Beachers have asked parents for their
Lﬂe§§,“btt the pareénts generally report’ that they aréspleaaed
with*what the teacHers-are doing. Parents are moré. actively
;ilﬂvanPd in working dirdctly with the children and famlly members
are encouraged to visit the classrooms. Parents volunteer their
services for a vazlwtyaff‘g;tLVLtlES, including assisting in thp .
claszrgam, raising funds for special” field trips, and tak;nq part

&
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in parties and field trips '‘Although parent meetings are held
regyfarly, attendance 1is
and/ communication proble

metimes limited due to transportation

om
ms’. The Head Start centers and most of
the~xhomes do not hdve telephones, many of the parents do not
read English, and Navajo is not a written language. Mef‘aqaa
are ‘transmitted via radio during a Navajo community services
hour and by the bus driver when the children are taken home.
Tedchers try %0 talk with each parcnt every two to f@ur weeka,
either ‘when parents cogle” to the center or when teachex . ride

the bus to the children's homes. ‘ s ‘o

" ONEO is *the prlmary aource of DUtSldE consultant services
~-the cammunlty,.auzh as. treatment of alCOhDilam and prav151an
some health services and other publicly .available benefits. .

ublic. Health Service ‘also pIDVldea;geerQEb to the Head -

rt program. -
L& 3
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In sum, the Head Start program tries to meet the educa-

tional, social, and, phy51cal needs.of the children:  Parents’

- are Pncouzaqed,to work in the classroom and some do. According
to the teachers, parents generally feel welcome at the Head
Start centers. The content of the curriculum in individual
classrooms.varies abgofding to the teaching teams and it appears
‘that teachers are not rigidly adhering to one specific curric-
-ulum. Due to the scarcity of tran550ftatlon and lack of

) :ommunlcatﬁoﬂ caused by long distances and absence of telephones,
7" there is little contact between the three Head Start centers.

k- S e l ‘ N - ‘ ‘
_Theﬂj;e@entaly %_E_Ql ' . - ' Lo
The PDC scho ool, to be called School A in this report, 1s
~a BIA boarding school with an enrollment that fluctuates

between 720 and 750 students. Appraxlmatély 100 persons staff

the schoeol and about 400 students live in the three school

-dormitories; tha other fchildren are day students and Ieturn

to their homes éach day. Boarding students usually see their
. families“on weekends or whenever the families can "check them

out" .but some children only See their families at hedddays .

-and during the summer. The youngest boarding Studénts are

six yvears old and the oldest are in the eighth grade; many .

of the boaxrding children have brothers and sisters living

either in the same building or a neighboring one.

. N ) N g T

. The 1" A principal is an Anglo-American who has been

... with the ol for ten years. Of the 11 teachers for grades
X K through 3, only one teacher is bilingual, but each classroom
does have a bilitngual aide. Wwhile there are no regu ular class-

room volunteers; five Teacher Corps interns rotate between th
cltasses. The teachers' experience .ranges from 1 to 15 yé?rs-
/
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with an. average Df .6.9 yeatrs and all teachers are Certlfléd
Classes are in session from 8:30 a.m. to 3:00°p.m., buty,

- teachers work until 5:00 p.m., using the last. twoshours of 7
‘their work day for plannlng, committee meetings, and so forth.

Rlnderqarten hag been dlv;ﬂed into two groups whlch have
‘been ées;qnateé hlndergarten I and Kindergarten II. . Kinders
garten I is a half-day program for day students under six
years of age; Kindergarten II is a full- -day program for
boarding stldents who are six or older, but who are not con-=
sidered-ready for first grade.: There is also a split second/
third -gradé class. The number of children per grade level
ranges from 37 to 76, and the number of adults per grade level
is fo or five. There are 287 children enrolled in grades K
thr@u?ﬁ 3 and classrooms have an adult/child rat;a of 1:11.
The majority of the children are Navajo--the ﬁﬂ - Anglo-
Amerlcans are children of BIA staff members. h "

In additlon to the regular teachlng staff, other school’
persorinel include full-time counselors, librarians, physical
education specialists, food service people, Teacher Corps
interns, secretarial staff and educational supervisors. Four °
;ggsgurce rooms are available to:-school staff to use for

p§gial;zed instruction. A teacher/supervisor informally
ovérsees and evaluates teachers several- times each year, and
formal evaluations occur once each year. Teachers partici-
pate in training Teacher Corps intérnsf ‘ : '

* school’ A juses.the BIA Kindergarten Curriculum Guide for

Indian Chdildren: Elllnqual/Blcultural Approach However,
School A's Principal reported that there was no standard
bilingual/bicultural curriculum for the elementary classes; .
instead, each classroom team designs their own bilingual/
bicultural program. According to the Principal,, the philosophy
of the school 1is to gear thesprogram to the "total child".

“and to follow an "open education" approach. To accompllsh
this, rooms.are OannlgEd into special. interest. areas .and R
general activity areas, and class time is lelded hetWEen gx_
t81Ghér directed and ihlld -directed activities. .

!

The tedchers u variety of resource curriculum mate-
rigtls such as the 5 . Foresman Reading System, Addison-
Wesley math texthbook, and Navajo Area health and physical
education, social studies, art, math and language arts project
guides. The kindergarten teacher also uUses some books made

by older children when working with the younger children..

For example, the older children made a book on the concept

of things that were bigger than themselves by dictating the
written parts and drawing picture: this 1s one book used to
teach the vyounger students these concepts. '
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1ld- qué bDDk;, teachers and'ﬁ “ .

- In addltlan to shazlng:chl
childrén communlgat;‘by pgst;ng children's work on the hall -
"walls. Ther'e are many pictyres and storieé that have been’

vswrittem or dictated. by children posted all over the ECE? )
Some are Navag@ tales wthh have been translated by a. avajamd e

aide. : s

A special éduLatan tedghér worﬁs with small groups of .
children who have 'special needs'in one of the four resource = .
rooms which are separate from the-élasszoom, The Kindergarten
II teacher reported that many of her students attend speglal
education sessions. in the resource’ room at ‘least once a week.
Children with Epeclal needs which cannot be hahdled at the
school are referred to speci al schools. .~ ' :

ealth Service
(PHS) A nurse tfom PH5 VlSltS the Séhool and provides the -
majority of health services and a dentist sees childre -h
dental problems. Mental *health. conditions are hénﬂfgd initially
by a PHS worker who fefers those in need to-a Sﬁecialistg

=

The school has a nutrition program for all the chlldrggf
nce the ma]DIltY af @hlldren are boardlng student;r 100“
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Y studgﬂt; gg:&lvg both b;eakfagt “and lunch, A nutrlt;on
ducation program for staff and children, is conducted by BIA
@éd service staff, but the program Has not ‘included parents.

n addition to providing food, the school has equipped and
arranged 1its lunchroom with tables that encourage positive
bcial relations during mealtime. Instead of the typical -
rows of long tables, the .lunchroom is equipped with small ’
tables of various ghgge; and heights so children can eat in -~

groups of four to eight. i
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f have contacted aq%nc1e5 that. offer support
ity residents. * TheSe include a haespital,’

.a public health clinic, a mental health -
unseling agencies, Planned Parenthood, wel- B
recreational- pfograms, legal aid, Tribal

ate employment office, job training programsy
ty and a student placement @1ganlzatloﬂ. Although
contacted, some of these services are only

4 city that is 35 miles away. TFood stamps and
vices. are also available to- community residents
been Zﬁﬁtdcted yet by PDF péf;@nnel There are
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the Trihal Qouncilf;f Acc ;dlng tBAthE

‘tranqpartatlm

%cthl A Principal,
thé number &f parents involved in these activities ranges ~—

from seven on the Title I and School Board grougs to 15 in ®

‘the volunteer training program. In addition, some parents
are employed by -the &chool and wo Lk 1n thé dorms, gym and
kitchen.

Hodever, teachgrs reported'that very few parents volunteer
to work in the eleméﬁtary classrooms. _In fact contact between
parents and teachers is quite limited and teachers see some

‘parents only once a year. It agpeaﬁ% that parents have llttle

input into the curriculum goals of the schodl.’” The parents
lntéfv1ewed said that they often felt unwelcome, at the ele-
mentary school. Lanq dlétanées coupled with a lack of

: x 3, also. seem. to contrlhute to
the parents’ el LT - isolation. i% -

-

In sum, Schc A does not have a curriculum that is con- . .

sistent from room to room or grade level to grade level;

instead each teacher desighs her own program within the general
goals of +the J;hool's philosophy. The bilingual/bicultural
curriculum component is also informal since the program de-
pends on teacher ®interest. TéiCth% have two hours ‘free each
day for planning, evaluation, and :ommlttee work, but this

time has not been used to discuss curriculum issues. The
parent program is weak and only a few parents are involved in
developing school policies. ‘In fact, the parents interviewed
do not feel that the elementary school welcomes their input {
and view PDC as a means to begin participating in the school
decision-making pr = ’ ‘
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The Relatiopship Between Head Ecartrand the Eleméntafy School

o

The administrative structures for the Head Start ééntafz
and the elementary school are different from one ano other.
The Head Start cernters are administered by ONEO which is' v
the qlantgL for PDC and the: elementa;y school is administered

" by the BIA.

" According to both the Principal of School A and the
Head Start Director, communicatlon between Head Start and the
clementary school staff{ has occurred on an informal bgpis.
For examploe, thoe vzlnilﬁﬁi has attended some Chapter House
maetings and visited:the llead Start classrooms,-and some Head .
Start teachers have attended meetings at the elementary school.

o
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L Thefe dggs not seem to be a qreat deal @f 51mllar1ty

iR the Educatignal phllQSDphlESQQf both programs., Both insti=

tutions’ egudétlanal philosophies are desCr;bed s being, "open"

(,and geared tD the "total child". ~The cla%sracms in® the ele=

: _mentafy school have interest areas and tables or desks grauped

- together, argund the room rather than, in traditional rows. S
The Hed §%art Qlasses are also arranged with various interest’
centéfsi‘ Eoth programs have low adult/child ratlas.merom S

‘f discussions with: E@th groups of ‘teachers, it appears. that.
gf@uplng chlldren into fas learners and slow learners occurs
*in both Head Start “and e mentéry ‘classes. - Teachers plan'=W

~accordingly=-not for “fndividual childrern per 'se, but for ;"i,
groups of children. ,In'addition, both Héad. Start and elementary
school teachers parti c1piie in one week of preserv1ce tra;nlng )

start.‘

classe

every year befmrr

] f”%prﬂgram emphasis 1nvolved;1nserv1ce
.tralnlng All- BIA ‘t&dchers are certlf;ed ‘and receive only
five days of: inservice., tralnlng durlng the year. 1In the past‘
these training sessions, have centered on math, read;ng,
" learning disabilities, 1anguage ,arts, ’1n§1v;ﬂuallzed 1nstruc—
tion, science, and English as- a*second langqage. .The Head -
‘Start teachers do’'not have univerglty -degrees and’ 1nserv1ce
s.-.training is heavily emphasized. -, Two days each -month are get
" aside for staff training. - This year ‘some Head Start teachers
are 1nvalved in é Chlld Develapmemt ASEGClatE tralnlng pra EHT

the CDA tralner and warkshcps centerlng §Found maéules on‘music,
nutrltlon Etgfy telllng, and SO.on: o

.ia-
E] w

cEe

Head éta -t staff feel that parénts are morft involved at
the Head. Start level than at the . elementar¥ .school ‘because
Head Start is viewed- ag a community pragramiﬁ“ile the- elemen=
tary school is seen as a BIA program. But .it should. be noted ’
that the elementary school /is a b@arﬂlng school serving many  ;§g
~children whose families live a considerable distance from - o
school.while the Head Start centers have the advantage of
serving children whose famlllés live closer to the’ centers. .
. Therefore arranging fcr parent transportation to various school . |
" activities could be ar maj?r ebstacle to parent 1nvalvemant at
the elemaﬂgary scheol lewvel. ',“ . :
y . .
Both programs prVlde similar support services to c =3
but Head Start places more: emQha515 on parent traifding in health
services. Referral services for handicapped children arq !
for both Head Start a the elementary schoal. ~fhere is a
difference, hc:x.«zewef,_j(fij how the programs work’ when handicapped x
children are mainstreaméd into the regular scheol. setting. The "
— elementary school utilizes resource rooms by taklﬂg handlaapped
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their regular classrcams fcr spec1a1 lessons or
the Head Start program does pot haVe such rooms
t taff WDrk w1th handlcapped chlldrén w1th1n
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ll%pgual/blcultural educatléﬂ than dges the elementary sch@cl

'g’égram. ?P6551ble reasons gor thl? are: - i s
= ﬁ ) . -3 »% §';

® Head Start has more contact w1th parents since. it L
- "~ .. is located w1th1n thExcommun;ty it serves. S L=

e Many children do nat sPeak much Engl;sh when
- - they begin Head Start; . .o

A B N
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e Head sftart teachers, aldes, cooks andfbus
)} drivers are“Navaja. o . %~¥
‘It appears thEﬁ, that the Navajo Ehlld is confron ed’ .g;-
Wlth ‘major educational and cultural discontinuities as he = - ,..%
‘shifts from the Head Start program to the BIA school. In Head”

Start 'he is- taught by Navaijo teacheEE in Navajo; English is
Aintroduced, but it is not necessary %o communicate with the
teacher. Most important, the Navajo child is picked up and
returned to his home each day. In the BIA schogl, the Navajo’
"child interacts with Anglo teachers who do not.«speak Navajo and
.who do ndét share his value system, pattern of interpersonal
relat;gnghlps, etc., although that system is ‘somewhat ameliorated-
now in that a Navajo aide. assists each teacher. .Another major

ff’experlentlal d;scantlnultg for:.some Navajo children is that the
BIA schoql is a boardingr school; beginning at age six, boardlng
students spend the entire week in a-BIA dormltory 1n§teaﬂ of
returnlng dally to the1r own homes. St .

12 - ) | .



A Interv1ews were canducﬁed Wlth the PFESChDDI‘SChDDI i
vLinkage Adv1sary Eduncll (PLAC) Cha;rperscn, School A Princ 'p 1
+ and the Acting’PDC. ‘€oordinator in which each.was ‘asked to '
iﬂﬁggVE his/her Qerscﬁal evaluation of’ the suacaés ‘of " program
planning this ygar and to anticipate- 1mplementatlon success
for next year.ﬁ .Eachk respandent was also asked to identify
~the factors,'or farqgs that had most ‘contributed to the- shape .
of the PDC pr@é%am up to this point. Short, paraphrased
_summar;es of the responses of these three persons are reproduced
~below to pravmaé a direct expr5551én .of their coéncerns and.
“interests. . The: :ancludlng section analyzes the patterns of
. opinion that emerged 1in the.responses of the three DEISDRS as
“they dlscussed the Develapmental Cant;nulty Pf@gect. sl '

P . i
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'Chais pérgan (May 7, 11“975) o - TP

-

Tha;ELAé Chalgpersgn is a first grade Navajo - teacher at:
School A. As" “Chairperson she has been very involved in
PDC program activities and noted that some problems have:
~developed between the PLAC and the PDC planning staff. The i
problems betwden the PDC staff and the PLAC resulted frem the:
PDC staff by-passing the Council when making décisions regarding
. program operajions. - Th??? was a definite lack of communication
- between the PLAC and PDC staff with the PLAC askind them to
repont on sue bn thlﬂj“ as component committee meetings and o
g§ttzng no responéé. To remedy thzu the PLAC decided late #
in Margh to inerease itsdmembership from 8 to 21 to. inelude
“more ngrgaénfativea and to adopt by-laws which would spell out
the role and responsibilities of the Council and of the PDC
staff. Mork understanding on the part of PLAC members concerning.
thetir, responsibilities and the ad@ﬁf&on of eouncil by-laws, should
“lead to a ﬁ%@pepatzup effor on the part of the PLAC and the ' o
PDC plannidg staff. Since arsntﬂ have had little prévioua o -
‘experience zn;dﬂalzng with §ﬁh§@l matters it has been difficult
for them tb underétand ~the seHool and its structure. On the

whole, the PLAC has not had a productive year and I wish that we
could taﬁt all over again. s

En
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*The Heaqd Start le?ct@f for the three Qentels part1§1mating o
in PDC has offjces "in“a city that is approximately 100, 'mile o
from the PDC site and was not interviewed dutring this Ioupd @f
site visits. ;During the first round of visits he was contacted
but the 1nter1ew 1asted only ten mlnutés due t@ his very bugy

SChEleE.
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.+ capacity next year. Even thDugH she has felt discouraged

~1nput théy have vis itéd Sther EL/EC sztes haﬁe 1nv1t§d i e __4

eonsultants tQ explain BL/BC models and - have acquired many-

s _for zneorpgratzng a BL/BC model into the classroom -

ing. The'success of this committee can be attributed L
the enthustiagm of the committee members and their desire™ - .
tO'“E@.ﬂ BL/BC progrant ~in the schogpls. Because they have e
outlinéd a ‘proposed BL/BC modél" and have many ideas for
classroom implementation of the.médgl thLS component mLZi be

) SuﬁﬂeésfuZZy implemented nezt- yéa?i

The components that have "hé

- this year, according to the ELAC Chalrpersan,iare sumpart

services and parent involvement. A4s far as I know, the

Support Services Committee has met OﬂZy onee and never did -
.get organized. Parent involvement in. PDC thus far. has been A
;EOZLtLeaZZy oriented rathey than content oriented and the : 0
‘game parents tend to be “involved in everything. Diftance and

lack of a tplgph@ne system also contribute to the d7 fflcuthgsi .
in jétting parents involved. There will pf@bably be p»ObZ?W? '
in meZ§W§ntzng this ﬂampﬂnént next yeaﬁggtoo ‘ A . i

= .

-

LI Next year the *PLAC Chairperson will Eé,implementiﬁg 4
PDC in her 'classroom and therefore is not sure if she will
(still besPLAC Chairperson although the proposed by-laws would
make this a two-year position.. She’ indicated “that at tlmes
during this year she has been tempted Fo resign because’ of the

con¥inual pr@blems and would prefer not to serve in :this
-at times with the PDC .prggram, the PLAC Chalrper50n plnpcln ted
twa p@slthE resﬁits af PDC: ,Z) c@mmunlcatzﬂn %hat hag :
zftem[fﬂ to PéduggrPédﬁﬁﬁﬁﬁfy in th gur?aculﬂ ﬂﬂd to zdentzfy
gaps in them .and, 2) znu@lﬁemgnt f parents ‘in the c.1:37‘20;72
fhrauqh‘?ﬂﬁ affZULfIEQ; i,e., parknts are beglﬂﬂlﬂg to

'iiM@dEFLded the structure Sf the!s hoo? : _ o .

£
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L1 Tﬁ view Gf thik year's prablems and Ecnfllcts;'the PLAC

- ~s:ha§l,»;athér +han at the Chlld level.

:Chalrpersan ‘would 1like PDC to facég,m@re on. children's .growth,
o

develcopment and well- be;ﬂg, and r lve the exlstlng problems-
by .making the program child dé ntered rather than politically
eentered. ., She feels that the’ PDC concept Wé&?lﬂtl@ luced to
the cammunlfg at an adult leveé! .~ €e.g.y - PDC can change the
“e.g., PDC can do such
ahd’ sa&ﬁﬁ} yﬁur Chlld L , s e ST

o g e LY = : . .
,’g S e e e : . " } .
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( The Gnly d;scaﬁt;nu;ty betwaén the*Head Start centers
and School A, -according to the PLAC: Chalrpersan,v;s language | -
in that the Head Start children usé Navaja in the classraom. \
The evaluation team talked to the Chairpeéerson at lengtfi-
abdut the BL/BC program, specifically about the use of ~ .-
Navajo in the classr@@m, including using it to introduce o
concepts. She feels strangly that Navdjo children should
be. taught Dnly in ‘English (she- termed this complete T
submergence) ‘and-that only when a‘child cannot understand
a concept should ‘Navajo be spcken. - The 1ntégv1ewee believes
that if Navajo isyused in ‘the a%assrcam_far teaching and. | .
_éanver31ng, children will not feel the need to tesdn English
and will théfefé§e not master the language. ./ She attended
BIAiboardlng scﬁéals and was not“allowed -to speak Navajo in.
the classroom.- She believes that becagse.aﬂ this féStIlEtlDﬂ
she became pfOflClEnt in English and was jable;, eventually,
to go.to college §ﬁﬁ “get a teaching éertlﬁ;Aité. She would
like to have Navajé history, culture, -mores, and so forth
1ntdeuced in:the curricilum but feels.that such subjects
shauld nat receive more attentLon than. Dther curriculum areas.

2 g-x et
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Principal (May 8, 1975)

he School 'A Pr1n:1pal reported. that the BL/BC and

handicapped components have been planned for 'most successfully

this year. .Thg BL/BC Committee has beeu successful in - .
‘gé@§ﬁ§?1n§ B[fB( curriculum ideas and-in producing BL/BC
models. The committee still needs to integvate their plans
with those of the Curriculum Committee iﬂdlﬂandlfﬂpp’i
DP?ijuZSZtE for committee sucdgess i1s @ mix
enced teachérs and both the BL/BC and

6f new and expers:

Handicapped committees hdve such compos zf&ant.':ThE interest -
. Of ‘committee members in their component area has also contribiuted

to theirn syccess ; P - ;y
. ady L i%a - , ‘ -
. ‘The Principal believes that the cur?lculum suppor :
" services and parent involverngnt COmpanents hmve not “heen plan
for successfully. The only. pr@de from the Cirrfculum: Commi.t
has been the d@uaZmpm@Hf of z osophy for the QZQantQPy
. 8chool &uf‘,ﬂulum ;he ammLtf?eﬂg Fﬂmﬁﬂaiﬁlﬂﬁﬁiid n@t

*Neither of these committees was funCtlDﬂLHQ§gt the time of ‘the
May site visit. ‘ PR PO
- o - —
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antLaZZy include téaehers'mzth ezpérzenég in curriculum arveas;
Wt resigned because

a;fLP tsjéar féaé'%r ;haired the committee
The Sup?ortf ervices Committee
nal and the p P§ﬁt involvement

the work Z@zd.was too gﬁgat
éémponént beecame| funetional With the PDC gtaff‘markzng with

never was. organized or funé

‘one- group.of panents, while the Parent Committee Chairperson .

worked with another get -These groups of pargntﬂ never met as ;‘“

qs whalé to dzs&usﬂ the program -

- The School A Pr;nc;pa
not fu?ctlgnlné because of, .
part of: the,PDC staff C&mm;ﬁtgg znquuemé,taand oo

.pQPtlﬂlpﬁt%Oﬂ has been. vgry unstablegfoutszde consultantsé

work with thé committees and get themgoperating, but after
the ‘@ngu;tants leave there is no follow-up or follow through
from the PDC staff and no direction for. the chairpersons..

Aai; P?Fult ;. committee work comes to a stop only to be started

’agﬁlﬂ duﬂlﬁg the néx#; vigit bj a- &onsulfaﬂt Thé®lack of fﬁ}low

*

'1naetzuﬂ @f these ;ammztt?gg . o

through on the part f £he PDC Staffgyz e, fazZzﬂg to eall

.'Wgﬁtlﬂqﬂ; fa%%an to nq:;fy*peoplé of megtzngs failing to help
Eh

SHQLPD?P Jor ¥ réatizeis » iroles, gta s has chthbuted to the

.

According to thq Sch l A Frlnc1pal the ccmmlttees dld

‘begin to meet regularly in. mld -March when a new PDC Coordinator:

was appa;nted - A weekly schedule was set upe—the Coordinator
met with committee chaivpersons on Wednesdays at 3 p.m. and

V*hé ehﬂzrperranq then met With their respective committees at

:30 p.m. The committees wére also meeting dalzd for a peﬁz@u
in April -to work on the PDC funding preposal. 'However, the,
principal felt that d&ily PDC involvement affected, his staﬁf s’
preparation time for schoql 'and rac@mmended that onlv the ‘
Wednesday meetings be. E@Htlﬁued " :

Ac&ardlnq t@ the Pflné;pal ‘the PL C._has contripvuced littlé
to planning yeaf activities because PDC staff dlgreqaraed PL,

- input when making gxagxam declslanS.' The two groups could n t

T Being’ run with the j?hnaz staff caught in the

o B

work cooperatively so the ,PLAC begaW Qperaflng independently
of . the "'POL staff. <Thus, .t ‘here were, in effect, two PDC programs
3&dd?s - Shortly .

qfFfter the PLAC deecided it was, useless to continue meeting
Cwrs Mo o mmunﬂLatlun or coordination with the PDC

[oand stopped meeting. The teehnical assistance

ihestrumental in revitalizing

: hf@aﬁ?y April. Sinece

phan the. PLAC kas voted to 7H¢PPﬁ;; membership and is markzn

an tre o adoption of by-~Tawa. 0 \x\\. :
N N \ = ' ]

ther
sineae the

£

ofisn! fand Fram Huvon
] o psiopsranitaingy bhe PLAC
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The. School. A Principal feels that the PLAC'mgsﬁfbe the ...+
key group 1n PDC. and, as such, provides the only solution, ., ...
to the series of prhlemS the PDC program has had this’yéats ot
Its reorganization is vital and it is necessary fiz ‘each of ~ .

. 1ts 21 members to be in communication .with their anstztu’ﬁfé

regarding PLAC mattgrs. Thg'PQAC'haa to assume a-more R
assertive :rolie: . to-advise, PDE etaff and to. act on staff e
reeommeudgtz&ns Suﬁggéﬁioné, ete,, instead of the reuePQQ
TES;PDL Onﬁ@pf was not szZJ STPZ&LHEd to tegfhérg and
_pawvents- here. The program was introduced to parentﬂ as a
vehicle ar way of cehanging the elementary school in the
diredtion advocated by the flPSt PDC Coordinator, i1.e.,. more
rarent involvement in school decisian-making, more Navajo
¥ teachers and administrators; more ‘BL/BRC curriculum, ete., - PDC,
tas. portrayed by the PDC tafj 18 a change agent for School A
‘and not a linkage bétmeen Head.. Start and Sphool A.” Most of the
. teachers did not knowu. about the lLinkage aégﬁff of .the program

because it was not fully explained or stressed. As a P§5HZE%
the parents have beén used inappropriately in this’ project; ,% oo
. ~they huve been mis Lnf@rmgd about the pP@JEFT and what their
" input .on the projeét can adcomplish. This is one; of the

= thﬂtLHF a?pgefﬂ of this pr@qram . 37
The Principal was-opposed to the way in which the first

draft of sthe, PDC proposal was written and hoped to be involved
‘in.the production of the|revised veriéﬂn which was due in .
Washington on June i, l—'5if His staiff, including teachers who
have been very active fn PDC, were also distressed with the
"anti=BIA" tone of the first proposal. As a member - ©f the
PLAC,; the' School A Pr1n21pal will be able to review the new ¥

proposal and indicated. that he will fdllow the dleEtan of” .
his staff in. EQQEQtlng ar regectlng it. %' vy s -
’ v T L £

The Pringipal 1ndlcated that he has equal résponsibility, ¥ #
tlme—wise, «for all school programs and cannot spend’as much :
‘time on. PDC matters next year as -he has this year. This y?ﬂﬁ
T p;wk G %grg> amount of my time on the program to get
Jﬂimj, newt year, however, FOC staff will be responsible jeﬂ'ré
3 that 1t becsomes operational. The only stipulation
concerntng sperational year is that the teachers be
eased from the classroom only for inSQﬁpigé training purposes.

The two features of PDC which attracted the School A
Principal to the program are parent involvement and the provision
of a linkage mechanism between. Head., Start services and School v
A‘services. These are still the areas that most c¢oncern him - ,
and 'he hopes that PDC can involue more parents in the school . ffg
_setting and that services between the two programs can become '
continuous. One positive aspect of PDC that he has observed

this year has been the increased communication’'among His school
staff’ curriculum issues, BL/BC issues and.the feablblllty of -
_inc@rp@rat;ng them #fnto the classyoom, and so forth. He feels

that PDC ha§\fa§iiitatéd this communicatidn. '
Q .
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\ Actlng,PﬁC Qcardlnat@r (May 8; 1975) * _ : G e

Aﬂcardlng to the Actlng EDE CDDIdlnatDI, the BL/BC,
, handlcappeﬂ and parent. involvement componénts have been planned
- fgr most successfully this year. " The EL/BG Committee plang
’iia set up a resgpurce center in Sehool A next year and .
ggztteg membegs avrg making decisions about which materials =~ .5
to slulle: The success of this committee is attributable

57@ tﬁé faet that they have observed and discussed othegr .
BLYBC programs and' have been able to use éhzg information as -
a base in designing a BL/BC model for PDC. The Handicapped :
Committee has outlinéd the serviceg for h&ndicappsd children.-

. arid discussed trdgnzng for parents and teachers in working. wzth
handizapped chdepgn The composition of the g@mmittééa—fz?5t=
year teachers with M.A. !s-.#dfspecial Edu&athﬁ—gaﬁd their 4
inttiative in seeking Lﬂfﬂﬁhﬂtian and consultands have made

e this ﬁ@mp@ﬁgﬂ% area, saeepsgfng -Because the fLrat PDC Coordingtor,
the committeg members, “and I have attended Chapter House meetings
‘and have met ‘with parenfu on a persamgl baats, parents.have

bé“amé LHUOZUPd in the pr@grqm and have 1nput

-

7;:;'_7‘

iy The parent 1nva1vement aﬁd BL/BC Gamponents were Adéﬁtlfled
as those thdt will be most suceessfully 1mplementeﬂ next year.
Sineé parents are already involved, they will continue to gtves,
their igdeas and input to the PDC gtaff who cdn then act t& =
znaérpogﬁtg thg%g guggeﬂtz@ng. And parent interest and {nput
-nIn% the L/EC eoﬁpaﬂggi MLZZ insuge L%Srsug%fss negt year i-
“r+ The RDC Ccafdlnatar 1lecated that the Su§§ggt §erv;ces s
and education ccmp@neﬁts havé been less suc&essfu¥ly planned
this year. [Jhe.composition of the Curriculum Committee,
Fgﬁﬁbrulﬂfly 1t8 new ghabrperé@n, hds resulted.in a, l ék of
. pregres The Chairperson is. strongly opposed to the PDC,
pro;rgm aﬂd 18 not making an effort to meet with her commtft?e
Jhe. . Suppbrt Serviges Committee never became. cperational bewausg‘
fhe Fhﬁlrpgrsoﬁ neper met with his committee. On ¥hk wh§L§g
FGM?U?P ‘T fgel thdt the committees Hhave Fontrzbuted to the
planning year and that theLP work is reflected in the 19?1=?F

proposal.

- a;;,T:,uf, N - \

plannlng ygar In mid- Mazch the Drlglnal Coarélnatar was replaced
but after one month the second @oordinator (who revitalized the -
component committees andEﬁﬁEparéd the 1975-76 propesal) returned
to; her previous position-in another city. This intéerview was .
conducted with the third Coordinator who had ‘served as. A%Slstant;
PDC Coordir 3tSr -and Parent Involvement Coordinator prl@r to her

new xppu;nfnﬁnt The turnower in key stqff is discussed in morec
detail 1ﬂ section D, The Planning Process.
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“The PDC Coordinator predicts that staff resistance to oo
curriculum changes and the resultant_need to change teacher
attitudes will make 1mplemantatlon of the education.component .
‘difficult. Resistance to the melémeg;atzﬁn of the haﬂdzcapped
component will come from the elementary school administration ]
because the school admLﬂzstratorﬂ think that, services gurrgntlfﬁ
provided by the school and the reservation are adequate and :
.that th§P§ 15 no need to add more. Aﬁ a means §f Pég§2v1ng .
. wzll letgn to. pareﬂt znput PEQ&EELHQ thegg tma compéneﬂt areas
and MLZZ plaﬂ tQ Ehanqg a&;ﬂﬁdzﬂij ’ s

B

with theiPLAC has been the alllance of 1ts Chalrpefsan w1th
the school admiﬁlstratlgn.¥ She 1nd;:ated ‘that there was
dissension within theﬂPLAC, with some members agreeing with
-the BIA admlnlstratlaniand atha;s d;saqree;ng. She alsa felt
that the” PLAC had not been respon51ve to PDC staff suggestion
The PDC Coordinator, however, is hopeful that the PLAC will
function more effectively with the increasg in staff.and
“community, representatlan and w1th the aégﬁtlan of a set of
by—laws. . < o .
. - . ,

Thé PDC Coardlnataf wants to continue working on the
+ parent compenent next, year (she was Parent®Involvement Qaerdlnata
‘before becoming actlng PDC Coordinator) and became*m@re 1nvolved
in the’ :Dmmﬁh;ty and.-in the tra;ﬁlng of parents.

=,

f =

The follaw;ng p351E1Ve and negative forces re ldentlfled ¢
by the PDC Coordinator as Slqnlflcantly influe 21nq the
*activities of the PDC planning-.year: ;1) r251s§ance from the .
élementary sc¢hool administration, 2)- res;stana from the PLAC,

3) 'unwillingness of ONEO program staff to become invélved in -
PDC, apd 4) cammunity support. The School A Principal has
‘opposed both thé program and the planning staff and has put '
pressure on his staff not to ngtLazpate on PDC committees

The PLAC also has not been rgﬁsptiug to PDC staff ideas and
suggestions which has Pgngfsﬂ in a Lack of communication between
the Council . and the plann®ng staff. The PDC grantee, ONEO, did
not support the program when: fhé difficwlties, {n planning PDC

became apparent. The ONEO Head_ Start Director avoided becoming
involved and the PDC .stdff had to deal with issues that they
congidqred to be administrative concerns. The support frﬂm

the community fwr 'PDC and the planning staff has been a magjor
[actor in ping the progrdm Jpﬂrafiﬂq and Rpganq the planning
stajf optimistic and invdlved.
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' Thg ﬁgprgseutatzvg fp@m thg IMPD fozre hau "been very
supportive of the program,.putting pyessure on ONEQ to listen
to the problems of the PDC: “grogram, recommending a égnguZtQHt
~\and in general being very heélpful in meeting the-staff's needs.
‘S*Lﬁ%mapé algo pery plgased with the performance of our technical *
assig tange‘coﬂéuZtant . He hau been instrumental in révitalizing
s the’ ;ZAL by recammgndlnj an ‘increasé in membership,. drafting
bj laws, ,and ‘providing other direction. He also has been and-
c@ﬂtznugs to-be involved with the PDC Etaff in dealing,with
th?iP admznz&tﬁatzug prﬂblgmg; Thg BIA has taken a more S

.y ,
The PDC Coordinator did not feeiﬁthatfthe support from
the national OCD<office has béen responsive to her site' 5 needs.
Ths - JRH. pr@q%iﬂ offictal did ot help the staff address any of
~ the oite prdblems during her site wisit, pather, she Lndzcated
. that shz was here anly to observe and Zgarn.

" The Acting PDC Coordinator would liké\PDC to bring more
parents into the elementary school (she feels that Head Start/
alrea y 1nv@lve5 parents 1n the1f Eenters) and %0, ;n? lve *3

alsc llke PDC ta aicamﬁllsh next year what 1t has=iat acdom-’
plished this year: the fadilitation of communication between
"Head Start, School 4 .and the PDC planning staff. Currently,
* School A. tgach&ra are:very uncomfortable about visiting the - o
PDC qffices because of the administration’ g position on PDC,
and the PDC staff,. likewise, are reluctant tor go near Sehool A.
I hope these f§§ZLH35 can changé and that all staff will be

able to communicate freely with each other. .
) »
, _ ,
Summary ! C

i .

All three of the interviewees mentioned the BL/BC component
as having been planned for successfully this year and attributed
‘its success to %he enthusiasm and desire of committee members to
.see such’a program implemented at School A. - The School A
Principal and the Acting PDC Cooxrdinator also indicatéd that
the handicapped component had beer well planned and crediteﬂ
this success to the expertise of {
and theijr 1nLt11!1v} in addressi 3 LhL Subgect. A third area
.of success 1dant1f1éd*by the PDC Coordinator was parent

" thGlVPmEBt * She felt that theé PDC staff, through attendance
.at regular Chapte# Housepletings, had been successful in
sqgliciting the interest and involvement of- parents in PDC.
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All three. 1ntsrv;¢§ses ldéntlflsﬁ the support services
.'ssmpanent as the least successfully planned for component
and lndlsatsd that the committee never became organized
and never funstlsned .as a committees The PDC Coordinator
said’ that the "Chairperson never call a meetings and that the
PDC stsff wss n@t successful 1n gstt'ng the committee organized.
,,,,, by the Principal and
PDC Cssrdlﬁstor as not hav;ng bssn successful thls year. - The
School A Principal attributed this lack of progrsss to the
: csmpssltlon of the ssmmlttee he felt that maﬂy sommlttss

expsrlencs in currlculum dsvslopment. The PDC Coordlnsta:;
on the other hand, felt ®hat the committee had not made !
progress because the Head Start teachers hsd not been.active .
and bscauss the néw Chs}rperson of the committee was "anti- PDC"
and had "no 1ntentls s -5fi, working with or for the Egsgrsm.
The School A Prlnslgglw éntioned a third component, parent
involvement, as not hav1ng been well-planned for this year
because of diverse parent groups; according to him there is =
- not a cohesive parent group but rather two or three groups with
‘dlff?fent 1nfsrmst;@n and thsrsfsre different conceptions of
PDC.

P _ ,
The BL/BC somp@neﬁt was msntisnsd bg the PDC Cg@rdinat@r
1mplsmsntsd nest ysar, prlmsrlly becsuss of ths pr@grsss mads
“thus far and because of parent support for BL/BC educ¢ation in
sSchssl A. ’In sddltlon, ths Cmsrd;hator snt;srpatsd sussessful
‘stsff are w1111ng to sont;nus;sttendlng Chsptsr chss meetlngs
and to act on parent ideas and suggestions.. The PLAC Chairperson
also felt that the handicapped area would be implemented success-
fully because of the ideas committee members have for training .
parents, teachers and administrators to work with handicapped
children.: ' , £

;Pstential rabls areas for next year, assord;ng to the
PDC: Cosfélnstos: ares gurrlsulum and handicapped. She anticipates
resistance from ‘the staff to curriculum changes and foresees
the need to changs teacher attitudes. And she snt1c1patss
resistance by ,the school to recommended additional services for
handicapped children. Her solution to these snt1C1pstsd
problems is to involve more parents in PDC and to have them
express their concerns about BL/BC curriculum, services for
handicapped children\etc., verbally. The, PLAC Chairperson /
thought the parent @hvylvement component wsuld-pressnt problems
next year for two:ireasgns: 1) the difficulty in getting
parents involved due t@® geographical distance and the lack of .
communication system$” (no telephones); and. 2) parent involvement
thus far has, been mainly political .and- has not been content- |
oriented; Shs does hst foresee any substantial changes 1ﬁ this

. area by next yeas. .
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. 5531cally, all regpondents felt that the PLAC had 1lttlé
effect tgis year. The Principal felt the Councll had cantr;buted
little because of its problems with the #DC staff; the -PLAC
Chalrpersan wished rhe 'Con
past year, and the Actgng

ncil~could: start over and ‘erase the
c Cagralnat@f believed the Council
and haped that the PLAC would

kthe Qampcnent Eomm?ttees had n@t been successful th;s year due
to a lack of direcltion and leadership from the PDC staff. On
kghe other hand,; th& PDC coordinator felt the committees had kf;l J
contributed much t ’the glaﬁning year and that their effarts :
were reflected in theg
prap@sali

.

r

7 ) ..

'selves ?ﬁaggg next year. The Actihg PDC Coordinator intend

to return to her previous PDC position as Assistant Coordinator
and Parent Involvement -Coordinator and is looking forward to-
being more invalved with the community and -in parent training.
The PLAC Chairperson will continue as a PDC teafher and hopes
to relinguish her PLAC role. The School A Prin 1@a1<;géicated
that his 1nvolvement will be drastlcally reduced next year due
to other fespcns;bllltles* he will continue to be a PLAC member
and will oversee€ tedcher involvement in PDC but the PDC staff
wild™ be responsible for actual program operations.

“All three respcndents anticipated dlfferent roles for giem—

‘Lack of committee organization and coordination were
plnpplnted by the PLAC Chairperson as major factors influencing:
the "lack of progress during the PDC planning, year. She feélt
that the inability of the PDC: staff to work with and to help
the committees resulted in this lack of progress. The following
four factors were- identified by the PLAC Chairperson as major,,
factors infLUEﬁcing planning -year activities--both negativelly ..
.and positively: '.l) resistance, from school administrators to:
PDC; ‘2) resistance from the PLAC to PDC staff ideas and suggestléns,
3) resistance.from ONEO to becoming involved in PDC prablems,
and 4) community suppart for tha program.

* The frustratlcns that the PLAC Chalrpersan had experlencéﬂ

during this planning year were summed up in her response to tl
‘guestion, .What would you like PDC to accomplish?--"hagve the
program fosus on children and their needs and faPQ§f about %h9<1v
(Mﬂfilﬁf‘ disagreements, ete., at the FAult Tevel.' Both -the °
Prlnrlpal and Acting PDC Coordinator want PDC to increase parent
involvemerit in School A and the Principal also wants PDC to
provide a link between Head Start -and the elementary school.

The PDC Coordinator wants PDC to produce a more active PLAC
and ‘to bring about informal communitation between the, .Head
.8tart, School A and PDC staff. . (
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Arrangements for Planning : AR o )
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Basic arrangemEnts for the EFDC plannlng year at the
Arizona site were made by a Steering Committee between September
and Pecember of 1974. During - that time the first PDC Coordinator
and Assistant Coordinator were hired; later, the Assistant '
Cgardlnator was also named Coordinators of Pakent Involvement.
_Both 'of. these irndividuals were given initial /training and
orientation sessions on site, and the Coordinator attended
further tralnlng sessions in Washington, D. C. Office space
was acquired in a trailer located-at the edge -of the School A
compound, a secretary was hired and ingtial,office organization ,
was established. 1In Arizona the PDC Chunci¥§ is called the .
"preschool-Linkage Advisory Council" of PLAC. PLAC members
were selected by the Steerind” Committeg in’ October 1974, The
all-Navajo group "is’ composed of one tedcher from School A,

-one Head Start teacher, .ohe member of the local School Board,
one child development specialist from ONEO, two Head Start
parents and two field representatlves of the Public Health
Service. . The PLAC first met in m1d¥Qctober of 1974 to ‘discuss
DCD s guldellnes for PDC., -

;v‘

, Two repres entatjves from the Indian and Migrant Program
Division of the Office of Child Development, were initially
1nvalved'w1th the local site through orientation and training.
programs and have continued to be 1nve1ved in an advisory
capacity on administrative functioning. The technical
assistance consultant from Huron Institute helped d251gn the
basic planning szbedule for eaah campanent and visits the S?te

P

D

. once: each month. -

7

The: PDC component éammlttees are Eéspaﬁslble for spéilflé
planning activities. The committees are composed of School A
teachers, Head Start teachers, parents and admlnlstratcrs.

= cgmmlttee meetlngs have been held at the boardlng szhoal

l nnlﬁq act1v1tles (e g. pr@qram fEVlEW, zarrespandence,

meetyfigs) must be. scheduled. after class hours ‘so that PDC

.34

planhing does not interfére with normal classroom functlanlnq;

As a fesult orientation .and training visitsi/to other schools

that have experlmental programs have . been d; flﬂ&lt‘tﬂ arfanqe.f‘
J . .

. ‘ e .



~ ‘Planning Year Activities

7 iThisfééction of the case study summarizes the acommplish- -
ments of “the project on planning activities during the planning
. year. For convenience, this description is organized into two

partseby program component. Part 1 covers activities from the’

beginning of the project through the first site visit by the
~ekaluation team, and part 2 covers activities from that date-’
“through the end of the school year. Where there is overlap

in the planning tasks set forth in the program.guidelines, a
‘discussion of a particular activity will-be under.- the component
with which it seems to fit best. Additional information on --
these planning activities, with Special-reférgn%e to’ compliance
with the guidelines, can be. found in-the Monitoring Report. -

' Administration, through Fébruary 1975. During the first
‘evaluation visit, the original PDC Coordinator reported that -
most of the administrative.planning for Develo mental Continuity

. was. in prgcess. The PLAC (PDC Council). had been established .

" and the coordinating staff had been hired. Thé definition 7
of specific planning tasks and the establishment -of needed Co
communication linkages were being considered but no definite %
plans had been made in these areas. Although the Coordinator "
“articulated the owerall goals of PDC during the first site :
visit,. substantive steps to accomplish those goals were not @
" outlined. Planning activities were behind the 'schedule that

would have been necessary to fully comply with-the planning -
- program set by OCD: : The ONEO Head Start Director outlined,

three major reasons for the delays: . o e

e The BIA tradition makKes this PDC site ‘@ifferent.

) from other sites. Parent involvement and®
‘Navajo orientation have not played,a key role -
in BIA schools; for example, there has never . R

been a PTA-type organization_in these schools.

: . As a result, more preparatory work has to be

: done at this site than at other sites to establish

‘ the framework within which planning activities - :
can be accomplished. The pragram is, behind. "
because it has more basic groundwork to do.

""a

e The School A Principal has nét.fully supported -
planhing, for PDC, nor has he helped orient the . <~
- young PDC Coordinator to administrative:-tasks. -

-

The PDC Coordinator has been at odds with the BIA
school and must begin to cooperate in spite’ Of
ideological differences. ’

&
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Communication linkages among the various groups who
are needed to make the program successful have been weak
because of ‘geographical distances and the, absence of L.
telephoneg. For example the PDC offices, located at the
.outer edge of the School,A compound,. are accessible to
parents and other COmmunlty people but are not immediately
accessible to teachers and to school administrative officials.
As a result, parent involvement has been good, but teacher .
and admlnlstratlaﬁﬁcoofdlnatlon has been poor. -To offset
thls, the suggestion has been made to move the PDC offices
into the school itself.* A number of teachersrand parents .
suggested that committee meetings be set up on a regular
weekly basis, thus eliminating the need to notify persons
. "about each‘individual meeting. This procedure would control.

- some of the problems caused by slow and irregular cammunlcatlD

R Thé'PLAC has functioned ‘in an adviséry :apaéity for the
"PDC staff. THe PLAC is designed to have ultimate decision-
making péwer over policies and personnel hiring; and to provide
a link between the BIA school and Head Start program. The
Chairperson selected for the PLAC is an experienced element
teacher from School A. She has played an important role i
ddvising the members of the PDC component committees becau
all chairpersons are fellow teachers and her room is more

i accessible than the somewhat d%stant PDC offices. At the

Ty

of the first site visits, varigus conflicts over PDC had led
to instability in the organlza,lanal S}ructure, and it was
being mentioned that the PLAC ght be’ combined with the local
School Board._’ . A . ‘ .
S S 7 L

Admlnlstratlon, March to June l9754 The PLAC has continued
‘to, have difficulty functioning over theicourse of the past year. '
According to the Principal, PLAC Chairperson, and .the active
PDC @oordinator, PDC staff and PLAC members have not been '
communicating and coordinating the operation of the program
‘with each other. As a result, two:PDC programs were being
‘operated “for some time--one run by the PDC staff for the
community and one run by the PLAC -for the scheol. The PLAC
stopped meeting in March but was revitalized by the technical
assistance consultant and first acting PDC Coordinator in April.
Since then, with continuing input from the consultant, the PLAC
has increased its membership from 8 to 21 persons which &llows
for more representation from the various groups. The parents
on the PLAC, according to its Chairperson are beginning to
understand their roles and responsibilities and the PLAC is
now in the process of drawing up by-laws which will define PDC”
staff and PLAC roles and responsibilities.

*This suggestion had not been acted upon at the time of the
second site visit. ~ '




At the time of the second site visit, the rElathEShlp
between the elementary school (BIA) and the PDC program - .

(ONEO) was still unstable. Because of the influence .of
both the technical assistance consultant and a large-scale’.
community gathering (which was attended by 60 parents), ‘the

administrators of each agency have recently b&éame involved
1n a series of meetlngs that Wlll def;ne th31: individual

N o
" Since the first evaluation visit, thé PDC staff have
acquired a secretary but have- lost two coordinators. In’
mid-March, the first PBDC Coordinatdr was relieved of her tltle
by ONEO officials; apparently this action was taken as''a result - _
of a recommendation from OCD. By this time, conflicts between
the PDC staff and School A’ administrators had resulted in a
virtual impasse for the PDC program. In an attempt to Geal
with .this problem, ONEO made. the PDC Coordinator the.
commurd®ty liaison person and ‘brought in one of their own Staff
"members as Acting Coordinator. The Acting Coordinator served
in this capacity for apgrcﬁlmately one month, helplﬁg tor
revitalize the committees and prepare the 1975-76 proposal
and. then returned to her previous ONEO p351t1@n (Apparently
ONEO wanted her to continue indefinitely as Acting RDC
.~ Coordinator but had presented the assignment to her '‘as a
temporary one and she elected to return to ONEO.) After
- her departure, the Assistant (PDC Coordinator (and Parent
- Involvement Coordimator) becameé- acting PDC Coordinator. She
will function in this role until a new Coordinator is hired
. this summer or next fall but much prefers working with the
parents and the community to%administering . the. PDC program.
However, even though the original PDC Caerdinator no 'longer
‘holds that position, she still appears to be the dominant
force/pe%gonallty for PDC staff-andy, as a result, the relation-
ship between the PDC staff and the Schoal A Pr1n21ﬁal is much
. the same.as when she was the Coordinator, 1i. e., p@or ‘communication
& agﬁ,workznq relationshins :
_ Durlnq the second Coordinator' s one-month ‘term, committees
met as a whole and in individual groups to establish comgcnent ’
goals and objectives. GSome of the committees, according to.- the
initial draft of-the 1975-76 BEDC proposal, were more successful
than others in defining ‘their qoals and objectives. Goals and
strategi-  for activating the 'PDC component committees and for
facilita .g the overall operation of the program:were. also ‘
spel Ted GuL in March but apparently have not*been’ guLCESqulyg

[

-ional year proposal was wrltten
ther than listing their
input from the Principal.

t appears that the oper
without input from the commit
1 ind objectives, and wit
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Some of khe cammltteé membefs were veryﬁdlgsatlsfled with the

proposal, particularly with the 1ntraductlon which was thought
by many to be anti-BIA in tone. Others felt that their .
requests, especially those pertaining to budget items, were,

"not considered since they did not appear in the proposal.

Since OCD officials requested 'that the PDC pIOject resubmit
a more detailed proposal by June 15' 1975,. a consultant ‘from

California who has been working with the PDC program.since
January was to meet with each committee to get their input

Qurlﬁg this second round of proposal writing.

the second evaluat;an visit, the. Callfornla &oﬁsultant mentioned

- Howevex’,

during

that although he was supposed to meet with two €ommittees the
meetings had not been scheduled by the PLAC Chairperson. ‘
Aalso indicated that the School A Principal had been asked for
hls ;uggestLons for: pfdposai revisions, although the PLlnClpa}

. g

" In sum, A 1&?”! .nrtinn mF the ajdnuinf year has
3 [ 3

e problems and
ram progress

X }11,:1;

component H@wcver, it éppears-thﬁt the PLA .
; zoon b e f ional and that BIA and ONEO hdve made a i
* commitment to. work together to make.PDC operational. Tk

- AL . . Rl - . = o
L ! 1
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EﬂUCathﬁ,rtthuqh Febluafy 1975.

i
committee and a blllnqual/blcultural (BL/BC)
Lo

had_noﬁ mentléned thls to memberb ot the Slté team. T

The plannlng taka%h

subcommittee.
mmittee mambershlp is appraxlmately half Anglo and half

He'

.Navajo, includg nqﬁteachérs and axents, but Sdhool A teachers
. J K} p

have been more" aCthP and parents and Head Start teachers have

complained that they are béing excluded from

In mid-January 1975, ‘the two committees’ "began-
definition of the &ducatlanal strategies "and curriculum cortent -
Four meetings were held over the

necessary to ;nplem@ﬁt PDC.

brogram planning.
to work on a

‘next sBx weeks until the échaal A Principal put a freeze on
furthpf committee meetings. Chairpersons were selected. for

=3

t ta fk/' £ i i

-each CDmmlttEE and initial plahnlng tagks were, addtessed

}‘I

.

4.,

The. curriculum COmmlttEt devatéd most QE thp fitst month
to. the elaboratian of a quéstionnaire for parents ta determine
théIr curriculum pféftl@ﬁceg.: The questlonnalre tried to
discern parent attitudes about the ,role of Navajo- culture in

being collected.

ommittee

il

ople. Som

T
=

ht have felt unnecessari
pen evaluation of BIA educational policy.

{

b
~1

%

‘He was éoqﬁernéd that the guestiohs were
long, that they were written 1in Fﬁq1;§h and ‘that they w@razg.:
being verbally collecte 1 by bus drivers and other inekper
= embers thﬁuqht that the admlnlstlatluﬁ
1y threatened by the que stionnaire'

" the educatipnal grugea:, the role of academic and linguistic

.skills, and parents' feelings about the current school Lurr;é—
wlum.- The Schgol A principal queatloned both the content of
rthe qtgjtléhnaéfé and -the methods by which the data’.were

o
n the . education component are being addressed by the currlgulumg

.
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B "By February, the curricula ,of the Head Start program and
of School A had been reviewed aﬁd the currlculuﬁ :Gmmlttee was
~ inm, the process of tLylnq to résolve some of thse, 1nc9n51sgenc1es
Fct -example, the committee Chairperson thought that the Head
Start curriculum would provide a good basis for coordination -
_ with the School A curriculum. However, in the last year,

of a significant revision of the Head jgtart curriculum- 1ntroduaed
many Ndvajo cultural elements that make it more difficult to
caordlnat with the existing BIA curriculum. The committee
was trylng to establish contact with the people responsible’
for the Head Start curriculum to determine why those changes
were made and tp determine what adjustments can be made .
betweer Head Et'rt and BIAi : A - et o

Q
" The BL/BC subaomm;ttee was 1dant1fy1ng and rEV1EW1ﬁq

. sgme BL/BC curriculum materials .that could be used in PDC.

7 Some’ committee membergs had visited another school that had
"adopted a complete BL/BC program. . The Chairperson of the
BL/BC:committee. was ‘favorably 1mpressed.W1th the{school's"

EI/EE program approach but felt that’it couild not presently
"be implemented at School A because of funding constraints
and conflicts .with BIA policy. ‘CGurriculum materials from the
BL/BC school were being reviewed and a humber of pu} 1ishers
hac bEEh'CEntactedggor information on other applicable

4 eufridula. It is hoped that the review of these materials _
leads_to the developmentfof a model that can be used in the ”
PDC Head starts and elementary school. At first, such a model
will be CDﬁ%%rvathE and will conform to the pﬂllcy constraints

:re

of the "BIA school But the BL/BC Chairperson hoped that more
Navajo langunage and cultufe- would be 1ncorp@fated gradually
into School & s~“curriculum. s . =

f

f* . Education, March to June 1975. 'The curriculum committee
- and the BL/BC subcommittee seem to-be addressing curriculum
=3)155Uﬁc 1ndependently of one another4{ - The curriculum committee
has met only once since Mafah and- the orlglnal Chairperson has
raglghed Thé way in ‘which this change was .handléd seems 'to bea.
an ‘issue between the PDC staff and the School X’ ‘Principal. .
. According to the Principal, the previous Chairperson resigned
because of his workload and the School A 1anquaqe educatlan
- specialist becamf:,jAc‘flnq Chalrpprqon The Acting PDC Cpordinator;
‘g” ‘indicated that -PDC staff were not 1nf01med of the resignation
A until the new Chairperson had already ‘been chosen. The new
- ailrperson does ‘not seem.to be Sympathétlc
to the PDC program, faeeling ‘that itslis not leECtEd toward . |

JtpL/BC SUEQDmmLtt&E Ch

children and shoufd not be czontinued next’ year.- The PDC*f\ Tl e
~ staff, therefore, are upset with hef chalrper Qﬂahl? of a”
PDC Elanning»cgmmittég;;,

Wl
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Durlng the ‘one scheduled curriculum Eommlttee meetlng,;

the Huroh consultant reviewed the PDC quldellnes and explalned

how committee members might utilize them in their plannlng
activities. He also suggested that the c@mmlttee write” an

updated educational. phllasophy for the School A curriculum.
According to the new Chairperson, this was accomplished but
- neither she nor the PDC staff could' locate the philosophy.

The Chairperson indicated that she has not called further

meetings because she is.unclear as to what - the committee's - s
task is. (She indicated that she has been given. no dlrectlon

by the PDC staff.) It should be noted .that during | the interview
with the evaluatlon team this Chalrpefspn was extremely apti—PDC. .

. Dne positive outgfcwth of the curr%zulum Eommlttee s effofts
appears £o be the establishment of ([fairly regular meetings between,
Head Start teachers from two centers and.the BIA kindergarten
teachers. These teachers have met to dlscuss the Head Start
and kindergarten curriculum guides and, according to one of the

.~ Head Start teachers, the teachers Wrope additional meetings will
~allow them to further discuss and resolve gaps in the curricula
and tb eliminate’ any redundancies. This group of teachers was
still meeting during the second gite visit, eyen though the

=Cutfi2ulum Committee as a wh@le’,as not. |

The proposed- EL/BC fufrlzﬁlum model &nd’ the.activities
of the BL/BC subcommittee are dl%gussed in the BL/BC component

section of this report. -

I'n sum, little has been ar:%mpllﬁh'l by the tufrlculum
committee. The new Chairpgrson, who oppo

program, has held no méét&%gsrwith her committee.

Preserv1ce and 1n5erv1vefts 1n1ng, through February 1975

At the time of the first site vislt, the training committee had
not been established. The PDC ~Sordinator thought that the

committege might be formed by dfawing two persons from each of . 7

the other committees. With the help of the technical assistance
sconsultarit;, the Coordinator had established a timetable to
.Eémpl2té the necessary plannlnq tasks. The members “of' the ’iw .

various cemponent committee had begun their own training in
that they were calllng in consultants, and they were tralnlng
themsedves to think in terms of PDC and how it can be establlshed3
Members have aliso begun to discuss educational methods and the
resultant training needs. H@Wéver the actual educational’
sphllozaphy and .the rurrlculum have not been decided and untilg
this--has been’ acﬁ@mpllshed traln%ng needs cannot ?E dete:mlned
. nor can tralnLngsbeq1n .
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. ACtlnq PDC Coordinator. At the time, of the Second evaluation

* their tralnlnq needs.

i

: . ~t - . . o ) .
ey . o - b . . . .
i - i 2 B . s

The Coordinator has identified é&tentiél resource persons

' for Navajo language and culture and.she has so%?éited training

“{
requests frOm parents and teachers ..

H

' . Preservice and inservice tralnlng, March to Jfine 1975.

No training committee has been established at the Arizona

site, instead it appears that the component comniittees are
.resp@ns;ble for- EEttlng “up  their own training programs. »
Thé Cobrdinator .of the Navajo, O0ffice of Indian-Child Services,

a division of ONEO, became the liaison person for this compdnent
area in March when another ONEO staff member was appointed

visit, training for committée memberé and parents was scheduled

" for May 7-9 and May 21-23, but a three-day training sesgion

whlch had been scheduled for April 23-25,was cancelled, as

was "an Aprll 9-11 workshop. - According to the present PDC
coordinator, the focus @f the two mid- May workghops will be
"planning and 1m§lamantétLon.% But PDC staff did not anw the
specifics of the woxkshops, indicating that the liaison

person from ONEO 1is working dlreatly with teachers to meet

‘Training sessions that have occurred include two March
workshops on teacher sensitivity and early childhood education
presented by two outside consultants. Participants included
both Head Start and School A_staff. The liaison person
from ONEO helped BL/BC cammlttee members ‘identify some
bilingual consultdfits who have met with the committee to
discuss such issues as how Yo 1mplemént a BL/BC currléulum,
how to train teachers, etc. Purther training in implementing
BL/EC models has been .planned for the May workshops. . Although
ccnsultants have met with the committees to help them understand
their tasks and to work taward some goals and objectives,
committee members and the School A Principal feel that thi
tralnlnq 1s not followed up by the PDC staff. .

3}

No, plans f%f teacher training in methods of individualized
1ﬂ§tfu€fl@ﬂ Sr .in the teaching of age- appropflaté bas%c skills
have been made. According to the lower elementary school |
supervisor, Schocl A uses‘an individualized dinstruction
-approach,.i.e., teachers work with each chijld at his own; level

‘and pace. She also emphasized the fact. that two of thé“three
Head Sta rtatparhgrf have been meeting with the klndérqarten -
teachers to discuss the presenthy used curricula,. thus making
kindergarten t;acher aware of what experiences Head Stdrt

children have had und what their needs are w%&n they enter
klﬂdPrqﬂItEﬂ

"

=



In sum, no PDC
component activi
brogress in this . With the Ei?E}?lDH of
members of the BL/BC subcommittee who have obtained

input from BL/EC consultants, few training activifies
have oceurred. Altha\ih committes members received

consultant input on hoy to facilitate their operations
training effort was not fdllowed up by the PDC
sstaff, No teather or parent training in any of the
component areas (except for BL/BC) +has occurred.

)

I -

Develgpméntal support services, through February 1975.

By February, no” formal plans had been made for prov1dlng‘
gupport services other than initial contact with local service
groups and agencies. The committee was set up and members .
had elected a chairperson during th€ week of the flrgp site )
visit. Originally, planning activities were to be the ’
responsibility of the committee's Chairperson but because of
the time-consuming nature of those responsibilities, ‘the

PDC Coordinator indicated that a staff coard;natar mlght be
hired for the supgort SEIV1CeS area. . .

DevgloPmental sugggrt SEerCéS, March to JuneflS?S., Nof
Developmental Support Services Coordinator has been added to
the PDC staff and according to. the PDC Céaralnatar, the
Cha;fperson of the Support Services Commlttee has hever held
a meeting with his committee. present PDC Coordidator's
attempts to activate the cammlttezghavé not been successful.
When the second PDC Coordinator wds appointed in March and ,

- attempted to revitalize the committees, the ONEO Support T

.Services Coordinator was identified as the liaison person for
this component area. However, the ONEO Coordinator serves
‘102 Head Start centers .in.the Navajo Nation and therefore is
not -able to devote a ldrge portion of his timg to the'PDC .
program. In addition, he }s required to sche ‘dule his work
one month in advance and is‘often not. glveﬁ énough advance
notice by the PDC planning staff to Qléar his SCh&d@le.

\

The ONEO Coordinator of Support Services and service’
persaﬁnel from A£wo neighboring towns, did arrange one support
services meeting. The purpose of the meeting was to devVelop
a list of support services needs that.could be included in ‘the

« proposal. PDC staff who were present at this megilng generated
a list of the needs of Navajo children in the areas ‘of d#ntal,
medical,, SOClal Support sérvices, etc., based on their knowledge
and exper;en:e with the community. Scme needs identified
included glasses for Head Start chijdren, psychological testing
of Head Start children and orthodon care. No follow-up
work on:these needs was in evidence, nor are there any plans

to assess the needs of PDC children. N r
: : * . dﬁ

"
=
Wy 7

W



O

ERIC

Aruitoxt provided by Eic:

* . The ONEO ,Qofdiﬂaﬁ@f‘has good working relatianships/f
withi.staff from the Publie: Health Service and BIA case

‘workers and knows of numerqus community resources. : ‘

According to him,® if the PBRC staff would conduct a needs.
assessment, he would see that each child's needs are met
by contacting the various agerndies and fgllowing up to

see if services have been or can be provided. 3 N

contacted ‘and established liaison with the following community
resources staff: Navajo Division of Education, Chapter Houses,
community health’representatives, mental health representatives
and the O! ¢ ‘alcoholics program.. However, these agencies have
not been i..volved in PDC for some time, preferring, according
to the first PDC Coordinator, to have the project resolve
"in-house":differences first. ; .

' TPhe first PDC Coordinator and other PDC staff had

‘Accdrding to the ONEO Cpordinator, the only child
records transferred between preschoel and elémentary school
are. those kept by the public:health nurse. A -PDC teacher
verified this fact, indicating that to.her knowledge the.school

. records of Head Start children are not sent to the elementary
school. The coordination of forms and récords -between the

two schools was one of the needs identified at the meeting
chaired by the ONEO Coordinator. ‘

L ¢

Tn sum, the PDC program is giving little attention to, ‘
Lhis component--staff have not completed an assessment. . g
;hiidrén,(a list of prol '

of ne 5
~eds was generated by supplrt®services staf
community resourcas : hs
identified fsince : ,
needs as sment ), and notshared ¥ Eardikfﬁ&?ﬁing system
be;wa?} Head Gtart and School A has been QQVE;épéﬁi

H & W : .

b
1
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Parent involvement, throdgh February 1975. The parent
involvement componént seems to have attracted Zhe most attention

"of any planning year activity at the Arizona gfite. The PDC

staff and PDC Council are all Navajo and are fdstly parents
from the local community. The Coordinator ~f parent involvement
is from the local community and has many contacts among parents.

Head Start parents already have close contacts with the Head
Start program becaﬁse classroomg” are nearby (tHe three centers
are dispersed throughout the atea) and Head Start 'teachers make
visits t& each family to acquaint them with thejr child's

pfnqr%sz, Parent involvement is more difficult to maintain
(¢ elementary school. Transportation to the consolidated .
7‘{ A-is a pfnpig@ for some and there is. the invisible

J : ’ b \l "!\,
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barrier of the century-long tradition 6f little or no \ .
parent involvement in BIA sch@olé*ﬂagut BIA administrators
and teachers at Stha@l A szay that\they~want parents to
participate in the classraams, and it seems prabable that
a role can be established for tHen| once organizational
disputes between PDC staff and BIA| administrators %re

résolved. S ¥

The importance of parent involvement in PDC at the
Arizona si#te is most graphically demonstrated by the conflict.
between PDC staff and BIA administrators. The dispute was
carried to the_School Board which is composed of local parents.
The School Bsard at a lengthy l2-hour meeting which was
_atignﬂéd by parentsy teachérs. and aﬁmlnlstratars, made explicit
their decision that the BIA and PDC staffs would have to
icoard;nate their actl 1tles to ingure that a PDC program is
éstabllshed at thei o :

\P—‘
k—'
ri'
)]

. Prcgress on the actual planning tasks to be addré&ssed in

this area, however, has been slow/ Early in the planning

process, a checklist was preparéﬁ and distributed to parepts

to determine their interest in participating in the education

of their children and a questionnaire was developed .and
distributed to determine_parental attitudes toward the educa-
“tignal policy. . According to those persons interviewed, it has
be¢n difficult to establish communication ‘channels between

Head Start parents and elementary school parents because % ¢
School A has never had an active parent organization. Nevertheless,
PDC staff have been inviting Head Start and elementary school
parents to PDC Council meetings-and committee meetings and an
elementary school parent Drgan;zatlon is being established.
Unfinished planning tasks in this. area include an assessment.
.. of parent interest in SpéClal adult programs and planning

sj parent training seiflons in dec151gn~maklng, pollcy planning,

etc: / —. . 4
Parent ‘involvement; March to -Juné 1975. A School A
teacher 1s the Chairperson of the Parent, Cammlttee. He

* yiews his role as holding discussions with parents at’ Chapter -
House meetlngs to ﬂlSCéfﬂ thélr 1ntere3t lﬁ becamlﬁg 1nvolved ,

The Cha;rpers@n dld n@t seem to bé famlllar w1th the actual
planning, tasks for this gomponent. When the first PDC-
Coordinator assumed the /position of community liaison on
March 17, 1975, she in "fect began to function as a Parenf

Involvement Caorﬂ;nat@r! "Thus, she, the.Chairperson, andf¥ \
the Acting .PDC Caordlnaﬁ?% have kept Nava]a parents 1nformed it
tivities. v

of and involved in‘ “PDC 5

¥

oy

N,




_ As mentioned;, the PLAC membership‘has just recently (April)’
been' increased to 21 members, six ‘of whom are parents not
employed by Head Start or the school. The PLAC Chairperson v
reviewed the planning tasks with the new Council members and __
explained the role of the Council to them and she feels that ’
they are just beginning to comprehend their role in theé pragﬂém.
The parents, as part of the -Council, are to be involved in . \\

g

drafting and adoptimg Council by-laws and reviewing and acting\_

=,

upon the 1975-76 PDC proposal. Although a parent group has

‘not yet been formed at School A, the parents who aré being added)
to the PLAC should facilitate communication between Head Start
and elementary school parents. :

At ﬁresent PDC staff plan to conduct parent, training in \
decision- and policy- ma,lng skills, early childhood education, ™—
‘dnd career education in fall of 1975. !

=

.
Loca l Chapter House meetings are also utlllzeﬂgas a wvay
of keepind parents informed about PDC activities and of
obtaining their inpyt on issues. Community‘meetings are held
on Monday and Thursday evenings at three locations in the area.
Although the Chairperson of the Parent Committee and some BL/BC
committee members have attended the Chapter House meetings.
Responses<to the questionnaire that was developed earlier in:
the year by Curriculum Committee members to assess pargnt rolegs
in the classroom, indicate that parents would like to K¢
involved ia=the classroom as paid "resource" staff, prjuarlly

to teach Nava]o culture, history, mores, religions, crdfts,

etc. The quéstlonnalre responses and informal discussion with
parents also- shbéwed that parentg are interested in special

adult programs, and-work is underway’ to, dayalop a career ladder.._
PDC staff intend to make contacts with community colleges and
solicit funds from outside agencies for this purpose.

e,

There were, however, some differences of opinion among
onsite staff regarding parent involvement in PDC. Both the ‘
first and the present PDC coordinators indicated that parents
are very involved in and Supportlve of the program and that
parents wantgto see changgg made in School A so that they
. can become=more involved in the school. However, the PDC-
PLAC Chairperson indicdated that many parents do not know

about the program and, of the enes who do, many -.are

uncertain and confused about- its functions, particularly in
the light of the conflict between the Navajo PDC staff and

the BIA school administration. A local Head Start teacher
also &XQEESEEd this view, indicating that parents have been
asking her about the purpose of the program, wondering whether
PDC i «ctually for the children of the community or not.

k]



In sum, Navajo parents are members of fh% reviged PLAC

and will he involved in PDC program decisions.. Acco rding

to PDC staff, parents are repularly informed of FDC. However

othar persons interviewed ind ted that many parents are

undecided about the program and what it should be accomplishing.

No tralnlnp for parents has occurred and Dnly very preliminary

plans have been made for it.

/ e

Serv1ces for handlcapped children, through February 1975.
The committee for services for the handicapped held its first
meeting on February 36{ 1975 at which time a chairperson was
chosen. The second meeting of the committee was® held during
the first site visit, and_.a heavy schedule of meetings was
planned throughout the month of March. Committee members had

obtained a likt ®f parents of handicapped children in the area
and plans wére toN\try to identify other children with handicaps
w'o were not on the list.: Representatives from the Public

21th Service and the Office of Navaje—Economic ngortunlty
were ﬁnv1ted by the‘'committee to describe specific services they
offer that’ could be utilized by PDC staff.

l\

Accordlnq to thég;ommlttee S Chalrperson, althcugh glannlng

-t been made . She antlclpated bg;ng able to complete the
3 ning. tasks by August 1975, in time for implementation.

W G
D‘Hm

School A Principal pointed out a special circumstance that
midht affect planning .for this component area--traditionally
parents have kept handicapped children at home and have .not sent
them to school. He felt that this attitude still prevailed to
some extent and thus might complicate the delivery of special
services to these ch#ldren.

&
!

Services for handicapped children, March to June 1975.

According to the PDC Coordinator, the handicapped committee ha%
been one of the most active committees at this site and has .met
about 10 times (one meeting included a community barbecue '
dinner at School A).\ But at the time of the isecond sevaluation
visit, the committee ‘had not met for. the?past\ménth due ‘to a
conflict between the PDC staff and schaal administrators. '
Since the last evaluation visit, the committee has been
conducting a survey; of sorts,_to determine theckind and number
o f handicapped children PDC will serve next year, i.e., a
publlc health nurse>gave:the committee census information. and
reported on individual children who have special needs. 1In
addition, the School A Counselor reported on the number of
children having sight and hearing problems, although it was not
known howiup to-date the information was.. No mention was made
of how incoming Head Start or School A children would be surveyed
put the active commitee members #nclude four special education
(Title I) teachers who presumably know the needs of School ‘A's

children. . . .
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Committee members have been assessing avalla?le cammunlty
resources and have had representatives from the following

@

dgencies discuss their services: ONEO, Public Health Serv1ce, &
a Chapter House president and the Associate Director of
community health representatives. The committee has also.

reviewed Title I services that are offered ‘in the area and
has discussed such services with the head of the special education
division in the Navajo Division of Education. 'The committee
was in the process of arranging for serv1ce5 from thEEE agencies
when it StQpped meeting. ' p
= ‘fr

The committee also was involved in putting together a
resource file on the handicapped child. Members contacted
resource agencies b% ‘letter for .this information but had
recelived few fepl;és at the time of the second site visit.

According to the*Chalrpersan, Handlcapged Cammlttee
members discussed the need for a.continuocus service
systgm throughout preschool and the early primary years. _
No p%?ns, however, have been madef;g develop such a system.s
£ : ‘ ¢ '
ép;mittéé members foresee no structural changes in ﬁz;
school“for next year since no physically handicapped children
"will be attending; no special staff will be hired either.
Currentlys, School A has one lower elementary Educably Mentally
Retarded (EMR) class and Title I staff work with children who
have specdal needs. According to the Principal, EMR children
are mainstreamed in regular classrooms for varying 1engths of
time, dependln% on the;r individual abilities. The committee
survéyved a few \te s’ to®letermine the;r tralﬁlﬂg needs in this
area and found ﬁhaigﬁfachELs wanted tralnlng in techniques for.
working with handlcappéd children within the regular classroom
routine. The committee also would like the admifhistrators to
be involved in this training but have made no plans for such
training to, occur. '

In March the committee identified both long- and short-term
goals. Lo?g%term goals included:
e educating the community to accept the child with
special needs (committee members want to work
w1th pafentc at Chaptgr HGuSe meetlngc i acgampllch

e formulating a philosophy fnr the handicapped component,

) © ecducating regular classroom staff in teaching methods,
= indivicdual ingtruction, .etc., with respect to children

with spacial necds (members wanted to coordinate this
A teacher training with the curriculum committee but
: rhave not !sne so). -
b
‘ ¥ 16
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Aruitoxt provided by Eic:

i ' : - : oy
Short-term goals included: .« ' ®

Y

° obtaiﬁing eyeglasses ftor Head Start Chilﬂrén?&{§; .
: x , o ‘
e implementing a system for transferring student

~ records, .

ety

1

o coordinating Head Start parent and: teacher |
training with similar School A training. )

Since the Gommlttee 15 no longer meet;ng, no further action
has been taken on any of these ggals! ) ' -

‘ - g

( a3 riot completed a . :
i izmn in Htid Start and School A,
although they hav talksd with the publie health nurse.
Committee members have as =d community resources in this
area and talked with representatives from some of .these
agencies, Yut no fiym éommitments regarding services for
been made. Committee members have

i)

[

In sum, the handic
survey of handicap
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e, PDC childr have =r1 made.
\(iqu‘ = E‘d ‘LIalﬂlﬂF needs and the need for a continuous

service stem for handicapped children from Head Start .
through prade 3 but no concrete plans hdve been .made to

actually implement such a system next year.

AJ
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Services fo b;l;nqual/blcultural children, through ,

February 1975. 1ent

As indicated in the education component dlscu551an
PDC plann;hq staff have assumed the position that the PDC cdurric-
ulum must be bilingual/bicultural. As indicated earlier, a visit
was made to another school which has a bilingual/bicultural .
program. In addition, two other models were presented to the
committee’ by a. Hopi representative and by a currjculum spegialist
from the University of New,Mexico. The committee. antlclpated
more use of Navajo-in the classroom, particulaxly in kindergarten
‘and first grade. Parents would be utilized fre uent;% as resource
persons in thl; effort. The finatcurriculum would ¥e a composite
of elemeﬁts available from already prepared curricula and applied
nd possibilities of totally new materials fr School A.

]

to needs
= .

égrv;ces for blllﬁqual/b;cu;gpral children, March to June
1975. The BL/BC committee has been meeting on a “weekly basis
‘and, although its composition includes administrators, parents
and teachers, the current working committee consists of five

elementary teachers. A third grade Navajo teacher -is the
committee's chairperson. -- { :
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" The committee has been vety ‘active in flndlng out about =
other blllngual/blcultural models. Discussions have been

#ld wiith consultants on how to develop and implement a
gual/bicultural model that could be implemented in PDC

oW to train teachers in this area. Members hope that

. five=component BL/BC model will serve .to .coordinate -
g d ial/bicultural services between the Head Start and.
elementary school as well as to.provide an approach which
will improve. students self=- "concepts. :

b - .
In JHStllenq a blllngual/blcuitural program at this :
site, -committee members—identified the fo&low1ng program goals-
&
/ ® to maintain cultural herltage, cultural identity and
strengthen the Self- -concept; ‘ v o

e to extend the Nava]o vagabulary and fluency u51ng
Gfal tradition; »

e| to introduce some concepts (math, social science
and science) in Navaijo; . :

@ to offset the lack of materials available .on Navajo
culture; : .

to.offset the lack of ppcC staff awareness of cultural
va1UEg, mores, language, etc.:

o| to offset the lack of parent involvement. T$‘
The model the committee proposes is completely oral and
1nclud95 the following five éﬂmp@nents- .

1] Oral -Tradition--this would emphasize the oral use

of Navajo in the classroom. The committee recommends
that two parents be hired for the classroom and that
parents or grandparents be hired to 'serve as "nurturing
parents” for the d@rmsg

2) Bilingual/Bic¢ultural Practices and PhllOSOphy——thlS
| involves the integration of the bilimgual/bicultural

! philosophy into the regular program at the Head Start
~and kindeérgarten levels. Activities would-include

making materials with Wthh the children could identify. .
;>

roducing _

oy
8
i

3) Navajo Science/Social Studies—--this 1Qvolves 1

. and teaching parts of the curriculum in Navajo. In ®
many cases this component would involve’ Navajo aides 'é
in conducting lessons. Ttdlnlnq for aides “in thése i ;9
JFL11‘ ! 5 and the development of certain parts of '
Chev enrric u]um wuu ld be required for this component .,

()
)
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4) Rescurc% Céﬁféff the BL/BC cgmmlttee proposes to
convert a room in the ‘school library into-a :
resource center cantalnlng materials pertalnlng
to-the school drea. Child-produced materials such
as-slides, stories dictated or written after field
‘trips in the immediate area, etc. would be available
in the 'room as well as other materials pertinent
_to the area and Navajo.culture. The committee plans

. . to develogfnew materials for this room next year.

f

5) Staff Tra;nlng and Evaluatlgn——the cémmlttee has

[

céardlnatar) he hlred or appolnteﬂ tD plan and’
implement the bilingual/bicultural training and
to evaluate bilingual/bicultural curriculum imple-
) mentatl?n. : . .
The committee also fec@mmended that children be tested to
. determine the effectiveness of the bilingual/bicultural prggfam

‘{the . committee has collected some information on such BL/EC
‘" tests). ¥

_ The Bll;ngual/Blcultural Commltteé}hapes that the propcsed
model will provide for continuous bilingual/bicultural experiences

as children go from Head Start to the elementary school. . The

model provides for the introduction of concepts in.Navajo and

~" the teachlng of some subjects in the dominant language of
individual children. According to three teachers ihterviewed,
Navajo.is currently used in their classroom only as a last ?
resort when trying to help a child understand a concept. The
program also calls for individual instruction for non-Navajo
children. ' : ' '

Before developlng their blllngual/blcultural deel some

committee members attended Chapter House meetings to talk

. with parents about committee functions and to get parent input

bout bilingual/bicultural prcgrams that could be incorporated

\intc the classroem. . The committee's Chairperson indicated that
arthough not all parents were in favor of a bilingual/bicultural
curriculum, most parents indicated they would like to preserve
the NaVan language and have it used in the classroom. 1In .
agsessing the blllngual/blcultural needs of children, committee
members §§ked parents to suggest activities they would like
to have curring in the classroom. Parents suggested incor-
porating the following topics into the curriculum: legends,
history of buttes -and terrain, .area plants,'hlstary of the .
Navajo, the art of weaving, raising livestock,. silvermaking,
respect for animals, Navajo songs and dances, etc. The
committee had not seen the results of the parent guestionnaire
but felt that by going to the parents directly they were getting
more Complate 1nform§t1@n The committee plans to iﬂvolve

parents in the classtoom and dorms as paid staff by *gerving
as res@urce people in klndergarten and first grade cl S5rooms
and asy; "nurturing parents" in the dorms. ' ng
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The committee.has identified thé following bilingual/
bicultural resources: Chapter Houses, TRIBE, ONEO staff
and a local medicine man. They have also visited other
bilingual/bicultural programs and received and reviewed
bilingual/bicultural curriculum materials. Committee membets
pl further contact with TRIBE and Chapter House officials
rézgldiﬁg their involvement in PDC and the bilingual/bicultural

component. ' In addition, the ONEO liaison person has helped

committee members contact resource people for this component
area and as a result various consultants were to meet with

the committee on bilingual issues during the secand and thlrd
weeks in May. : .

All three Head. Start teachers and six School A teaéhers
are Navajo. As mentioned, the committee recommended in the
proposal that a Navajo curriculum coordinator be appointed
to coordinate the blllngual/blcultural aspect of the program

-and that two parents be hired on a full-time basis to serve

as' resource staff in the klndergarten dnd grade 1 classes.
Also, if the proposed model is accepted- by the PLAC, the

Navajo aides will be’ much~more involved in teaching some of

the content areas next year.

Other than meeting with bilingual/bicultural consultants
only training that has been tentatively 9lanned centers around
a.Schpol A preservice:training weqk that-is scheduled to
occur in August. The committee's chairperson said she had
appraached the School A Principal about 1ncarpafat1ng some
blllngual/blcultural tralnlng into the preservice week'
schedule and was to meet with "him again on this. cher
staff training in BL/BC areas, however, will be scheduled by
the new curriculum coordinator whep he/she is hired. However,
the first draft of the proposal did not list this.position
in .the budget, and the PDC Coordinator expressed doubt about
whether this position could be funded. The proposed model
does call for a more active role on the part of the Navajo
aide in each classroom and, according to a committee member
some aide training in the teaching of math, language, etc.,

“in ‘May (which did not involve all PDC teaching staff) the

will be provided this summer through Title I. ‘The committee

feels, however, that PDC should provide additional training. .

The Bilingual/Bicultural Committee.has met once with the
curriculum committee to discuss the bilingual/bicultural model.
PDC staff reported that at first teachers seemed threatened .
by the thought of moving toward a bilingual/bicultural model
and some thought they would lose their jobs (because they

did not speak Navajo) or would have to play a less dominant “role .
in the classroom as the Navajo aide introduced concepts and

-~
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lessons in Navajo. However, after hearing that the program
was oral and not written, they have accepted’it The two
committee members" interviewed estimated that six to seven
of the 11 K through 3 teachers would be reteptive toa
biliﬁ%ual/biéultural curriculum. Committee members were.
less clear on how, cceptable the program would be to the
School A principal, saying only that it would be acceptable

if it did not conflict with BIA or- ?1t%e;I guidelines./ .

In sum, the Bilingual/Bicultural committee has developed

‘a five-point bilingual/bicultural educational model for the N\

.PDC program. The committee developed a rationale for such
g program, visited other bilingual/bicultural models, met.
w1th consultants, and discussed bilingual/bicultural = . .
issues with pafénta before developing their propased »
blllngual/blcultufal program. The committee hasqgigﬁgf ) o
identified and contacted community resources and plans to
éoﬂtiﬂuP making additiOﬁal contactai The préposed mcdél

- but has nat been acﬁept;d by the achool A Pr,nglgal or the
PLAC yet. Since it has not been approved, no training for
other teachers in this area has occurred.

W
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E.  Analysis of the Planning Process

Plannlng for the Arizona pfagram has suffered beé&ﬁ%e
of poor working relationships, particularlv between PDC staff
-and the School A staff. The formal structure of the PDC ‘
fpragram is aeplcted in’ Flgure 1.

e

The analysis and ;nterpretatlan afﬁthls ﬁngfam is presented

in the sections that follow in terms of descr;pt;on of roles of
the planning persannel planning accomplishments and completion’
Gf plannlng acth1tles, an OVEIVléW and 1nterpretatlon of

plannlng year, and a descrlpt%gn of the de facta def;nlt;an of
the PDC program. : :
» : - ; S

Description of Roles

Planni%g for the Arizona PDC program has involved PDG

' program staff, school administrators, the technical assistance
‘consultant, ONEO and PLAC. Their roles and activities can be
delineated as follows: ’

staff: the .-Acting Coordinator and the Community .
son. .These two individuals have reversed job
positions over the course of the planning year. Last
v fall the Community Liaison was hired as PDC Coordinator
and the Acting Coordinator .was hired as Assistant, S
. Coordinator and also served as Parent Involvement
- Coordinator. 'ONEO re-assigned both indi%iduals in
March and April 1975. PDC staff believe the Navaja
people should have more direct control of the .
schools their children attend and view BDC as a
means of achieving this .goal; in other words, they
view PDC as a change agent for School A. Responsibility
for, the overall operation and coordination of the
PDC program rests with both persons. Unfartunately,
because of their Tack of experience and background
in administration, n31thFr j“ nan is, prepared to meet
the organizational and admin lstratlve demands of a
program such as PDC. e

e . School A s}gff Priﬁéipal and teachers. THe Principal
, fj has beén ﬁyalv%ﬁ in. PDC from the beglnnlng of the
- planning ‘vear and has played a{ma]or role in- the ,J

N
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ev§?f§ that have ocdurred sinece then. As Sg;éél

A'¢ Principal, he has been instrumental infdeter- -
mlnlng whether or not his staff: can partlc1pate and

s a PLAC member, he has made sure that all PDC ‘staff
uggeat;éns are carefully reviewed .and discussedﬂ In
',essence /1t appears that fhe Pflnclpal controls® the
_"educational" aspects of*PDC, e.g., School A and its® . .-
persgnnel while the PDC staff ccntzcl the "community"
aspect of the program, €:9.,. .parents, :ammunlty , . e
representatLVEs, and o) Earth. . . Y '

The technical assistant. .The.technical Wssistance
‘consultant appears to be heaV1ly involveddin
aspects of PDC at the Arizona sité. Onefof h s
major functions is in-the area of program
administration--he has been instrumental ifd .
reorganizing and revitalizing the PLAC and has
suggested ways to increase its membership, seat.
"new members - -and write by-laws. During the second
evaluation visit, the. consultant was providing-
administrative advice to the PDC ‘Coordinator, e. ger
telling her what activities needed to be done and

how and when to do them.%bgf seemed . to be a prlme >
force in activating the .P prégram. , T,

L]

Grantée. folce of Navajo Eccnamlc Oppcrtunlty (D NEOQ) .
With regard to PDC planning, ONEO has - assumed an '
~inactive role for most of this year. The agency geemed
to avoid becoming, involved in the PDC-School A impasse
as long as possible and only acted when OCD recommended
inpFebruary/March 1975 that a difgerent PrDjECt
coordinator be appointed. - "After re-assigning the PDC
Coordinator asigﬁﬁmunlty Liaison, ONEO assigned support
staff and a temporary PDC Coordinator'from their
Fort Defiance office to PDC im an attempt to establish
better communication and cooperation between the PDC .
office and the School A administration and thus o
facilitate PDC planning. ONEO's next involvement
in the PDC program occurred as a direct result of a
well-attended parent meeting in April 1975 whsch was

. designed to show BIA and ONEO administrators khe

widespread community®support the PDC: program Had in

order to solicit their involvement in the administration
of PDC. (It seems at this point in time the School

A Principal had decided that he did not want the program -
"and was not going to allow his teachers. to participate.)

E series of negotiations between BiAa and ONEO was initiated
at that time and was still in process during the second
site visit. :

6

)

45



=4 ;‘ = . ' fw CT ‘:';

. Préschool Iﬁkagg AdVlSG:y Ccun211 (PLAC) TwWO Qr‘

. appa:ent that PLAC and: PDC ‘staff :auld not wc:k . —

' cooperatively and, in fact, PLAC stagted its "owX" '

PDC program, i.e., Dpératlng independently of the

PDC staff. (Each side felt that the other did not : :

FPisten to their suggestions, :éccmm‘ndatlans, etg.) o

PLAC membérs eventually decided this.was a futil L T
EZgiﬁgf'%

effort And Stopped meéting altogether. At ‘the-
of the tékhnical assistanoe- consultant, however, -
- they dre now in the process @f reorganization but .
- it remains to be seen whether the new PLAC, will Qave

an 1nfluent1al rale in, PDC declslan—mak;ng k

> As noted thrmughatt this report, the working relationships’
" among plannlng year s®Hff have been extrémely poor.. Communication
between PDC staff and 'gZool A admln;stratogs is virtually ™ * r

nonexistent and there dqes not appear to be much communication
‘between-iPDC 'staff and the Schoat™A teachers, primarily because
of the strained relationship between “their érlnélpal and the )
PDC staff. The reason for this strained relatlanshlp is .- e
related for the most part .to different expectations for PDC. - ’
-The Community Liaigon believes schobls for Navajo children
- should be administered: and staffed by-Navajo people; she does
< not feel that the BIA represents the Navajo viewpoint and does -
*+ not believe they“should be in control of Navajo-attended
institutions. The School A Principal, on the other hand,
wants to maintain gontrol of his school and views PDC as a
program that llnks H ad Start to hlS SEhQGl and dceg not Ehange

the course Df the pl nnlng year. Warklng relat;@nshlps bétween
PDC staff and parents, however, are very. p@slthE and PDC staff
have channeled most of their time and-effort in this direction.

Easlcally,‘the PDC declslanﬂmakers durlng the Elannlng

:antrolllng schgal staff and th21r lnvolvement in PDC ‘and

~+ PDC staff deciding how and when to i#hvolve parents in the program.
PDC committees and the PLAC shad no real decision-making powers,
although the PLAC may become m@re of a power force after its
reorganization.

“

E;apg@ﬁg Accomplishments by Camﬁanént

Table 1 gives a :Dmmonentqbyezﬂmganent breakdown of
planning task CQ\plEtiDﬂS.' Except for the parent involvement
and bil¢qz:al/b1é wltural areas, most component areas show

4
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. Deg:ee of Campletlcn of Plann;ng Tasks ¥
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— -
Number of.-

: Plannlngs e

Tasks

In

Abfngrﬁ

Progress |,

Educatlan B !¥5 2. 1 =
n T§§¢ﬁ1ng W 5 : i ;: | fﬁsz 2‘ -
Suppert PR B , .
.Services 7T 1 ¢ > g 1
Parent ¥ o .
Involvement « vt :
Administrat jon 12 - 4 .03 3}
Handicapped 8 o 2 6 0
Serv;ces .
E;llngual/ 7 4 1 27
Elcultukgl S I soues . 1l o
BL/BC ] y - o I d
Demonstration - 8 4 4 0 r
775;@fegtrTasks _ _ . _ _ e
‘COMPLETION 58 5 22 - 26 10
 TOTAL




minimal task completions and many of the completed tasks are
‘not in compliande with PDC guidelines. For example, staff met
. to discuss the educational approach for PDC and committee
_members presert (all of whom were.School A teachers) wrote ) .
a philosophy for the School A currlculum.i In a. similar ,
({manner,-a tralnlng schedule was developed and called for three
~ or four. training sessions, but half of these never took place.
The ma]orlty of tasks reported as complete would feally
‘fall in the category "complete but: not in compliance."”

Lack- of progress in the PDC comporient areas .can be -
attributed to two factors: 1) the lack of administrative/
organizational abilities on the part of the PDC staff, and
2) the erratic suppor' of PDC by the PDC Principal which has.
‘resulted . ln sporadic” 1,”Dlvement in_program planning by Schobl
teachers. Neither member of PDC's administrative staff has
prior administrative experience and ;they have not 'been able to
-provide the necessary leadership and direction for the commiffee

. chairpersons. Théy have not, therefore, been effective
‘in cﬁgrdinating overall program planning activities. With the
exgeption of the bilingual/bicultural committee, and ‘possibly
-the handlcapped Eommlttee, llttle has been accomﬂllshéd by

b

When :onsultants have warked y;th the Eommlttees and attemptéd

to organize them, PDC staff havVe not followed thyough on their
plans.; The wavering of the School A Principal in;first -
supporting and then opposing the program has also affected the
involvement of his staff, especially on committees. His staff
are naturally hesitant to become involved in .a program that

their supervisor supports one moment and opposes the next. Also,
it appears that -he has purposefully restricted teacher involvement
at times during the PDC planning year. : §§

The progress that is evident in the parent involvkment
area is due to the emphasis the PDC staff have ‘given to }
component. Both administrative staff members have channeled
much of their ,time and énérg? toward familiarizing parefits and
ather.LOmmunlty members with/-PDC. The progress made in
bilingual/bicultural areas (both component. and program/tasks)
has been the‘direct result of the hard work of five enthusiastic
School A teachers. o

]

b]'”t

Pldnnlnq AgcompllshmpntE by Type

shr f Activity

Table 2 ve

ﬂ

_ a review @f the completion of planning tasks
based on the Df activity required. All plaﬂn;nq tasks were
analyzed for activity required and were placed in four-
major categories: coordination, review and 555F55m§nt, admlnls

strative dLClFlOﬂE and program decisions.
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Table 2 (\a

Degree of CDmElEtlDﬂ of Planning Tasks.
’ by Type of Act1V1ty

Activity

 Im
Progress

ACTIVITY
TOTAL

Coordination

Q— i

Assessment <i .

~Administrative
Decisiohs

T,

Program 1 8 8 17

932;5121‘;5 Y [:

COMPLETION . o

TQTAZ . 22 26 10 58
L »
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that 1nvglved developlnq tlmetabIEE and schedules, arranglng
intergroup communication and defining relationships among
people and/or groups. Half of these kinds of tasks_havgybeen
reported as completed aﬁd one has not been addressedf '

i

2 Revgew and assessment. Review and assessment included

review of existing programs. review of prqgram alternatives,
surveys of resource people and services and assessments of .
needs and interests. In Arizona, seven.of the 10 taskscpelated
to review and assessment have been reported as completeds

: : L L

Administrative decisions. .Only five of the 18 adéﬂnistra—
tive decisions (38%) have been reported as completed. These
decisions include hlrlng personnel, deciding on space and -
physical plant issues, budgetary issues, and initiating specific
program activities. : i o

.Program decisions. Program decisions have been a difficult

been compléted and almost half have not been addressed. Included
in this category are definitions of program goals, definitions

of needed program materials, of training content, and of

program plans for instruction and support services.

. area for t%g Arizona program; ©only one task in this area has

Summary. In sum, PDC planning in Arizona has been severely

hampered by the lack of organizational/administrative experience
on the part of the PDC staff, the resultant inability of :Qmmlttees

‘to function effectively, and the inconsistent support for PDC

of the School A Principal. At the end of the planning year,
only slightly more than one-third of the planning tasks have
been completed by PDC staff (22 out of 58) while 10 havé not
been aﬁdressed-gt all. _Many of those.cammleted are not in
compliance with PDC guidelines.

|

rogram Interpletatlon

Due to the uniqueness of the A#rizona PDC site, it is not
feasible to try to interpret its PDC program from the perspective
of successful completion of planning year activities. Instead,
the program should be viewed as an initial attempt to establish
communication among le@fSe groups of people who often possess
very distinct and opposing viewpoints. Understandably, this
process has been fraughtt with oroblems and, as a conseguence,

actual PDC program ﬂEY;l@Dm?ﬂt has been delayed™

"

W
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s0ons f@f:this delay fall into four categorie
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'Eanflicting interpretations of PDC. PDC staff do

not appear to understand or in anyv case do not
stress the "linkage" aspect of the program. The . v
Head Start program has received only minimal attention -

- from the PDC staff and the impression that.the

evaluation teamyreceived, WhlEh was- substantiated

- by various staff involved in PDC, was that PDC is viewed .

as a change agent for the BIA-controlled: elementary

- school. During the evaluation visits, PDC staff

continually talked abg%t how the elementary school - v
sheuld be changed to low for more Navajo contreol. -
~hool A '‘Principal, however, views PDC as. a -
C Nthat will help link Head. gtart and School A
and that-“lll lnvolve more parent in schaal activitiesg

abaut drastlc chagges in the 'school . Ihese different

: ccnceptualizatiaﬁs of PDQ have made it extremely

together durlng the plannlng year. As a result PDC
staff. feel very uncomfortable about going into the
school to talk with teachers and the teachers, in
return, feel uncomfortable. about g01ng to the PDC
trailer offices.

.

Lack of agreement between the BIA and ONEO regardlng

PDC. One of the frustrations that PDC staff have
experlenced this year has béen their inability to ,
obtain®support and assistance from ONEO administrators.
Apparently, the relationship between ONEO and BIA,

with respect.to the PDC program, has never been

~defined. Thus, when the School A Principal announced

(as he apparently did at times) that his teachers
were not going to participate in the PDC program, "
‘neither EiA nor ONEO administratars'wauld intervene
and say, "you have - to work together," This situation,
(ioweverl was changing'at the time of the second site
visit; administrators from both groupsg were meeting
am and their |

to“define their commitment to the pProc
accompanying roles and responsibilitie

rtant to

Inconsistent program support; It is im
the support

distinguish the support base for PDC from

.base for PDC staff. Although ONEO,, the PLAC and the

Principal seemed to offer little support to the PDC
staff, they all seemed committed (in varying degrees)
to the goals of the PDC program. ONEO was in the
process of working out an arrangement with BIA which-
‘would spell out the involvement of each in PDC. The
Principal sees positive results from PDC such as
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_better pafent_.involvement and increased communication
"among School A staff. The PLAC, too, is reorganizing
» itself in order to bfcome more effective as a* =~ |
~decision-making body% - Other school -administrators,.
however, "including the education art.specialkist and ¥
the elémentary teacher supervisor are Qppased te | = C
both the PDC pragram and to the program's staff and

have ncthlng pciitlve to say abagi BDC o, - -

Same:teachersﬂmay,have gupported the EDC program ani
staff at one time, but most of the teachers the
evaluation team -talked with seemed frustrated in
their efforts, i.e,, no support from the PDC staff,
no direction'or leadershlp, ‘no regard for- their .
. budget recommendations, etc. The evaluation team _y
: feel it will be difficult for PDEC staff to get some Lo
of these teachers involved in the project agaln. ’
+ .The one solid support ‘based PDC. staff have is parants.
HH@waver their support for PDC is support for the
concept of PDC as introduced to-them by the PDC staff
In other words, they may be viewing PDC as a program
that is designed to§§oster changes in School A rather
than as a program that has, as 1ts majar facus

*

e PDC staff's 1ackiaf Qrganlzatlanal/admlnlstratlve

. expeflence and ability. Neither of PDC's admlnlstratars

has the administrative background necessary to run

‘a program such as PDC. ; They were not able to help -

-the committees become quanlzed .and functional and
hey were not able to pull’ t@qether all the component
-ivities into a cohesive unit. As mentioned earlier,
. technical assistance, cansultant's influence and
ac'lv;ty in this PDC pragram permeates the entire
admlnlstratlve area--he 1is respcn51ble for reorganlzlng
‘the PDC PLAC, e.g., increasing membership, seating
them, w;iting by-laws, etc. and he has been asked to
write.a "letter of agreement" indicating the ONEO and
BIA involvement and commitment to the Arizona PDC
program. It seems that unless a consultant is onsite
to see that these kinds of administrative issues are
attended to, they simply do not receive the necessary

attentiori. Whenever the consultant provided suggestions
and/or directions for activities. to be accomplished in
his absence, these were not carried out. 1In a related
administrative area, various committee members appear
to be frustrated by their involvement in PDC because .
of the lack of support they receive from PDC staff.

An nﬂuLﬂtinﬁ rnmmitfrr mﬁmhbt IFpDFLLﬁ thaf hﬁf'uém=

membPrF Pynf&ﬁ%Ld %1m1181 fesllnqa whén thElf -
recommendations were not TEFI?CtEﬂ in the prnpa sed
1975- 76 budget. . %a‘ - ‘




The De FeetQ Deflnltlen oF PDC

~ The PDC program in Arlzona, et the end of the planning
year, is definitely parent- and’ eemmunlty -oriented. PDC
staff view the program as a «<hange agent for the elementary
school and have.introduced PDC to0 the community as such.
In fact, the first- 1975-76 PDC proposal attacked BIA control
of instituWlions and proposed that parents be the- prime ‘

isjon-makers in programs involving Navajo-children. - :
no implementation year plans were proposed and the

) - didnot address planning year tasks specifically..

ESteff skem to view children as eeCOndary in. the PDC program,
their mejef focus being to affect chdnge in the BIA-controlled
school via parent and community involvement/influence.. ‘' The
"llnkage concept, the basis for Developmental CQntlnglty,'
seems to have been completely ignored.

It is dlfflCult to predictgewhat the Arizona PDC program
will look like hext year in view of the fact that a new PDC
coordinator will .be hired. If this person sees PDC as, a°
means of obtelngnq Navajo control, of School A, the" program
may continue to function as ineffectively as it has this year. .
However, if a PDC coordinator with a background in administration
is hired "and he/she can work effectively with both the: School & -~
Principal and the Navajo community and can also re- involve the
teachers in PDC, it is possible that plannlnq activities not
addressed aueceeefully this year eeuLd be eddressed euceeeefully
neht yeer. . -

i

3

at the end of the planning yeerf‘PbC in Arizona

_ In sum, a
had no program, except in the area of bilingual/bicultural . _
education. Instead, activity this year has focused on parent/:
scheol political ellgnmente and the basic conflicts that have
resulted. The Arizona PDC program can be characterized as a
shifting and unstable Jrganization, divided .between staff and
PLAC subprograms and hindered by the fact that no central
aut%erity or direction has been established. It remains to be
seen whether a functioning PDC program can.be developed neéxt
year. B " ’ : .
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A. Introduction

The flrSt thlng to be noted about Project Developmental
Continuity (PDC). in California is that funding was not
awarded. for the program until December 20, 1974, six months
‘after most of the other PDC sites fECElVEd fundlng awards
and half-way through the 1974-75 school year. There was
some initial confusion among Califqrnia's PDC planners
over whether full implementation was expected of them by
September 1975; nationgl OCD officials later clarified that

in fact it was. The first evaluation site visit took place
during the week of March 3, 1975, just three weeks after the
PDC "Coordinator was hired. The sec@nd evaluation visit

occurred two months later, in mid&éMay. By the time of .

the second visit the project planning organization had been

established, but very little substantive planning had been

accomplished. Many 'ef the required planning activities

were scheduled for the end of the school year and for the

v summer m@hthsi . .
,Before examining the existing educational setting and

desc:lblng the California site's progress in planning for

Developmental Continuity, it is important to understand

the context in which these activities are occurring. This

introduction describes the community in which the program

is located ‘and the events that led to the establishment

of a PDC demonstration site.

The Community -

The California PDC city has 34,000 inhabitants and is
located near the center of California's prosperous San
- Joaquin Valley. Surrounding the city are expensive agri-
cultural lands planted with fruits and vegetables. The
long orderly rows of fruit orc aras line the hlqhway as
one enters the city ffom the interstate.

The C1ty has a relatlvély small amaunt of industry;
two of the major employers are producers of work clothing
and public wutility companies. A local community college
provides residents of the area with additional educational
opportunities. The community around the prospective BDC
elementary school is participating in a Model Cities Renewal
Project; thus, many new homes havaiiﬁén built within the

F
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last two years. Sh@pplng faCllltlES are located about two
miles from the school in a dowhtown area. TRe city's .
inhabitants are appf@ximatélq-75% White, 22% Chlcan@, 2%
Native American, and 1% Black;
families with children in the school are :urrently empl@yed
the remalniﬁg .17% receive welfare assistance. Most of
those employed are farm laborers, clerical workers or self-

employed persons. The average family has about four
children and in 17g of the;ggmllles only éne parent lives

1% the home.

Acc@rd;ng to a school offiecial, there arévﬁ/y biliﬁguél
children who speak Spanish as a primary language, and many
Spanish-surnamed people in the communlty would like Spanish
maintained as a ‘primary language in the school. Parent
groups have long expressed the desire to have the school

provide an ‘individualized bilingual/bicultural program.

=

The Origins of Developmental Continuity

The Head Start Director of the County Child Care
Education Program learned of the Developmental Continuity
Project when she received a telephone call from a repre-
sentative of rggional OCD on April 15, 1974. The Director
was told about the various aspects of the, praject and was
asked to determine the interest level within the local
community and school system fory such a project.

. According to a letter from reglénal OCD, funds were ™

to be allocated for one PDC site in Region IX and this .y
county was one of the four possible areas in which a N
bilingual/bicultural program could be developed. The four
prospective counties were identified on August 2, 1974

by representatives from regional OCD, the U.S. folCé of
Education, and the California State Department of Education.

The ‘superintendents and prlnglpals from two school
systems met with the Head Start Director to discuss the
potential project. Similar meetlngs were held with the
Assistant Superintendent, Director of Curriculum Development,
and Primary Looxdlnator from the local Unified School
District.

0 "
The County Child Care Parent Policy Counf?}\wgs also
briefed on the various aspects of PDC during a May 7, 1974
meeting. This Council consists of representatives of child
y and of community agencies (welfare,
£ :

{(Head Start
n

AT g ) and [
mental hgxlkh, department ef education, public health, etc.) .

[
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Approval was granted by the Council to the CQunty Child
Care Education Proffram for the submission of a completed
preliminary questionnaire to the national OCD office.
This questionnaire, submitted May 17, 1974, listed three
.potential PDC elementary schools. '

A letter, received by the Head Start Director on
August 21, 1974, confirmed that the county had been selected
as one of four potential sites and that two of these sites
would be asked to develop a bilingual/bicultural PDC 6
proposal. The Early Childhood Schools approach was ori-
ginally suggested as the model for the sites to adopt.
Regional OCD officials felt the ECS approach would best
‘integrate with the State of California's Early Childhood
Education Program, which was just being initiated. However,
later considerations finally led to a selection of the

N Preschool-School Linkages Model.

‘'The Head Start Dircctor was notified by letter on
September 9, 1974 that a representative of the Office of
Education, an OCD communlty representative and an OCD
fellaw wpuld visit the County Child Care Education Program
on September 17, 1974 to acquire information regarding
the potential for developing a bilingual/bicultural PDC
project in this county. A meeting held during the site
visit was attended b%;_

exntatives from regional OCD

]
H
o
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o
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o thE'DiréCﬁOf and several staff members of the
County Child Care Program

o the Chairpefsoh of the Cdﬁﬁty Child Care Parent
Policy Council

e “the Early Childhood Coordinator, Director of Com-
pensatory Education and the Director of Research
_for the local Unified School District

o ,two principals -and a superintendenF;

! . The” OCD regional liaison person described the PDC
program ,to those attending the meeting. A discussion of

the poténtial problems followed, including the need to
revamp the entire curriculum, the availability of primary
reading and math materials in Spanish, and possible conflict
with  the ongoing Individually Guided Education Program.
After a review of these issues, - there was joint agreement
between county Fhild care (Head Start) staff and local

*
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district wanted to assume total . responsibility for the

‘priority "bilingual programs in all gradesj!

M

) ' ® ' Acane
Unified School District administrators to submit additional
questionnaires to OCD. Within the next few days, other
issues were discussed concerning classroom space in the
schools for the preschool, which schools would be used,
how much \money was involved, and which .agency would ad-
minister tife project. As a result of these discussions, 2
a progress report was presepted to the County Child Care -
Education Program Policy Council by the Head Start Director
during its October 1, 1974 meeting.

7 Ten days later, the Head Start Director and severa!
administrators from the local Unified School District met

to discuss these matters in further detail. The school

administration of the project, making the school district

a delegate agency of the County Department' of Education.

Also discussed were the Head Start performance standards,

Head Start philosophy, the need for 45 children in both

the control and experimental schools, guidelines for selecting
the schools and the evaluation. Parent involvement was

also considered, and a list of educational goals was developed
using data collected from parents whose children were in

the elementary school that eventually became the prospective
PDC 'school. (Four other schools were also mentioned as
potential PDC schools.) Those parents participating in

a March 1973 community conference had listed as their top
local

School Board approved further ingquiry 'into™the PDC program
during a Board of Education meeting on October 22, 1974.

The Head Start Director received a telephone call on

November 4, 1974 informing her that this county had been

selected as one of the two California sites to submit a
proposal. This was soon confirmed by letter from regional
OCD, which explained the selection procedure that was used
to determine the two sites. December 2, 1974 was established
as the deadline for submitting a completed proposal to both,
national and regional OCD offices. Timetables and guide-
lines for planning year activities were enclosed in the
letter. T#e proposal was properly submitted, and the
County Department of Education received notification of
funding for PDC on December 20, 1974; it is the grantee

and the Unified School District is the delegatc agency.

In this report the PDC Head Start will be referred to as

the Child Care Education Center and the prospective PDC
elementary school will be referred to as School A. &



B. .The Educational Setting

|
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The Head Start' Program lm ,

The Head Start progr is administered by the County
Superintendent of Schools through the Head Start Director.
The ,Director exercises administrative control over all

'cénters through the Center Supervisor or Supervising
Teacher. ©She is assisted by a central staff consisting
of an Assistant Director, component heads and clerical
staff., Fiscal control is exercised by the Assistant
Director under the Assistant Superintendent of Business
Services and administration of the Courity Department of
Education. :

The Child Care Education Center (the PDC Head Start)
has two full-day classes, each with 20 children, -and uses
the home-based option. Each classroom is staffed by one
teacher, thrge regular aides and one occasional adult
volunteer. One of the teachers has had one year of expe-
rience in her present position. She received three months
of inservice training from the pfevious teacher in her
classroom. In addition to her Heaching responsibilities,
she carries on continuous tralnlig for aides. She has a
B.A. in Home Economics and a "Children's Center Permit."
Her education has been supplemented by four or five work-
shops provided by the local junior callege. *he other
teacher, who is bilingual, has a B.A. in Chifld Development
and a "Children's Center Permit" and received five months

of inservice training from the former classroom teacher.

-

The objectives and goals of the Head Start classes are
established by the staff, with parent input from surveys,
meetings and similar activities. 'The educational program
philosophy, as stated in the California site's PDC proposal,
is to provide a bilingual, multicultural program for both

—————children and their families. Thus, children of various
cultures will share their individual cultures and languages
in a multicultural atmosphere, reinforcing each.child's

_self-worth and fostering an atmosphere of mutual trust
and respect. '

- The PDC Head Start Center operates Monday through
Friday from 6:30 a.m. to 5:00 p.m. The two classrooms have
a balanced mixture of teacher- and child-initiated activities.

Activities are frequently conducted outdoors to take advan-
tage of the warm climate. Breakfast is served for thagse
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children who arrive before 7:00 a.m. Early morning ac-
tivities include free play with manipulative toys and
blocks; than an outdoor play period lasts until 9:00 a.m.
at which time all g¢hildren have arrived at the center.

Dullng the adult-supervised work time, children ini-
tiate activities in various interest areas (art, science,
dramatic play, block, music, and manipulative toys).
Following clean-up time, a 15-minute group music and story
time is scheduled, at which time a variety of teacher-
directed activities such as songs, stories, themes, preview
and review, take plageg

kﬁ%\» The second outdoor time provides opp@rtunltles for the

_children to engage in draw1ng, climbing, swinging, riding
tricycles, balancing on Roards, playing in a sandbox,
digging with shovels, working with wood, and playing musica
instruments. : ‘

=

Another teacher-directed group time is held prior to
lunch. At lunch time, the teacher discusses table manners,
heal+h . nutrition and various other subjects with the
ch’ while they serve food for themselves, pour milk
anc scrape theiy plates for clean-up. Following '
lunr :hildren use-Tfhe bathroom, brush their teeth and) take
a+' 5. Some Ghildren begin leaving the center at 1:00;
th  :2 who remain sleep until about 2:45. After nap time,
th« ~hildren have a mid-afternoon snack and then play &
dc...s for the rest of the day. A ten-minute story ti
ccnducted by an aide, 1s scheduled for 4:00., The teacher
leaves the center at 3:30 and it closes at 5:00.

- Three official conferences are conducted yearly with
each child's parent;, one at the eenter and the other two ?
in the home. The'parents have the opportunity to participate
in planning through the monthly parent meetings, surveys and
1nf:-mal r@ﬁtaft; w;th the center's Staff Informatlon is

and notes or flygrs that are sent hame w;th the chlldren or
through the mail. .
The goals and objectives of the center are established
with input from the parents. Direct parent involvement
ranges from parents being hired as staff members to parents
volunteering to help on field trips. Parents also take
part in fund raising activities for the Cénter,«VlSlt the
center on "cultural input visits" and make costumes and
classroom equipment for the children. -~

=

a




a

4
According to the Dire= or,, many community agencies
hdve been contacted to prov;de services and assistance to
Head Start children and their families. These agencies
include the local hospital, public health clinic, mental
health clinic, welfare department, housing authorities,
state employment offices and job training programs.

The Elementary School

School A, the PDC elementary school, houses two classes
each of kindergarten, second and third grades and three
classes of first grade. Kindergarten and first grade
classrooms now have one aide and plans have been made to
add another. Second and third grade classrooms have one
aide and one part-time tutor. Average class size ranges
from 25 children in first grade to 33 ch;ldren in kinder=
garten.

. , .

There are nine elementary teachers involved .in PDC,
two of whom are b;llngual (Spanish/English). The teachers
experiehce ranges from two to 15 years with an average of
seven years. There is currently a limited amount of shared

esponsibility among the teachers (i.e., team teaching and
trading of classes). The Principal outlined the educational
philosophy of the elementary school; he believes that the
school has the responsibility for assessing and developing
the human potential of each individual student to the

greatest degree possible. Strong emphasis is.placed on’
careful diagnosis and prescription to provide appropriate P
learn;ng experlenceer Grouping is flexible and crosses s

grade levels in an effort to meet 1ndlv1dual differences.

Key areas Qf the \curriculum are reading, lanquage
development, math and ultléultural programs. The Principal
believes that the Eead Start and the elementary school
programs and philosophies are, on the whole, quite similar.
Both are concerned with providing programs and services:
which meet individual needs, and both seek to encourage
parents and members of the community to participate in
. program Operatlon._ 2 :

" Although there ‘is not a high degree of classroom par-
ticipation on the part of parents at the elementary school,
a PTA exists and 12 parents . are on the School Advisory
Committee. Teachers meet with parents at least twige a
vear in formal conferences and parents sometimes partici-
pate in field trips, parties and fiestas.



According to thbk Principal many health services are
avalilable for the elementarg students. These scrvices in-
clude screenings for physical growth, vision, tube -culosis,

speech defects, immunization status, and identification of o
special needs for handicapped children. These checks are .
made regardless of whether the children received the same
screenlng in Head Start. If health problems are detected,
arrangements for follow-up care are made through c@mmun;ty
resources. Dental examinations and dental care” are provided
by the school if the family cannot provide them. Children
receive health education through the regular curriculum,

but no such organized program exists for staff and parents.

Tha school has pr@fessional mental health pefsonnel
mentgl haalth resources as well, Coungal;ng, emergency
assistance and crisis intervention are, available for in-
dividual families either directly or through referral.

The school provides families with information about available
community services and how to utilize them.

The Principal reported that the school attempts to
provide 1/2 to 2/3 of the daily nutritional needs of the
children through morning snacks.and lunches. No breakfast
is served. The regular curriculum provides for the children's
nutrition education, but there is no'nutrition education
program for staff or parents.

Children with lYearning disabilities are given individual
tutoring and attention. The Principal stated that there
are no physically disabled students enrolled full-time and
therefore no special services are provided. .

curr;ntly b91nq 1mplemented in klndergarten and flfSt grade
This program was funded in December 1973 and will be expanded
into second grade next year and third grade the following

year.

The Principal evaluates the teaching in the school
through a system called "Learning Analysis.”" Sclected lessons
‘are observed, analyzed and critiqued, and the teacher's
nverall performance 1s evaluated.

Most of the community agencies utilized by Head Start
are also.used by the elementary school, with the exceptions
of food stamps, medicaid and job training programs. No
ongoing relationship with .the community agencies has yet
been developed by the school.

¥ .
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The Relationship Between Head Start and the Elementary Sect

The PDC Coordinator believes that the major adminis-
trative difference between Head Start ‘and the elementary
school rests in the free flow of communication. He sees
the elementary school as a larger syastem that presents
communication problems when teachers and parents want to
express their ideas and wishes to school administrators.
Language barriers complicate this difficulty. Head Start
teachers and parents, however, feel free to share concerns
with Head Start administrators. The School A Principal,
on the other hand, reports that there is not a great
deal of difference in the administration of the two
programs. Head Start is administered by the Superintendent
of County Schools through the Head Start Director and the
elementary school is administered by the Principal who is
responsible to the Director of Elementary Education, who
in turn is responsible to the Assistant Superintendent
of Schools. 1In sum, the Director supervises Head Start
staff in basically the same manner as the Principal super-
vises the school staff.

There has been practically no communication between __.
Head Start and the elementary school to date, according, to
the Principal, although he has recently attended three
joint meetings regarding PDC. With the exception of sharing
health records, the Head Start Director also reports only
informal contacts between Head Start and the school.

By the Principal's observgﬁionT the . fiBad Start and

elementary school programs and philosophies are quite w

similar. Both are interested in the education of the total
child, -although the elementary school places greater emphasis
on academic skills. Head Start's bilingual prdgram is more
fully developed than that of the elementary school. The
Head Start Director agrees that the general philosophies -
~are almost the same but she feels that Head Start offérs

" more services to the famifly. The PDC Coordinator believes
that there are significant differences between the programs
and -that those differences are seen in the children. He
believes th  many positive attitudes and.behaviors that the
child begins o acquire in Head Start are not reinforced

in the elementary school.

hat California's state
o become more indivi-
is approach is evident in
ch are similar in Head
The Principal stated

. The Head Start D
education laws are fo
1

\L]_,
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"is not integ

that his staff have been focusing 1nserV1ce tralnlng in
the areas of learning theory, basic sk;lls, classroom
management and multicultural ucatlan.f Weekly inservice
training by réad;nq and math ec1allsts is ccnducted
onsite. : ;

[ = \

Parents are encouraged to partlglgata in the classrooms
of both Head Start and the school, and .serve as policy-
makers through the Parent Policy Cortini £ tee of Head Start
and the School Advisory Council of the elementary school.
Theiéthoal has a Parent Advisory Committee, Parent- -Teacher
Association and a Concerned Citizens.,Group. Elementary
school parents ‘participate in goal settlng and Dlannlng and

lend 3551stanca by volunteering- to help in classrooms when
naﬁdéd Whénéver posslble, both program$ employ parents

4 . 4
Théfﬂead Start Director beliéves ﬁﬁat-Hgad Start parents
have more decision-making involvement than the parents of
elementary school children. A positive dutcome of this
process is. that attemdance LOof Haad ybart chlldren is bettﬁr
and that the childrep:view their paz ggts as, educators.

She- ‘also stated that the develépmant Suppart services
offered by .Head: Start ‘help the) total @Emlly, while the
elementary school provides service’ only to the child.

:The Principal sees the éérv1ces offered. by Heaﬂ Start and

the school as being 51m;Jar, yét he notes that 'Head Start
provides a parent edu ‘ion program in home’ nurs;ng care -~
while the elementary s¢hool does hot. Services for handi- .
capped children are similar, according to both the Principal

‘_and Head Start DlrectOI The students in all Spe;ial e1e=

;hlldren in Head Start B@th Programs offer handlzapped
children an evaluation from a psychologist.

It appears that thé Principal and Head‘étart Direct@r

regard;ng b;l;ngudl/blcultural edu:at;on. Head Start f@gyses
more on the.individual bilingual/bicultural education of

the child. In the elementary school, accdrding to the

Hoad Start Director, the bLllnqual/blrultural component

rally included in the school's curriculum.

But the Principal believes that the only differgnce in the
two programs is the nymber of bilingual teachers in Head
Startb. n :

W . o
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. C. Opinions and Attitudes of Program Personnel

L
;i;

. Intsrv1sws;wsrs conduc#bd with theé.PDC-E €Qordinator, . |
- PDC Council Ehalrpsrson, the Head Start Director and ths.

School. A Principal in which each'.was asked to give

‘their personal évaluation of the success of program - ~ -
- planning this year and their anticipation of implementation
success. next ygar. They were-also asked to identify the
factors or fortces that had moslf contributed to the shape
sf ths PDC’ prg,rsm up tc thls ;nt. Shart, psrsphrassd

S oplnlsn thst em rgsd in ths rsspsnsss sf all fsur psrssns-
:ig as they alssusssd the- stslspmsntal Continuity project, -

R . : .
L= . -

o e I rF .
. ~PDC Cssra%n ;;:r'Msy 14, 1975)‘1 e

had bs
0

s
snnsd msst successfully, ths PDC Csordlnator ¢
msntl h ’ ‘

e
ne d the fo 1sw;ng three:

o Suppsrt services. The Cosrdinater for Support ' -
Services hae tnitiated a humber of meetings and

has Ldentzfzsd specific areas of needed implementa+
tion of services. Her approach has been good and

she has identified zmpsrtaﬁt Essszbzlitzes for
thngs. .

=
LN

és ‘.. Psrsﬁt;;gys;gsg?nt. There h ve besn a humber of
S~ . meetings with small grguips o¥ parents, and they 3{5
™ have gsﬂeraZZy been very Pessptzue to the PDC pro-
T gram.  Fifty to 75 parents -have had first- hand \
R information about the. program &o. far. The Schbol
- A Counselor has been particularly helpful. The
‘ ttitude of the parents has been Psspsnszuej_aﬂd
PNC was able to build on #ke gssd community relation-

, ships of the Coun elor. i . Y
e Ad 'tzatlan. "It is particularly important that

a: dation of: good working .relationships-be estab-

SN - lidled durihg. the planning year between the Head '
oo )] f Start ‘grantee and ths school district which 18 'the
delegate ageney rk great deal of time’ has been .
gvoted to. buzldsng trust Pelattonsthsﬂ An example
" the Pssultu of thgs morkzng rsZatzonsth 18 {ﬁaf

- . L oast .
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~ Start .agenay has also

PDC was permltted to set up a Sgreentng Cémmtttsg'
toy hire. personnel; normally, the -Personnel Directo®
. for the school districd econtmols hiring. The Head
geen very supportive through-
- out - the plannzng proecess; in particular the Head
~ Start Director has done a lot of the work on PDC
5plann1n§ and haﬂ been gupporttus. z:‘ﬁf§§>
- When asked to ;déntlfy the &ampanenﬁs that he had:
thought,'had pot been planned so successfully, the BDC: Eaarij.
dinat 1den¥;fled training and education. The overall

obstaele that has interfered with- planﬁtng has been the
shortage of. time. We did mot receive notice of approval of

- saur-project until December 1974 and planning did not really

" . -not known how to plan.for that as a result. Findlly,

,gtart until Aprzl 15?5, *THe spengze problems huve been in:
s . ~

i Tralnln,: cher than tzme, thé obstacles have been
3 the .delay in getting up the Training Task. Force and
the lack of erpepzéneé among PDC staff members: 1n
training. Gue consultant has been zdenttfzed ‘and
oge week of training is to be proumdad in June with.
: ‘the antieipation Qf other tPatntng sessions durtﬁg
. thg summerh“ . . ;

. L

"Education. . Qné kej problem has been that teachér
attitudes have been -somewhat nega ive, and in ,

. - attempting to deal with their reeistance, time to do
«~  eurriculum-related planning has bgen lost: Another
_problém has been that no one on the PDC. ‘staff has
knowlédge. about BL/BC education-programs, and we have

there jhas been a lack of clarification to the- -¥

teaéheﬁs’ﬁgzdeg about the kind OﬂxgégRZHsthZ$t1§S
or vequirements that the PDC prog? Ll put on
them. I think that these i8sues thZ be adgquateZJ
dgalt with, given more time.

' i Tha PDC CDGFdlnatdf sald that members of the PDC C@un211 %

. have .been: .enthusiastic abaut ‘their involvement-in plannings

‘year activities. They were pleased that they had parkici-
pated in the-final development of the proposal for. the
1975-76 year and I think that they will cortinue to be’
gqually itnvelved. . .

~ Likewi'se, he believes that the people on the various = '
task forces have been aupp@rthé Because of their planning
activitieg, information is being Ehazéd among different_ :
levels of\personuel at the school. The task f0p357 MEP@'SEﬁ‘
up dnAprfl,  and I think they could have done more in the
paaot month'.  But up to this p@Lnt they are stil! involved in
muklnq bas ;g dgjLHLleHS of the program, A

7 f‘; » - gr\
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When asked ta ;dentlfy the, campcnents that he théught
would be most successfully implemented next year, the int
‘v1ewee mentloneﬂ the faliow1ng.

: © - '@ Support services. The prouzszon and coordination of
support serviees should be good because there has.
been a solid-planning background this year. The
Component Coordinator and the task force have identi-
fled goals, and teachers have been veceptive., The
support from the Head ﬁtart pragram has also been
good.

- . @ Training. “think that the preservice and inservice
) ] %razﬁ&ﬁg of tgaghera and staff will be done well
ag use staff will be identifying the needs to be _
f stvand the consultants who will be able to come -
zn and provzde the training for those needs.
'
Admln;stratlan. Tha PDQ Ca@rdlnator thcught that h;
use

T have gaod EOOsznatZQﬂ aﬂd c@mmunzgatzan on-a
personal basis with the Head Start szegtar with the
Sehool A Prineipal, and with Etaff from the school
district. My own maturation in administrative skills
should help sigﬁifiéantZy in the next year.

‘He thought that education would be the most difficult
ccmpoﬂent to implement and he identified two major sub-{
problems. . The zﬂaufflczéﬂt(;paznzng in bLZzﬂguaZﬁbzcuZtﬁkaZ
education will handicap the (teachers and aides so that th;y B/
will not/know very well how to implement the new'ﬂiltngugZ/
bicultural ‘elements in the instruction program. The PDC
Coordinator estimated that it would require two weeks to one
month of tratining during the summer to adequately prepare
the teachers and aides and he thought zt was questionable tf

Lt eould. ke done}"

s The other keyg§£ablem that he identified under educatlcn
was...the delay in beginning to use parents as resourée
people in the élg sroom. I think we will have some training -
programs ‘for th&‘panﬂtg during the summer. But 1t might be
'dbffLuqu to get the parpnts and teachers ready for the role
e parents in the elas sroom by the time school starts in

ZZi . : AR
speaking in m@regﬁgneral terms, the PDC Coordinator
3sed his role for the implementation year. I plan to

.establish weekly staff meetings to coordinate PDC work. I
will do. sonmg fining and will supervise the work of commit-
tees 1in tﬁazr various planning and me?@mgntatlén activities,

.k




C He identified the majar.facﬁggs that had& shaped the
planﬂing activities of PDC as follows: .

=

Teachez attltudes abaut blllngual/b;cultural educatlan.
The negative attitudes on the .part of some teachers
hindered the Education Task Force from giving more
attention to maktng decisions about the educational
approach- and currivulum materials. The task force has
not been able to adequately discuss ways of achieving
full maintenance. The negative attitudes of this group
of teachere diverted ths time of the task foree fram
its pfzmﬁry goal. b

Thg PDE staff and Feagﬁers had usry Zzttlé preuzaus
experience with bilingual/bicultural education. They
did not know how to approach it, nor did they know how
to utilize the services of consultants, because they
could not- dgfine where the needs were.

Lack of time. The late notzfzgatzan of funding and the.
late, start-up of the program gave, too Little time to
deal with all of the plannzng required.

Delay in sele&;on of PDC staff. The hzrzng of PDC
personnel through the school district led to some
delays. - The two component coordinators were hired in
April. . Given the faet that time 18 needed to under-

“stand PDC and become oriented to it,\their contribu-

tions for the planning year have been minimal.

When aéke@ to identify what he would like for PDC to
accomplish at his site, the respondent 1istéd five points:

Ly

Smooth, Dequgntzgg coordination between the various
gompan%nt areas of PDC; a

Coordination between various ailstlﬂg programs in, the

eity and in the school- dis trz t;

=
D§utlﬂpmant Lﬂ children of a sense of pride in thetir
cultural hery taga while they are at school, so that
the elimate "of the school changes. If ;hLZiféH were
éﬁughz in uPJthﬂj they would have more respect for
tacdy cul bure; "

Hoormonwions peraoncl relationships between llead Start

e sehool toeNhers, pdrents and administrators--every-
IR .“)n}—'f’?f‘zfrz{,r tovddether : ) ¥
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® Sequential skzZZ -building; preserzptzve dzagnostic
-eurrtceulum.

a Start _égrectéf(ﬂay'iﬂ 197 )

When she was asked whléh campanents had been most
successfully planned durlng “the. year, the Head Start Director -
said that all had gone ‘fairly well. . Then, more specifically,
she mentioned parent involvement and education. Parent

_ involvement has _gone well because both Head Stégt and elemen-

tary school paFents have been receptive to the ragiam and
have respondel positively and actively when asKed to parttez—
pate in _program pZannzng activities. -
. . . 2 R 4
' 8he said that education is the crucial component and '
that if it goes well, the rest of the program will go well,
too. She thought that although the program could not yet -
“be counted a total success, it was an initial success. It
has had basic support from teachers and administrators. Some
9 teachers have had many questions about the program; basically
they were unsettled by the bilingual instruction requirements.
If needed, planning can be completed by the end of June, -
particularly the selection of ‘thé curriculum and the setting
up_of training,.then this component should be completely
suecéssful and ready for implementation.  The problems up
“until .now have primarily been those of confusion among the
pZannLng personnel oper what is expected of them, i.e., inter-
pretations of the | zd§21né$ and translation into. econcrete
‘planﬂzng aetzuztzgzk v

. Aaked about factars that have contributed to successful
plaﬁnlng in these areas, the Head Start Director said...in
Queralblpragram terms, the cpordination between-the grantee,
the PDC program itself and? iﬁs sechool district has been tEE

: ‘central contributing factor, géhéﬁulés have been set aﬂf ‘
pZanﬂlng work coordinated ggtwgen committees so that eac
committee could get off to a good start. As for specific _
‘factors, the Counselor fon School A has played a key role in -
“initiating the work in pargnt involvement. He has close B
-eontacts with many parents in the barrio that surrounds the
school and he has been able to use those econtacts to help

“get the parent involvement work started. For education, the
Elementary Principal, the -PDC Coordinator, the "Adelante"
Coordinator, I myself, and the Head Start and elementary’

- teachers have all contributed directly to the initiation of
the planning activities. Most of the teackbers are motivatefl

_ and 5nthu iastic, even though theré are some problem '




- Whéﬁ asked ,to name the campcﬁénts 1n whlch she thau ht‘
they had-*the least success, or most trouble, in planning,

the Head Start Director mentioned education again and added
training. :Even though education is a crucial componént, .
it 18 mot yety, totdlly succes sful. It has been the most
diffz;alt to plan because i1t.1s8 8o complicated, and more . v
time is needed to plan it. There are problems of identify=-
ing: the consultants, Ldéﬁtzfjlng matertials, spectifying the i:
educational philosophy and gaining acceptance for .the

program. -They have done a great deal on education planntng;
but much Famafﬁs to be done. Now time is rumning out as the
summer approdcheg, and I'm afraid that the program might be
caught mzthgut enough time to eompZeté the necessary tagkg,

ThE ;nterv1ewee thcught tralnlng was a problem because
the task force had not yet met. <Little could be done on this
task force until the other task forces had defined the needs,
,of their respective areas As a result, it has.to be in a
secondary planning, stage. Since -it <8 not an immediate
priority and is being delayed until other task foree work is
@mpl@ted zt has n@t Jet begun t@ Ffunetion. : U

When asked abaut the r%éi of the PDC Couﬁ:;l durlng the
planning year, the Director 'said that it had been generally - . -
SatiEf%?thY;' Good people have been selected to be on the

moagt were already involved in other related commit-

Council
tees gnd so were familiar with the taskspto be addressed in
PDC. Each group gelected their own, representatives. For

example, Head Start selected people to represent them, the
E?smﬂﬂfQFJ Prigeipal identified school parents, and the
elementary féaéﬁ?ﬁg volunteered. The Director and other *

pEGplé gave careful expldpations to interested persons about.—, ;Ss
" the role of parents and of the role of the Council in the
rlanning précess They emphasized the importance of parent
participation in all Qhases of the program. For the Council,
they outlined the idea that it wad a decision-making body and
not 51mply a "paper" committee. This active, decision-making
definition of the Couneil, plus the proviston of stipends to-

!QQHHLLZ members for attending the s gésiong should make i1t a

viable During April, the Council reviewed the pro-

4 and trimmed [t where é;e?safj. The Council

the statements of philosophy and proposals for

o onext yoar from each of the aomponent task -

DL That material - then went into the proposal to OCD

o Hh=F, The Iléad Start Director went on to say that
the ildea at present was to set up. the PDC Council, as the
"umbrella parent courgil" for all of the school programs next'
year, including the BTA and the Title VII program, "Adelante."
The Head Start Policy.-Council W1ll retain its présent
separate role.

o7
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forces had contributed to the planning year act1V1tles
in four important ways: = ° . F

The interviewee felt that the various plannlng task:

® in providing grass roots pgrtigipatién;

e in coordinating the actzuztzgs of prafe szonals
tdoetors,*ete.) and their ssruzces

. ® in zneorporaﬁ%ng a eross- section af the community
- in program p?annzng activities; .

3 .
e in tha sub stance of work completed. £

- She palnted out” that each task force was respcn31ble fo
developing the program philosophy for their component and
that this procedure was successful grass roots participation .
in plamning. Administrative people set the stage for what
was to be done, but the participants made the definitions.
This was partzéularlj true of the Parent Involvement Commit-
tee. Ths—erceptiion to that rule was the Tatk Force for
Q?PUiE& to Handicapped which was composed entirely of
prafess&@ﬂals working with handicapped children.

When asked to define the ccmpanénts she thought would
be most successfully implemented next year, the Head Start
Director named support services, hand;aapped and parent.
involvement. She thaught suppart services would be success=~
ful...because everyone is in favor of the support services

- and because the structures of services already exist. The
services provided by Head Start are complete but some addi-
tional services will be required for the school proghgzéjgf
The nutrition programs are -already coordinated. Establzshing
linking mechanisms between. the two should not be a major’
problem. Services for handzaapped children already exzist
in Head Start and in the elementary school. These services
wlllﬁbg expanded and a pZan for cooperation will be worked
ot -1 Parent involvement’ should be successful hécause
gaﬁif}s are most interested and have been active so far.
Theiy imterest should édnﬁiﬂue. : , .

—_ »The Director antlalpated that - the prablems in ;mple—
mentation next year would come in education, and specifically
in blllngual /bicultural education. She said that time would
‘bée the primary problem here. There is not enough time to )
prepare the curriculum :d instructional approach and also
trdin teachers, atdes and other gtaff. Two other problems

Fre (1) resistance -among some teachers to eduncational chanje
and (2) a lack 'of bilingual teachers. But the problems.of
teacher rypesistamce and preparation could be resolved- thrﬂuqh»
the training™ . :

[
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_ She daf;ned her own role next: year in PDC as- cantlnu=
1ng the same as this year. She would work closely ‘with
the PDE CDDrdlnatar,_the Sch@ol Prinaipal and the Suﬁer—
'73% planned. THat wculd fnzlude 51tt1ng 'in on wrltlng
agendas,; planning meetlngs and meeting dates, planning :
the- content of méétlngs, conducting meetlngs, evaluating
meetlngs ‘and sitting in on .the screeﬂ;ng of new personnel.
In addition, she hoped to be involved in every phase of
‘PDC thraugh each of the component cammlttéés,

7 - She,said that the major factors.that had influenced
‘the PDC planning year had been the Head *Start staff, - . .
including herself,.and -the PDC staff members. Head Start .
has. playad a ;fugzaz role because PDC is based. on the Head
Start philosophy and b&cause Head Start received the grant
and hd“ been spearheading the establishment of PDC in the
gschool. The lack.of kTPEPLEHSE of «the PDC staff has been
‘an important factor in the program because they have hi&
to be trained. None had had experience with Head Start
nor with QLZLngua7/bLﬂuZtuPaZ education previously, 8o
they are gazng thr@ugh a long Z&arnzﬂg pFOééSg. -

Flﬂally, she said that the four ultlmate aghlevements

of the PDC program in California Shauld be:

) Th@ﬁestabllshment of a bll;ngual/b;aultdzal program.
- There ie no adequate BL/BC program at present.
Cultural thznqgg such as songs,. are not/enough.
What is nceded is a total bilingual ap"roach to

education.

: ‘e : & ’ )
o The lﬁEDprIatlDﬂ of parents. "It <s impor t that
parents see the ualug and zmparfﬂnfg/@f teachiag

thetir @mﬂ children in Spanish, inclulling the tet
znq of their own bzlbnguaZ/bLﬁuZturﬁZ heﬁttagg'in
the home. And in the school they ghould be in

' piﬁtwarﬂhip wth fhav+§aghars aﬂdf%h? school system.

e Conscientization of schaal aﬂmlﬁist;atars. It is
important that the admzr;%frat%f; see that bilingual/
bivul tural cducation igs an imp rtant issue and that
to be successful It nay bzlfﬂquaZ/bi quuraZ

T i 4 32,
Lo llars,

dupport o dmL upp@rt.

. Chgnggfigfﬁhe SQhDDl system. The éentire PDC bilin-
gua! Solew! fural eiu f'prmqrum should becoman
ca viabile par! oo, system ittself and should
not poglaln us.a separaye entity.



C Council Chairperson (May 13, 1975) .° IR

3
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7 When asked which camp@nents she . thDught had been
planned most successfully, the PDC Council Cnalrpersan
said that all of the components were fairly well orgap=~
‘'ized and that each committee had set up its program.
Then she specified. twc\a:eas tgat she thought had bee
* most Suééégsful——parent 1nvclvement and education. P4
involwement has been good because a number of parents
community people exzpres ssed*théir Diews on what should
done in PDC and their views were incorporated in bthg
~up the philosophy af this component. Furthermore, parent
involvement activities have been good because the PDC
staff have worked on getting in touch with the parents
in the community and have thoroughly epoazﬂgd the PDC
program to them and have elaborated on parents rights.

The Chairperson sald that, prev;ously, school parents
were not informed about school activities or educational
issues (But now PDC parents are being informed; the
Nor at the elementary school has played an important
role in this.) She gave her own case as an example. She
said that she originally heard about the PDC program
through the Head Start program her child attqgis. She

"also has.a child in the elementary school, but did not
hear about PDC through the school. She ‘said at she

. thinks the same thing must happén to -other parents, even
ghough they would like to be 1nfarmed and participate.

The Chairperson Eg)d that the plaﬁnlng for the
education component had/ been good because the professional
staff were trylng to do what would be best for the chil-
dren. I don't have any direct personal knowledge of the
work of this lcommittee but -I have talked with some 'of the
people and what they daid seemed to be good. I think that
this component will be successful because the Head Start
has a good bilingual proqram now and this base will help
to .set up the BL/BC program in the school. The fact that
parents and teachers aﬂé.markzng ‘together should make
thzs part of the pﬁogram good. . %

The respondent did not name any component(s) that
she thought had not been suc¢cessfully planned, nor any
partlcular abstacles that would prevent successful plan-
ning.

Going on to the PDC- Council, she thought that the
€ounc4l has had three principal functions during its month
of . operation. [First, the various committees have coordin-
ated their activities through the Counecil. Second, the
Council has reviewed the PDC UPODOuﬁZ for 1975-76 to _
Prnsure that 1t includes ‘the 1ssues that Council members

19
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- the
- and they have reviewed the child care programs in the:

SRepe rran

thought would be important and to exclude others. Third,
the Council has helped the PDC staff with ‘discussions ef
'g;ﬂéﬁaz planning for the pr@ggét,

’ Descrlblng the, role of the component ccmmlttees, the
PDC Council Chairperson said that...they have reviewed
ideas-of the committee members on what should be done

A.J

school and-in Head Start to see what they had to offer.
The resiult. has been that the programs at School A do not
offer all that Head Start does, so they reviewed Head
Start and decided what to include from kindergarten
through 5éade 3. She summarized the committee planning
process in three steps.v Pguzgwiﬂg the feelings of. the
veople involved, PQULBMLHQ exggtzng programs and ﬁiﬁnntng
new programs. >

When asked to identify which of the components
should be most successful in implementation, the Chair-
person said that she hoped all would be implemented
fairly successfully and that she was planning that all
would begin well. She did ‘anticipate one potential
problem that might have to be overcome—--that of teacher
resistance to bgllngual/blcultural education in the p
elementdry school. She did no¥ think that it was a \ﬁj
major problem, and she thought
through teaéher training in bil

',gual education.

The 1nter§ jwee said that her role next yaar will

be...to mdke shre\ that parents are informed about what is
going on in theWrogram. They need to know what i8
happering to thei» children, even though they may not

Jjet Jdirectly involved. So the PDC Counctil could clear
information and commuricate to the parents.

She identified the major factcrs that had influenced
he shape of PDC activities during the year as being...the
of fnn planning staff and- communication to the
the people involved in the planning (i.e.,
parents and teachers) have been enthustiastic
ogpam. Aince there was no outside direction,

JHLR S

whowt the

al ! A @ input, and they have re cacted positively
o b “ieipate in poliey decisions. The
o able to communicate well with

parernts a sigﬂifisant point.

Finally, she thought that PDC could be an important

mechanism Eor pulling the community together. So far it
keaa iop the nerople who dre inveolved in planning
N inurn gociagl barriers. Parenls can now

that it could be eliminated

7



talk to teachers and work with them. It has also helped
parents with .their ehildrgn because they know yhat ig '
happening to them in' the school and have a better bas

to rglate to them.

S, _‘t

Summa:

In all, four people who are involved in the California .
PDC program were interviewed. They include those whose
interviews have been reported in this section as well as
thé Principal of Schoolgh. Due to space limitations, only
three interviews could be reported but the following .
summary information analyzes 1nformatlan from all four

>AlntEIVLEWS. :
. Regarding successfully planned components, all four
¢ ~ interviewees mentioned parent involvement. They said
that :Qmmunlcat'an with parents had been good the parents
had been receptiyé, and the individuals involved had done —
an excellent job.Y Administration was mentioned by the
PDC Coordinator ghd School Principal as a successful area,
» and both explained the success in terms of good working
relationships and good job performances. The. Head Start-
Director and PDC Council Chairperson mentioned the efforts
in tha educatlan Gamponent area as hav1ng been good and

overall EODIle tlQH. : ’k

, Regardiﬁg unsuccessfully planned components, the
respondents uniformly mentioned education and training, )
with the exception lof the Chairperson who did not npame any. k
They explained the problems in planning for these areas in
terms of teacher resistance, the complexity of. the plannlﬁg
and the lack of time available to complete the tasks.

The planning role of the PDC Council was approved by
all four interviewees although they differed somewhat in
their interpretation of that role. The PDC Council Chair-
person said that the Council's primary role had been to

- coordinate the work of the various committees and to
accomplish general planning. The other three respondents
said that its primary role had been to develop and review
the proposal for 1975-~76. All respondents” agreed that .
Council members had exhibited positive and enthusiastic
.interest in the program.

all four also agreed that the role of the planning
committees had been that of making basic definitions '
about the goals of the program, reviewing related materials,
and making decisions about what_ _program to implement.

.- | 2k




‘When asked “to ldentlfy ‘which components they thgught .
could be successfully implemeénted next year, all said that
support services would be successful.. The Chairperson did
not differentiate befWeen the components, saying that all
should be successfully implemented. But the other. three ..
respondents said. that support services should be the most

- succegsful component because the existing structure of

services was good and that . it would be a simple matter to
adapt it to PDC needs. The PDC Coordinator added that he
thought this was a .well planned component. Parent -
involvement, services for handicapped-children, adminis-
tration and training were also mentioned as pctentlally

- successful areas.- -

. 'All interviewees anticipated problems in implementing
the education component. The reasons they gave were
insufficient "training for teaghers, failure to adequately _-
incorporate the parents, thea§a¢k of time, resistance’'on -
;the part of teachers and too filew bilinguél teachers. All
“also agreed that more trainihg was needed to overcome

; the problems so that implementation might be successful.
"The Principal said that.he anticipated problems in parent
'anOlVEméﬂt because of the social barriers between school
and: partnts. He thought the solution for that might be -
more training for teachers in how torwork with parents.

The antlclpatlon that each/had of hls/her role during
the implementation year generally conformed to the needs
of his/her position.. The Pr;nslgal said that he would
coordinate PDC with the other school programs; the PDC"
‘Coordinator said that he-would .organize meetings and
supervise committee work; the Head Start Director said
that she would oversee every phase of the PDC work; .and
the PDC Council Chairperson said that she would cancentrate
on :ommunlcatlng WLﬁé parents. - -

In identifying the major program factors that are

=,
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shaping the PDC program in California, three respandents e

mentioned. positive influences; namely support from the
‘community, the school district and the Head Start program.
The PDC Coordinator mentioned prcblems, specifically the
lack of time fmf planﬁlﬂg, the delays in hlflng PDC staff
andg hence in thtlnq the program started, “lack of know-
ladgao 1buut bilingual/bicultural education and teacher

resistanceo
*

In defining personal goals for the PDC program, ,
all named social g@al ;, particularly cultural pluralism; -°
-in addition the PDC Coordinator and Head Staxt Director
"named program goals. Specifically, the Princlipal said .
that the program Shauld produce truly bilingual children,

N.
"
[
[
-
o



harmony” across social and cultural groups, and children
‘competing- effectively in the: larger society. The PDC
‘Cauncll Chairpersgn thsught that the program could be
*gffe:tlve in breaking social barriers that presently
interfere with the "‘educational process and, more speci-
fically, she thgught that the parents’ déuld be more
“directly ‘involved in the ch;ld s education.

The PDC Caa:dlnatar alsa mentioned’ that the pr@gram
should help develcp harmgny in relatlanshlps and, par-
étlculazlg,,tﬁét is should provide a social environment:
- in which children could develop more pride. In addition,
~he said that he wanted to develop a well coordinated
overall program for PDC and that the educatl@na; program
shauld be based on a sequentlal sk;ll bg;ldlng plan;v

Thé Head Start. leECtGI gald that PDC shéuld be a

bll;hgual program helping to establish true blllnguallsm:

- for the children.and that it should include parents °
directly in the educational process.  In-addition, it
should convinée the school district of the advantages of
bilindual, individualized education and eventually it
could help transform the local schools into such an
educat;anal sygtem. ) / -
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-7 © D. The lannlng P cess . i -

A;réggémentsrfdr Planning’ =~ .- . -

. -~
Notification of the funding of Praject Develcpmental
Continuity at the Califdrnia site was received on #o
December 20, 1974. The PDC Coordinator was .hired on  :
February 11, 1975 and immediately began making b351c program
arrangeménts. He is bilingual and, as a llfe-lgngwr251dén; I
" of the area), has Exggnslve knowledge of the community. “He
has “had various classroom teaching experiences, 'including.
b /bi€ultural enrichment activities. Prior to -his *.
‘appointmefht as PDC Coordinator,; he was wcrk;ng for the- N
'school diktrict as an assistant in- the program of: c@mpen—i' .
satory education, ‘coordinating multlcultural inservice . - . |
training for grades K through 6.. He feels thdt his .= - :
previous experiences with: low~income families and s -
ability to get along well with peoéle contributed to h;s
b21ng hired for this POEltlon- i o - !; N

=

The Progect Setretary and ‘the twa. Component Coordin- ' . "
ators were hired frxom late MarcH throygh late April 1975.° .
Their hiring was delayed because’ the establishment of a -
PDC Personnel Screening Committee slowed down the hiring
process. There were also some delays in some staff members
belﬂg able to assume thelr pQ31tans. -

v . The PDC Council and companent committees began. to
meet and work im April; the PDC Cauncil first met .on Aprll
-1 /1975, A Wumber of basig¢, planning requirements
agcupléd most of the: first two- manths of the PDC: CDDrd1n=
atdor's time. Staff had to be hired and he had to familiar-
ize himself with the various facets of the Head Start -
program and School A. He began cdommunication with -a
number af people, informing them about PDC. .In that
process, each group_of peaple involved with PDC planning
'was asked to name regresentatlvas to the Council. When
that' representation had been establlshed the Council
began meetlng , v

©

. F

Th ughaut the initial 5;te selectlon pzocedure, both
regional and national OCD officials met frequently with
California project staff. ‘This involvement ‘diminished
somiewhat after the 'PDC fuﬂdlng award., rTechndcal assis-
tance for this pragect ‘will ‘come. fram varléus Qrganlzatlons

chosen by PDC étaff! During the first half year there was: no
/ gaﬁhltment to utilize the services of the tECthCal o
assistance contractor' for the other PDC s;tes. v

=
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. 1This SECtiQD of the case 5tudy summarizes tﬁe accom— S emy

plishments of the progect ‘on Qlannlng activities durlﬂg Co- ff‘
the planning yeap? For conveniéence, this déscription is. . . °° ;
arganlzed .into two parts by program component. Part. 1l v e

.covers activities from the beginning of the p5932ct through
‘the first site visit by the evaluation: team, and part 2
covers act1v1t;§5 from that date through ‘the end of the
school:-year. Where there 'is overlap in the planning tasks
set forth- 1n the program guldellnes, a discussion of a :
particular activity will be <under- the comgonent with which -
it seems to fit best. Addditional information on these S
planning activities, with special reference to compliarnce
with OCD quldellnESJ can be fauiﬂ iﬁ the;MsnitQ;ing‘xj
Report. - . 2o T - c

Administration, through February 1975. The purp se .
of the 'PDC Counecil wiill be to function as a decision- -
making body, to make recommendations, monitor the PDC -
program-and serve as a liaison between Head Start and ‘the
‘elementary school. At the time of the first site visit, - ,
‘imdividuals had been recruited as PDC Council members. B
Although this body jsad not yet met, its initi meeting
was scheduled for#March 11, 1975, The Council consists
‘of two Head Start and three elementary school parents,
two Head Start and one elementary.school staff member(s),
the Head Start Director, the Eleméntary Schaol Prln;;pal

and the PDC Laordlnatar.

L]

C Coordinator was .the Dnly PDC - staff member ,
p ior to the March 3, 1975 evaluation v151t.f;‘n
ions remained open: Parent Involvement S

Spec;allat, Support Services Specialist, and Secretary.

- These 9051§1 had been announced through a February 21,

- 1975 letter to “the praf3531onal staff of the Unified -
School District. No interviews had been conducted. but

the PDC Coordinator hoped to haveg/ the staff hired b

March 17, 1975. Federal funds for the project had not

been recelved as of March 6, 1975 and memberséFf the o
evaluation team were unable to determine the &ffect this °

was having on the school district's ablllty to complete-

the hiring of PDC personnel. _ i . ’: .

to be hir
Three posi

U]\ "D}

The PDC program was being designed to be phased
into the school system on a year by year basis, so that
one PDC class will be added each year as the FDC ¢hildren
progress tnﬁcugh'ﬂhe grades. The Head Start Director ’
said that the project would be hard-pressed to implement
all of the PDC program in all classes from-Head Start
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thz@ugh-grade 3 by September 1975. ‘The staff had requested

* more time,for planning. and under bod that-the national

‘ocD fo;clals had agreed ta Exte the P annlng tlme
available to thém. o : Y

3 = :
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Th@ngh‘the proces s ofrhriting’the pi@pasal” setti%g'
Jup the PDC Council,” and developing contrac ual agreements,
gﬁthe roles andsrelatlonshlps of the varlaus individtals,
‘organizations and’ agenc;es involved in PDC were apparently
.clear and had been agreed up@n.f,, _
. .

By February, thé PDC CDGrd;ﬁator had begun tD estab=
: “lish program goals, objectives and erorltles, although
pecific models for. durriculum, parentapartlzlpatlan,
fféuppart services and admlnlst:atlonﬂWEre yet to be identi-
flaﬁ or 6251gned The Coordinator was in the” process of

,\rev;51n the proje:t tlmEllﬁES, whldh were outdated due tD
\1ate fund;ng . : - e X
g

, 5
R . - o,

| Cammunlcatlén had Degun between thé Campengatéry S
EEdgéatlon Department ‘and +the school ﬂrstrlct %nd the = .
4D lopmental Continuity prcject. " The Coordinator of the
-idap*’tménﬁ expressed interest;ih blending the -current
| T VII blllngual/blcultural program with the PEDC
lbll;L gual/blcultural camponent The purpose of this
%Eéns lidakion would be to provide greatér continuity of
|

bilingu /E&Eultural materlals thréughout the school.
i - - '

Ccmprehen51ve and coordlnated plans for parent.
1nvolvement igtpport services, staff training, soe;al ;
services and other component areas in Both the preschool
énd Elementary school were still on the drawing board.
Other administrative tasks remaining to be addressed’
included training fDI administrators and teachers in ‘

‘ w@rklng with parent tfalnlng for parents in baSléH%%‘_S“
decision~-- and molicy- maklng skills and the development: of",
recommended progrmms and budgets for 1mplement1ng the 7.- -
Preschool-School Linkages Model. -These tasks, alang with
the 1ntegrf"lon of all plans .into a pﬁfgpsal for (1975-76,

Led. for completion on or befbre May 1, 1975.
Shartage Qi ‘time for planning yas mentioned as the majorl
factor affecting the Qrogect'skablllty to progréss faster.

gdm;nlstrat%bx March to June 1975. The. PDE Council

was established Zf April, which was the fourth month after ™

the Developmental Continuity program was funded(ln Cali-
fornia.. .The Council began regular meetin@é on April 17,
1975 and 'is :Dntlnulng to meet reqularly.” So fa?gthe’

Caungll 1s compriked of representatives. from three major.
groups: PDC staff (fdur people); elementary school (six’

-y,
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b>eople, incluiding administrators, support staff, teachers
nd. parents); and Head Start_(seéven people; including -
ddministrators, support staff,\teachers and §arent5) ’
'lthaugh no community representatives had been’ part1c1=
iting, plans were b21ng made %@ solicit thelr partlcl—

=

=3 R . =

s i'aﬂh the Dlrectar ~of Eléméntary Educatlan for the Egba@l .
»"..,7rdistrict were the people who, began the definition.-of these
+’ relationships; since Februag} the PDC Coordinator ‘has
aldo begun to~ part1Clpaté. A consensus approach to
decision-making has been utlllzed’between PDC, the school
'i'system, the elamentary?schdﬁl and Head Start, and the PDC -
_Qaérdlnator has acted as a "go-} >etween, " discussing and
‘reviewing ﬂ22131@ns w;th the varlgus graups.' Decisions
are made when a group consensus has been reathed. Some
" of the decisions already finalized are:

L= 6

o I~ e setting. up @ coordinated accounting and fiscal
'* | management systém between Head Start and- the+

/ " S:hafﬁ?system, - o . .

® arriving at &ommon defln;tléns of educational .
philosophy and staff needs and responsibilities;
: S . ; Y
R e coordination of staff training and parent training
' - from Head Start through grade 3.’ %

. The relatlonshlg betwéen Head Start and the school is
-one Df separate admlnlstratlve structures w1th mutually

. The Head Start Center Cammltt’e and the PTA or anlzaf
¥ tion will continue to function as jeparate entities Each

has 'a representative on the PBC Copincil and has-a right to.
sharc in decisions: Before the advent of PDC, thé PTxA
had become virtually inactive, but the elementary school

L pareénts ‘seem to have taken a renewed interest in pagltici-
pating in this- group. ,‘A possibility exists that the PDC \

Council might become an "umbrella council" for the elementary

school and thus provide a 11nk§%a with the councils of

other special.programs, such as Title VII.
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As previously noted, all PDC staff have been hired
. for this year. The Assistarnt’ Superintendent of Pers@nnel
Services of the school:district was fazmally responsible -
- for hlrlng,balthough a PDC Personnel Committee screened
the applicants: An education coordinator and a part-time.
nutrlt;Dnal aide are scheéuled to be hired next year

P ined in A
were deflned 1n Wp 11 and emphas;ze serv;ces to the total

7

llshed and, in fact make up th& bulk Gf the 1975 76'
proposal: These cbjectives and priorities specify the

. steps that mgst be taken t6 achieve the overall goals of
.the California program. . . , ©oa

A pLgL has been develapeﬂ for linking the Head
Start and elementary school ‘programs. The process
really began in April 1975 when Head Start and elementary
school staff began to Gallaborate with each other through
‘the various PDC meetings. - Since then, the two groups have
"initiated a series of exchange visits, program meéetings
and .joint workshops, and member$ of both staffs are
planning togethér on the PDC Council. Beginning in
September 1975 other elements of the linkage plan w1ll
‘be Ggeratlonallzed'1n§lud1ng. :

be ghe same between Head Start and SChODl

Thé instructional model will be similar. in Head
Start, klndergaften and grade 1 as of September®
1975; grades 2 and 3 will . be incorporated into the
— méﬁEl as soon as poss 1ble during the yéar.
. G

. Language arts.;ill‘lﬂclude full maintenance for

" Spanish and Engiish as a second. language from Head
Start to grade 1 in oral ;gnguage, oral language
in grades. .2 and BJand written language wilk be;
lﬂFGfPGfStLd latef . .

z

a4
e Instruction in Gthéf subject area% w1ll be blllngu%l

=

to-the extent possible, depending on personnel
resources in each classroom, from Head Start to
grade 1 in September- 1975. ) ’ '

-

e Coordinated and lent .staff ﬁra;nlng in currlculum
déVélOQmEht -is being instituted now and will be
fully 1nat1tutad during the summer training work-
shops.” .

The genera]l philosophy and ‘goals Qf the PDC progrdm -

1'!



R - fThe varlaus,suppgrt ‘services are being linked .
oL ' ' 'between the school 'and Head Start thrgugh the PDC
P ’Cagrdlnatar'fcr‘that ccmponent.‘ R R

(A ’ e Parent lnvalvement pr@grams between the Head e
Start and the school are also being . linked thr gh S
“the PDC Parent. Involvement Coordinator. = -

Cammunlcatlans have been established with. both state *
and federal pf@grams. The California State Department .

of Eduéathpn was contacted in October 1974 and ;nfgrmed _
about the PDC program-and contact has been maintaified 51nce

that tlme._ State fepresentatlves madé a v151t ta School A

malntalns reqular Sommun;catlan w1th the CDDrdl)ath of {
-4 Special State and Federal Erograms for the Unifi&d SgHool'
. ' District, who 1is also the Coordinator of CQmPEﬁsatary af'_ :
- Educatf&n Within the structure of the school dlstrlct,‘i -
) the PDC' program-is responsible to tHe Coordinater and is \ j’if
part of compensatory educatlan programs in the ﬂlStflCti

There is no formally CGOfdlnated plan for dll of the ;
campcnent areas of PDC in tHe ‘Head Start program and in '
the elementary school. - Each compoment task force has
developed its own plan, and it has been assumed by program’
personnel that the separate entities will dovetail in such
a way as to’ make .an overali plan - .

"The issue of training for admlnls ators and teachers

in working with parents: has been dlscusseﬂ but no plan

_ had been initiated or developed at the time of the second

: site visit. However, training sessions for administrators
= have beén scheduled for July, September, October and

che rer 1975 and these issues might ba addressed éurlng

. the$ tfalnlng sess;ons.,

Some training had begun for Farents in b351c decision-
and policy-making skills and approaches to wofking with
school personnel, but no final training plan/had been
established at the time of the second evaluation visit.

The PDC Council's monthly meetings are being utilized as
2 . training sessions for new parents. - The explanatlons of

policy i&égisg the discussions and the decisions reached
A

show the naw member how decisions are made and policy

decided. A\part of every Council meeting includes a .- .
. special time (up to one hour) for special training and _ .
. information. In this way training is$ a process of giving

“information to parents, then explaining and demonstrating

. E




" what can be done with it. Férmal warkshaps are planned .
~for October 1975, and Apr;; 1976 to 1nc1uﬂe some of thlS
“training. . . , ,

Representaﬁives of Head Start and the school (includ-
ing parents) worked together during April 1975 to recommend
programs and budgets’ for the implementation of the PDC
program for 1975-76. As mentioned prev1ausly, each task
force PIEPared its own anticipated program'and budgef and
those materials weré incorporated 1ntc the iarmal wrltten_
proposal for the new year.

/ = : ~

—%n sum, - the basic arganlzatlan of the PDC prngram has been
establ;shad Even though little overall planning time was
available, four months were used to set up the program

B organization, i.e., hiring personnel, 'setting up offices

' ~and establishing the PDC Council and Qammlttgés Overall
goals have beenlestablished, but most’ training is yet to
be done.. e

- L Eduzatlan, th”augh Eebruary 1975. The lack of sub-
“stantial progress in campletiﬁévplannlng tasks for the
. ~education component is due partlally +to the late start of’
fthe project. - Another factor causing delay was the staff's
- plan to phase in PDC classes over the next few years.
- (The elimination of educational discontinuities between
‘Head Start and School A is seen as a task that will have
- to be addressed over the 'next several years.) Therefore,"
only prospective PDGC Head Start classes are planned to be

. in ogeratlon next year.*

education component rests with the PDC Coordinator. A
child development SQecialist‘position was priginally
budgeted for this area, but the pOSltlon was ellmlnated by
OCB from the funding proposal. .

* The overall responsibility for the developmant of the

™~

By February, only a few meetings had been held with
parents and teachers to briref' them on the unigque educa-
-tional aspects of: the ptoject. No¢ specific plans existed .
at the time of the.first site visit to involve parents '
and teachers in the selection or development of a curric-
ulum. However, additional meetings with the PDC Council,

L | -
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- _  * The "phasing in'" approach to ;mplementatlmn was eventually
dEﬁlEd by OCD national officials. : o -




varlaus admln;Stratars and staff were mentloned as actlv—'
~ itles that will be necessary to complete this camganent.
- The PDC Caardlnat@r\faresees ‘the development of an :
‘individual profile of readiness skills for each child ta
be used by the teachers to prescdribe learning a activities
- ‘and to inform the parents of the chitd's. level of basic
- soeial and academic skllls, The curriculum will be
blllngual/blcultural y

%

Educatlan, March to June 1975 The- Callforn;a pra—’

o gram has “decided that the educatlon cmmponent, the
K bilingual/bicultural componént and the reguirements for

being a bilingual/bicultural demonstration program will
. . meld into one complex task. Therefore, although this case .,
:j:study discussion separates- these three component areas, nt
it should be kept in mind that a certain degree of meshlngA’
. . and overlapping will occur. As noted earlier, one
’ important chapnge in timing "eccurred during this period;
'@CD informed the local PDC staff that they would have to -
plan for full implementation in fall 1975 rather than the
grade-by-~grade approach for which they had orlg;nally
planned. That meant that-all major currlculum planning

had to be done in APIll 1975 o - . o
A Eilingual/Eicultural Eduﬁaticn Task Forte was
Qrganlzed in April 1975 to begin the process ] arranglﬁg

. for an agreement on the selection of an educational

©  approach’ and curriculum for the PDC program. By mid-May

1975, two meetings had been held and more were Planned.—

§

The primary task up*to that point had been to familiarige
- the teachers with the :ancegts of bilimgual/bicultural
education and to encourage’them.to air their concerns.
The task f@r:e includes the School A PIlﬂClEal teachers,
teacher aides and parents, Head Start staff, teachers,
teacher aides and parents are. also involved, as well as
the-PDC Coordimator. No definition had been made by the
_ group about what the educational approach would be at
- the time of the second evaluatlan visit. Although .gonsen-
sus had not ‘vet been reached, it was felt that. the process
being used would lead to a consensus in the shortest
puss;blL time.

-,
-

= . = ‘ a ¥ .

-

=gLDuy of five School A tea;hezs havg been partl§u=

larly concerned about the reguirements for developing a

continuous cutriculum~sfrom Head Start to grade 3.. They
had been,using the. Sullivan Curriculum and felt that its
rigid ‘structure minimized theif? personal ;ontflbutlonq to
teaching. The teachers were afraid that the- Qoafﬂlnatlon
of curriculum from Head Start through gfﬁdEyﬁ would ‘
1mpose \an even more hithy structyred curriculum on thefm

i
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: = and thus further reduce their flexlblllty as teachers.

S - They suggested that the prgject consider a nonstructured
v . curriculum-(i.e., the "Mary Lorton") which would provide’

. each teacher with maximum flexibility. Other PDC planning
personnel thought iuch an approach pyould' not be consistent
with the concept of a:continuous curriculum. The. fea51b11;ty
‘of lncorparatlng some aspécts of bilingual education in - .
early childhood had also been.questioned.'s These issues "
had been addressed in the first two Edu:atlan Committee
meetings. Then the evaluation visit occurred, the:

school year was ending, and no resolution of these Pro oblem

was made. '

N - : The commun;catlon system between the Head Start pro~= .
- gram and the elementary school is neither. regular- nor
consistent. As previously mentioned, communication hé&s
occurred during the: ]Olnt meetings of the various task"
forces and through a .series of teachér exchanges that
have beén set up to further communication. One of the
‘task force chairpersons felt that the task of setting up
a regular communication system. had only +regeently been - .
addressed. Althaugh the Chairperson recognizetl the need
for devel@plng such a system,; he dld not knaw how this
task would be ac:ompllshed . - %
Although a compatible and coordinated curriculum o
: from Head Start through grade 3 had not yet been developed,
work on this task was scheduled .tg begin on May 23, 1975
when the task force was to begin degld;ng on the curricu-
» lum format to be utilized during the implementation year.
‘ A curriculum that will provide for a full-maintenance
Spanlsh Enngsh blllngual/b;:ultural?edugat;@n pragram in

: In line w;th this gaal prel;mlnary v151ts had been made
s , to schools in the greater Los Angeles area to observe
} bll;ngual/blcultural programs there; parents, teachers and
administrators participated 1n these visits. A

No action had yet been taken on selecting the diagg

Nstic or evaluative systems for individual children
bdcause such declslons .cannot be made until the cugriculum
© ig chosen. But sbme basic directions have been establ;shed
It is intemded-that the curriculum selected will provide

‘for increased 1n61v1duallzatlén of instruction and the

school district is strongly supporting the area of curriculum
development, including the cancept of individualization
) of lﬁSthCtan. The Elementary Currlculum LDDrdlnatmr

whlch should prmv;de lnfmrmatlon to thé schoal dlgtrict on’
how to 1mplem9nt an 1nd1v1duallzed blllnguai/blcultural,

through ut the dlstr;ct

33
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“the School A -Principal, and Head Start and elemenﬁ?ry
u

In sum, goals have been defimed and initieleemeHieethn
between Head Start and elementary teachexrs has been -
established. However, a system of regular communication
‘does not yet ekxist, nor have the curriculum and instruc-
tional models been selected. These activities were planned
for completion in the summer months. . .

. . .ev. k ‘ .
Preservice and inservice training, threugh February . .

1975.” The same factors affecting progress 1in the educa-
tion eempenent hampered planning for preserv1ee and
inservice training af the time of the first evaluation
visit., Only general orientation meetings had been held
with both Head Stert and elementary school- administrators

and staff.

. . , ;
The PD C Coordinator. understood the importance Df L

. developing a specific #imeline, a workshop schedule, a
- list 'of the specific skills to be eequlred through train-

ing and a link with consultants-‘who peeeeee skills in
organizational develepment and bilinghal/bicultural
education. As in the education component, additional -

-meetings were being planned with teachers from the school

system along with the -Curriculum D;feeter, Principal,
Compensatory Education Coordinator, Head Start adminis-
t:eterep staff and teachers, and the PDC staff.

Preservice and Lneerv;ee trelnlng, Mereh te June

©1975. Although training workshops are Plenned for the

summer months, no ‘training -was accomplished during the
planning year due to the late program funding and sub-.
sequent delays in establishing the task forces.

Discussions about treining needs have beén ogcurring
between the PDC Coordinator, the Head’'Start Director,

teachers. But because the curriculum hadenot beer identi-
fied, training needs -could not be defined, nor could
current preservice and inservice tre;nlng be reviewed to
determine its potential utlllty

One _consultant had been ;dent;f;ed to pert;;;pate
in the eele:t;en of bll;ngual/b;eultuzel educational
methods and to provide relevant training for teachers and
educational staff in currijculum decisions. * However no
additional consultants or institutions that might be able
to assist with training had been ;dentlf;ed

Free



age-= appraprlate bas;c 'skills, nor selection Qf apgrmprlate

diagnostic, and evaluative mechanism(s). As a result, no

tralhlng could b% defined to deal with preparatlon fgr;
;these lssues,

=
=%

Overall, planning for training was necessarily delayed while
other decisions ‘were being made. In any case there was not

sufflclent tlme ffcm the beglnnlng of task force meetlngs in

begln the necessary traln;ng anefully, tralnlng W1ll occur

= .during the summer months, but the May evaluation visit took
’ place before the speclflc details of train;ng had been
. Establlshed. . ’ . '

DeveloPmentaligngort services, through February 1975.
The position of Developmental Support Services Specialist
had not been filled at the time of the Marchf, 1975
evaluation visit. The PDC Coordinator ‘indicated that the
<f§ersan who fills the position.will have primary EESPGDSlblllty
for seeing that this component betomes operational. He, .

himgelf, had mad; some progress in this area. He planned
t

to compile data gbout individual children's past and
-present medical,/dental, nutritional and social needs, and
~he also planned to locate éommunity resources that are -able
to prav;de the néeded services. Contact 'was to be made with.

_c@mmunlty mental health representatives, a university-exten-
sion unit for nutrition, Red Cross and welfare representa-
tives. These and other Drganlzatlons will be added to a
list that will be distributed to parents ang staff. Since -
the available services had not yet been assé@dssed, the gaps,
if rany, could not be ldentlf;ed nor could funds. be sought
to fill these gaps. = : : -

For the/ first operational 'year of PDC, there are no.
changes planned in the Head Start health, nutrition and
social services that are now being provided. Children currently
receive complete health and dental service, and a nurse and '
health adaide are assigned to Head Start. Breakfast, lunch
‘and two snacks per day are served family=-style in the
centers. Social services are provided by a community aide.

'

. If ‘the project phases in as planned, the first oper-
ational year for the elementary gchacl would be the year when
the first PDC Head Start child is- "graduated" to the elemen—‘
tary school. Nevertheless, many changes will be made in the
services provided ‘by the elementary ‘school. The kinds of

. health services that are planned include dental screenings,
physicals, mental’ haalth services and parent educatlon. The
elementary school will offer family gtyle servings and two
snacks a day as part of an expanded nutritional service.

o H
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. Social services will be available far femlllee,. These will
- augment’ the eerv1eee currently preV1ded by the elementary

school. ]
-

Develggmental euppert services, Mgreh to June 1975i On -

April 2, 1975 a Developmental Support Services Coordinator
was hired she is responsible for the support services and

‘hendieepped component areas’. The Developmental Support

‘Services Coordinator is a registered nurse with both

general and ehlld development nursing experlenee. She is
currently tekleg courses tewerd a BA in Publle School

’Nurelng

i

Two task forces have recently been created to work on

“these tasks. "~ The Support Services Task Force is concerned
'with medical, dental, mental health and social services

imarily because the assessment of early primary grade
school children and Head Start children showed totally dif-

needs of children. The Nutritional Task Force was created
H /

ferent concepts in nutrition.

The assessment of. eommun;ty resources that can help -
provide the various developmental support services will be
made during the fall of 1975, and a plan will be worked out
to utilize these resources for PDC children. - The system to
coordinate services and referrals for PDC will be based" on
the information®that comes from this assessment and result-
ing utilization-plan, as well as the format of the ’ :

standardized support services forms that the Component
Coordinator has requested from DCD.

She also plans to use these standardized forms as a
basis for the shared record-keeping and record transfer

" between preschool and school. She has discussed the pro-

visions for sharing records with the Head Start Coordinator
for Health Services and with the School Nurse.- There was
some question as to whether the E%ementery school will
consent to use the forms.

A list has been made of possible agencies from which
funds to f£ill Ygaps" in services can be obtained. An :
agency that can give free dental care has also been identi-
fied. Some funds have been written into the PDC budget
for medical exams and some follow-up medical attention.
The Component Coordinator plans to have a.complete system
of support services pieced together from what PDC provides
and what can be obtained through local agénciés.

[n sum, the planning for developmental s

upport services
has consisted of an. initial assessment of t

“he needs of -



,thase children* who w1ll bé ih PDG classes next year. A
~  plan has been made to 1dent1fy exlstlng Tesources to meet-
. those needs and establish a system for referrals and
delivery of services. However, this latter work will not
be-complete unEll the fall of71975. %

Parent ;nvolvement thraugh February 1975. The PDC

Coordlnat@r expressed . hapé that a Parent Invalvement
bpeg;allst "along. with the rest of,the PDC staff could be
hired by MarchH 17, 1975.° Almost all the'planning tasks
remgined to be addressed in this cgmponént at the time of

th March 3 -1975 s;te V1$1t. . . : 4

Alth@ugh parents were nct éctually iavolved in writing
the Drlglnal proposal, they were kept abreast of develop-
ments in the evaluation of the proposal through the various

" Head Start committeées. - Elementary school parents learned
“of. the project after it had been approved by OCD. :

g}ve parents are part of the ll-member PDC Council.
Ereaéntatlons and reports to the parent group are planned’
in order to establish Yegular communication between Head
Start and elementary scheol parent groups. No progress had
been made in planning meanlngful classroom roles for Head
Start and elementary parénts AIED, no plans had yet been

=

pollcy maklng téchnlques._

: According to a Seclool A parant ‘parents are sometimes
hired  as bll;ngual teacher aides in the school. The hiring
of aides is based upon the approval of the Personnel
Committee of the School A Advlsory Board, which is made up
of parents.

Parent involvement, March to Juné l§7§ Work in this
component did not begin until Aprll 1975 and little had
been accomplished by the time of the May 3, 1975 evaluation
visit. However, it did seem that already some parents were

enthusiastic about the possibility of being involved in

_educatlonal programs for their children. A parent, who is
" also the Chairperson ‘of the Parent Involvement Task Force,.

is taklﬂg an active role in the program. A Counselor from
School Aswith many' contacts in the barrio has also been
active and enthusiastic in supportlng parent involvement
through PDC. : g

A CDOIdLhatDL for Parent Involvement was hired: in
Ap';l and began work on May 1, 1875. He was previously
lvolved with the barrio, warhlng for the local communlty
ftion agency in 1969, and working for -urban reng y

1970 to 1973.

= %
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« - In the prOCESS:DlentEfVlEWLng key Eersons who are
active in the parent involvement area, members of the
evaluation team talked at length with both the chairperson
of the Parent Involvement Task Force and the Component
LcardlnatoL. Their,discussions ahout the Eresent state of
pareht involvement §n-the school provide compelling e
reasons for the necessity of change in this area.. Accord-
ingly, ighelr thoughts are summarized.below and precede the

discussion of California' 5-proq1e{sE in plannlng fﬂr parent

’;ﬁvalvemént. ‘ . ‘

: =

f &= w '
The Chalrperson moved to this locgle éhﬁ%t one year [*
But his wife Is from the area and attended School A

oo
b

ga,.

as a- i11d;. she is new werhlng ‘there as an .aidé and is
also active in PDC. 'The Chairperson is from another town
in Calliifornia. and was a policeman in Los Angelég for: 5
13 years. Retired néw, he attends classes at the local ~

community college and . -volunteerss his time for the PDC
program. He identified three magor problems that affect
parent 1nvolvement- .. »

© How to get 1ntormat;on tD parents. The Chairperson

féels that parents do not know what is going on in

the school and that the school doés not_have a

- systematic and culturally appropriate mechanism for
7 c¢ommunicating with them. He suggested that school

officials take ‘walking tours of the béfrlﬁ’and

talk with the people outside -their houses.

~a

- o How to qat parents Vto heava their hQuses and amﬁand
“meetings. People a ‘e interested in what -1s hagpen-
ing but thay will not atténd maet;ngSE

e How to make maetlngg more interesting to the pq;entc

!

. ‘than television. He feels that most school meetings®
are not very good and do not motivate people to

_afteﬂd ( . .- o

= "

The LndllpurgDﬂ also thinks that a better coordination
system is needed to link school teaching &nd home teaching
of children. He said that a parent should know what the
child is taught in the school and should know what he
should teach the child at home. "He said that parents .
should be made aware of their fESPDnSlblllthS to get their

children to bed on time so that they can get to school on

- time the next morning, to teach their child basic skills

like dental hygiene and eating manners, and to demonstrate
their interest in their child's school activities by asking
aboulk hiils mum(WHJk,~utc; " He hopes to direct the parent

Cinvolvementéwork of PDC toward these . kinds of issues next

Yedr. S
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The Coordinator- for Parent Involvement has lived in,
the cdity since the late 1960's, having come from Guadala—
]ara, -Mexico. 1In addition to his previously mentioned:
' work -with other federal programs, he completed a BA in
- Business Admlnlstratlaﬁ in 1974, The C®mponent Ceoordinator
Ealleves ‘that the basic’ problem w;tgfparéﬁt involvemént in
£

tha barrio is.the social structure the soc1et§ that
prevents people from partlzlpatlng He sald that alth@ugh
this structure is almost invisible at tlmes, ‘it 8oes eXist

.. and that it is not so much an ethnic CanllCt as it 1is a ,
social C{?SS'?LleEm ' :

Fo¥ example,.the PTA at’ School A is virtually inactive;
here-are few meetings and few .parents attend. Of the
ementary parents, 84% are Mexican-Americans, so there are
oblems of ethnic conflict. But the PTA is a middle-
lass ordranization and the non-middle-class parents will not -
tend ;ts meetings nor will most barrio parents go to an

_ folce building l;ke the one h@u51ng school district offices.
. If a ' group has a storefront office in the barrio, lbcal
" residents feel free to enter; they will even drive from
’ nearby towns to obtain services. But they will not .go
downtown to an’ office building. - He said that barrio resi-
-dents had no, confidence in social programs and that the

Tt
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them. He said that. programs are at fault in that they do
not -éxplain to people what is being done. The explanations
that are given move too fast and leave out important steps,
so that people do not understand. Programs that come into
" the barrio are foreign and they remain so because they do
“not get local participation. He said that the most effective
way to involve the parents is through social pressure from
other parents in the community. Presently, the motivation '=
for parents to become involved in thelr child's education is
not integral to the program, and the Component Coordinator
believes that parent involvement activities shpuld be
IEOLQ@Hﬁ%Ed in such a way as to provide this t¥pe of moti-
-vation. : : ’ .

=

» ‘In - t;fms of 'the Legulled tasks to be accomplished, FOrs
this component area, planning is still"in its initial ¢ = .
stages. Parents had been involved in the process of making
decisions about the nature of the,PDC program in that they,
ad been attend;ng the meetings.’o f the PDC Council and had
participated in the discussions. They also partlélpated in

defining and wr;gjng the philosophy of the parent involve-'-

oy

ment component fir the pxnpa%al f@f 1975 76 ;nclud;ng the
definition of goals Finiti 3
the' budget for that QQEE:

roles on the EdUCdt Task FDICE, but to a lesse; @egr;e )




O

ERIC

Aruitoxt provided by Eic:

-

.; bEEjfiﬂvalvpﬁ in' the -development, and’ planning for® thé PDC

&

No redgular coordination and communication has been..
established between. the Head Start Center Committee and the”
S‘hédl“A PTA. ﬁne reason for this is that the School 'A-PTA

C

s vi irtually non-existent. However, Parent Involvement

ask Force membership- includeb parentg from Head Start and
rom School A and itg meetings are-ggt up to give parents
he opportunity to talk.,about common issues. One tamallada
or tamale- maklng party) was held in the .School A caf

n order_ to raise money for parent involvement activi¥ies.

The -party served as a means of CDDPefatan and communication
betweeﬁaaLementary school and Head Start parenks., .

P

s . 5 - ) § : . ’
Meaningful voluntary classroom roles for parents in the
elementary-school have not yet been defined. Parents are

currently -involved ,in both Head Start and the elementary
school as teachers and paid aides in the classrooms and
inservice training programs,already exist for them. But no
definitioh has yét been made about their possible roles as

parent VOluﬂtEELH, non-paid -aides or resource people. . Parent

training sessions are planned for July and August 1975 and
are scheduled to continue.into next year. (The content of .
these” sessions had not been defined at the time of the
evaluation visit.) During the training’ SeSSlQHS' the
specific classroom rokes for parents, will have to be defined
and the approprlate tralnlng will have to be pfov1de§

£

_ Parental needs and interests in spec1a1 adult programs
were_to be assessed by a short questionnaire-type survey
that .was to be conducted in May and June 1975. Specific
activities wer re to be planned follow;ng the survey. :

AS of May, nn;formal training had been prDv1déd for
paIPHtS in the.arfeas of decision- and policy- -making.  ,The
Component .Coordinator could not qgﬁclfy how: such tralnlng
would be handted. Hé thought that some attention might he-
given to it-in the training 5easmons that are scheduled far

July and August, The -Head Start Director felt that the
training_that decurs through partlclpatlon in.the PDC

Coundil, and task force maetlnqaawaa partially answering
the need of- the parents. (Her ¢omments are discus sed in
more defail in the admln;gtratlon section.) Parents have

program 1n talifornia (aee admlnlgtfftlon'aeétlon) —t ¥,

¥ - ke

The Parent Tnvalvement Task Force has defined its

‘goals as being those of parent participation-in the class-

room and 1f parent involvement for PDC, including home-
based involvement in the child's education. As the

-y 7

P T



Chairperson and Coniponent Coaf'inaﬁbr'méntiéﬂéd Dther
goals. for parents include surpagflng existing social.
barriers to parent participation in professional edutation
and incorporating more cultural elements from the Mexican-

. American tradition.

pr]t:Ct has uncappad d4 rederve Df gnthu%lavm amangi pare*xta
« for participation in the blllﬁgual/blcultural education

of théir children. .The formal planning tasks’ for parent .

involvement have only been jnitially addressed,. but a. - '

number of meetings and disdﬁss;una have raised hopes~ -and -

plans for further productive parent activity.

f.

Services for handlcapped thldren, through February 1975.
None.of the planning tasks for the serVIces for the handi- -
\pped children component had begun, prior to the initial .
site visit in the first week of March. Services fdr handi=
_ capped children had been discussed in general with ‘the Headk

iStart Director and the Special Education Director from the *

’%;

. " school system. .- The Developmental Support Services Spe01al;5t
- (still to be hired) will be given primary responsibility for- ?} f
. implementing the planning.tasks for setviees to handi- <
capped <hildren. The PDC Coordinator has no estimaté on theé§
number of handlcapped ch;lﬂren to be served by the PDC program. .
The preschool ajé early primary years service system
or handicappefl child¥en is seen by the PDC Coord;nator

' \;}j} as stemming from a, proflle chart for each PRC child that
£ N iagnoses his or her needs and suggests a é%guentlal
) 'Wﬁfoqram of activities and ;pec1f1c teaching skills: for

teachers. This profile chart is yet to be designed.

Community resources will be utlllzed to provide serv1éesg’
,4 . N2

¥ H'n

ﬂ

. There are no definite plaﬂs t@ hire special Staff
make necessary physical changes or purchase the necessary
material required to implement this component. No plans . -

exist for training regular teachers in SpéClal tEChnlq es
and use of mate;;als. . . pJ

Services for handlcapped chlldreﬁ, March . té June l975i
The Coordinator of Support Services was hired on April 2,
1975 and is-.responsible for all planning in this area. A -
task force has been formed to do part of this planning and ..
had met once at’ the time of* the May evaluation visit. ;;g‘t [
planning has beén, delayed even further because the Comg o
ent Coordinator is keying her planning activity to be ™ 5

dependent upon th& identification of fhe neada of specific
PDC children. - - LF*_ B S




O

ERIC

Aruitoxt provided by Eic:

Start, thfoﬁgh grade
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The first task hasv5§§p to survey the number of
haﬂdlLdPPLi.Childen who would be in*the PDC classes and
determine the kinds :of service$ that they would require.
The. Component Coordinator is currently 1nvest1gat1nq
various diagnostic, d ces +o use in surVEylng the chi
dren. . The survey 1 will be done in September wh
the -children actual: r and it will include Hea
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EEEQUECES that’ ;Quld be'qseﬂitc service
andicapped children were. ;ﬁrveyéﬂ in. 1974 by.
Language Consultant for the Cgunty Depart-
n, ds part of ‘the Child Care Education o
now servesg on the Tagk Force.for Handlcapped
His survey of cammunlty ‘resources seems
DC- program, and PDC sta Ff plan to

ed by this. survey. After the
sed 1n the fall of 1975, the

rvices pl ns to match the needs
2n with tie available community
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y exist in both’
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3! béén j;VElDPEd tu prm”lde EDL
Sipatser cervices, to hire special staff, to
make changes, or to purchase mate ;1315
gequlfed t mdlﬂs#fea handiﬁafp & children into the .
regulay cla ST e complication is'that School A has
: - 'icappad children that is managed

wife team. The man is physically
couple has been inv ﬁlVFd in this
childroen dm‘nLL:Pd regular glass
nstruction. The feeling:- ‘that

the Coordinator with some aqéncieg,

'erv;ées, But the Componpnt Coordin-
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mainstreaming handicapped children will essentialdy
deprive this couple of their program seenis to. have '
‘hindered the plann;nq pr@Ce;s in thlg area.

APPIGXlWatEly 52, lDD has been all@i;ted for the. work
of. the handlcapped component duxing the opegﬁt;onal year.
This money is intended.to be used, for two days of con-
sulting £fees; travel and expenses for 10 parents to be
inveolved in the activities of the task force for 10 days.
Plans -are b21ﬁg made to find outside funding~ foggéggérv1Ce

training of téachers, special _ staff physical ¢ 1ges 1n

*classrooms .and purchasing of materials if such things are

required in view of the assessment to be made. Plans
“have been made to hire a consultant for two days of -
training at some point during the summer. A film has also

been identified that can be used for training teachers

working with handlgapped éhlldrant 1

\ Dver31145§§: plans for this component are incomplet
~ still poorly defined. A great deal of stress is |
‘put on waiting until the fall assessment of chi

i en |
been completed to decide what will be done to provide
services for handicapped children.

Serv;ces for b;llngual/blcultural Chllﬂréﬂ, through
February 1975. The planning tasks defined for the bilin-
gual/bLCultural camp@nent and the bilingual/bicultural °
demonstration program had, for the most part, not been
addressed at the time of the initial evaluation visit.
There had been no needs assessment of the children, no
arrangements for nedessary services from community
resources and no development of new" currlculuh materials.
There ‘Wwas no money in the planning year budget to hire a

blllngual/blgultural spec1allst. No parent involvement
or input had been ‘sought fo; the blllngual/blcultural
Erogram . . ,

& /“.Zf—{' /’4

The PDC Coordinator had met w1th the Coordinator of
Compensatory Educatlon to discliss Title VII activities
and to ident;fy the bilingual teachers and aldes. He plans
to have a bilingual/hicultural program that will be
sequenced through the teachers' use of diagnostic tools

Yto determlne the 1ndlv1dual Ehlld'E level of sklll, it

teaah;ng aCthltlES or phllosOphy would have on PDC,

Services for blllnqual/blcultuLal chlldren,rMarEh tn
June I§>5 "Since the PDC program in California is a
bilingual/bicultural demonstration program, the planning
. — ;_/ ‘
e ) ' .0
4 L] g £ ’

o
¥
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-staff have assumed that all activities are bilingual/
bicultural. ' As a result, the planning tasks of the
- *nglllngual/blcultural_component have not been given
separate attention in the planning process. PDC staff
interpreted the tasks for this component to be appli-
cable only to sites that were not bilingual® demonstratlam
sites. However,‘aomg of California's plannlnq act1v1t;e5
~do relate to these tasks. . .

L

] The Education %i;kﬂFOIC§ has the responsibility of

- COOEdlndtlng biling /bicultural educational services
between the Head Start program and the elementary scheol.:

.. This task force nominally jncludes Head Start teachers,
Plementary sghool teaghars and’a;des, Head Staftaand
Tagk f@rce members have not yet develogad a coafd;nated
plan or Eystem between Head Start amd %Ch@@l Eut 1t is.

As ment;oned preV1ously, blllngual/blcultufal currlculum
résources are being reviewed and observation trips

ﬁhave been made to other schools. The identification

of Spanish/English bilingual staff within the school system
has been accomplished. ’

ﬁf%ﬁﬁ Since these activities are in the early stages of
) development, it has not been possible to proceed with-:
other necessary planning activities. For example:
© It 'has been impossible to provide for special -
individualized -or group services within the
* ‘ ' framework of the regular classroom. The need
' Jfor individualized attention is being considered
] < in the sgelection of ¢urriculum materials that
) : will be’used in the PDC program. -
It has been impossible to do tralnlng because
the Education Task- Force has not yet decided
what they need to be trained in. But formal
igtaff training workshops are planned f&r the
* + summer months and are intended to include
. trglnlnq to be sensitive to the nféeds of
bilingual/bicultural Ehildren and training in
1 methods of evaluating their progress. At the
first two Education Task Force meetings, a
great deal of time was devoted to the need
Lo understand and be sensitive to the parti-
'cular problemsg in. bi 1, igual/bicultural educa-
tion. = i . -

f;}w
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o Identification” of parents who can serve as
resource petople in the classroom,6has nept yet
. been completed, although some interested
, parents are known. - When the role of the
) - parent in the classroom has been defined, =
- specific parents will be 1dent1fLed to serve -
as resource paople. ’ :

Another problem remaining, in this component area is

“that PDC staff assumed that Spanish was the only non-

" English language with which they would be confronted:
‘However, there is a small Native Amerlcan population
1n$the clty, and no provision has been made for bilin-
.gual services to- them. Eurthermore, no assessment has

Lk ba n made of other possible needs for blllngual services.

AT present, blllngudl/blcultural SeerCES are planned “only
for Span;sh/Engllsh

: \ o
In sum, little planning has been done on these - ’
component tasks. The project personnel have =,

assumed that these tasks are irrelevant to them, \
and they have not, formally addressed them. <

o

Bilingual/bicultural demonstration program. As a

— Pl

.blllngual/blzultural demonstration program, the California
project is supposed to incorporate a number of special
planning tasks into its overall educational program. H

b As noted earlier, for purposes of evaluation these tasks
are treated separately here, but PDC project pérgonnel b
-have degided to deal with them as an integral part of
“the "educational" planning complex which also includes
the education and training areas.

The first need, to assess the bilingual/bicultural _
needs of PDC chlld:en, has not yet been accomplished. Fozx
several years the Head Start program has trained teachers
and developed tools for asse551ng thet ¢hildren's needs.

It uses:

e anecdotal recdrd forms :

® children's progress reports (English/Spanish)-

© Bettye Caldwell tests o e R
The. school does. not- have the trained staff nor the tools
t@ do regular assessments of childrerd's b;llngual/blcultural
n®,kds, nor does a plan exist t8& dev910p or borrow the

»staff and tools. During the first part of the 1974-75
y - . : .
1 & . ‘
i - qf'ﬂ
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school year, an assessment was made according to the

“to bilil

~be réplaced by bilingual teachers. Since it was not kngwn

T,

reguirements of the Title Vliéprcgram,‘ Rdelante,"
whlch was just be{ng 1m§lement§§

L N

£y

‘The LCducation Task Force 1is warking on the Qelactién
of a CDOfdlnatEd bilingsal/bicultural edgcatlgnal and ‘
developmental program,- or the deVelopment of such a pro- RS
gram from their current resou;cesi However, there haav e
been some resistance to this ‘approach by non-Spanish>-_
speaking Anglo teachers.  Consequently, the actual )
selection of the educational approach and, curriculum ’ ) i
materials has been delayed until the daubtgﬁthat haveé T
cauqed thlS res;stance can be resolved. .
/

Thé Head Start Qragfam hés mia Mg Plaﬂs to implement .
full malntenance blllngual/blcultural education programs
by September 1975., This has meant modification of their
present bilingual/bicultural program so that all centers "
will be operating w%Fh the fullimaintenancesconcepti

: School A currently has ESL and SSL language arts. -\
ggggrams but all ether instruction is carried on in
Ehgiish. .5taff plan to institute blllngual/blcultuﬂél
instruction in language arts for all.children as,of "
September 1975. Other subject areas will be coriverted to
bilingual " 1nstructldh, but at a later date, and the time-, N
table for that could not be exactly identified during the -
May evaluatl@n visit. The *ask force had not yet decided
on the blllngual/blcultur 1. curriculum to implement’ in
September 1975, put the . PDC Coordinator said ‘that there .
were plans-to meet in early June at a two-week workshop to.
deflneqthese issues. Aa of May 1975 the Education Task
blllnguﬁl/blcultural educatlonal p;ogram maklng v1s;ts
ifgugl/bicultural school$-and”* glVlng attention to
problems of teacher sensitivity- and resistance. New curric-
ulum ‘materials will be developed lataf, as necessary, but

not at Pregégt ' L. . S
. ,;! col

Ll

ome of the people who can carry Dut this program have

" been identified.. Currently available blllngual teachers

and aldes are known, but as of May there was no clear ‘
determination of how many bll;ngual/blcultural ‘teachers S
would be needed for PDC. If some of the English-speaking : k
teachers were to leave the program, they would probably

)
o
W
P

1f any teachers' planned to leave, there was no artlcdjated
‘plan to hire ﬁew bilifigual/bicultural teachers. If ¢
additional dldés are needed, they will be blllnqual and
will come fFrom th( barrio that surrounds the school.

e

i
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. yet rﬁéched the stage of final dec¢isions, It is a 121§ated
‘that .

N : I Y . ' /)ﬁ <)

No formal bilingual/bicultural training ha4 been .set
up for PDC teachers and aldes, -:although the Education Task
Force meetings have been used for Some training purposes.
Training ‘has been postponed-un%il the summer months by
which time the curriculum will have been selected or
determlned and teachers can, be trained to use it. /

Parent: of  the blllnghﬁiichlldren have been lnvolved
in the PDC planning both as teachers and aides from Heéad
Start and the school and as iﬁiggésted parents. The
involvement of the non-school-related parents was more :
in dis stinctively "parent" 3CtiVltL§S; such as the c
tamaliada. However, they have had some participation in’

Education Task Force activities, including visiting

‘other biling(al/bicultural schools and discussing the

edufatlénal appfaach .

In additi®n ta teachers and parents, there are some
community ‘resources that could contribute to establishing

‘a bilingual/bicultural educational program. Hedd Start has
~made arrangements with communlty resource- people to helg,

for example, with cultural activities. Neither the PDG
Coordinator ndr'the(schagl staff had made sinmilar arrange-
ménts for the K through grade 3 classes. The Parent
Invalvemeﬂt Task Force had discussed this issue but nothing
Spaclflé had yet been ﬂéCldﬁd,

The att%tuées toward blllngual/chultural educs tlon

. at the Califérnia site arergenerally favorablé. Mapy

of
the Mexican-American parents are unhappy that thelq chil~
dren speak little or no Spanishk but are p%g@;éd that
the school is beginning to prwide formal bilinc ual train-

ing.. Planning for the institution of the progla has not -

.

plans and to begin training. There is considerable interest
on the part of the parents and the PDC staff that the

"parents be involved, but exactly how they will be involied

1

has not yet been defined.

| - Tty .

e summejr months will be used to finalize curriculum ™~
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" E. Analysigs of the Planning Process

El
=

The PDC proqram in Callforn;a is an entérpr;ge of
people trying to establish an entity that ‘is ge,e%’lly
consistent with the guidglines set aown by - OCD ih a way ,
that will serve their community and produce a blllngual ;{e'
zultlrally effective educational system. . The formal

structufe Df the PDC pragram is presented in Elgure 1.

The analy51s and lnterprétatlaﬁ of thlS program 1is .
presented in . the sections that follow in® terms of descrip-

. t;qﬁs of the roles of the Flann;ﬁg personnel; planning

accompllshmeﬁts and cempletion of planning activities,
an overview and interpretation of the salient features -
.of the program as it stands at the end of the planning ,

- year and a description of the de facto deflnltlan of .

the PDC program. %

. ¥
S 4

Q§§;ri§tioﬁiaf Roles

Plannlng’for the PDC program im® California has been
Tcarried out by the PDC staff in ,conjunction with personne
from, the” schoolydistrict and.the local Head Start progra —
Parénts and conSultants have also had input. Their. ﬂir
roles and acthlties can be delineated as follows:

-

© ‘Head Start Director. When the Head Start Director
heard about the possibility of participating in
Project Developmental Continuity, she - initiated
discussions with school officials and played a
key role ;n preparlng and -presenting the proposal
for the progezt. During the planning year, the
Director has maintained close sSupervisory con-
tact with the various components of the pr@;eat
and she has worked closely with the PDC Coordlnat@r
son many of his administrative tasks. She has

partacipated equally with the Coordinator and

oo, the School A Prlnglpal in making key decisions

about the program devel@pment.

PDC Coardlnator The PDC Coordinator joined the

%]

PDC pr@gram 1nrﬂebruary 1975. His previous experience

in bll;nggal/blcultural education and in admini-
stration was limiited, so that he had to learn
"on-the-job". .le has devoted considerable time
to es tabLlshlng cooperative working relationships
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Fornal Structure of the PDC Program in Californta
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?Principal of Schoél A. The P;én21pal ‘has been
t

wi¢h the School A Principal and the Head Start
Direcfor. He has reli®d extensively on the .
administrative - ‘experience- of the Head Starg

Director, particularly on her knowledge of eariy

childhood education. He has. worked more in a .
coordinating capac1ty with specific plannlnq '
act1v1tles being. carried out by péople 1n each
Camponant are§ o . : a

receptive to the ideas suggestéd by PDC and has
aupparted its devalopment " He has’ faclﬁltatéd1
the participation of teachers  from School“a and

Has tried to-help deal ‘with the resistancé on the

part of some.’ s not directly- lntefveﬁéd in.

E
the planning act1V1t;Es, but he has djgcussed and
~helped defirfe <

general program orientatlon.

PDC Component Coordinators. Both Component

Coordinators were hired in April 1975 and had

been working less than a month ‘at the time of

the May evaluation visit. _They are responsible
for planning delivery of services and for parent
involvement. A Coordinator for . Education is to
join the staff next year. The coordinators are
responsible for the SpélelC planning activitiles.-
They participate directly in the definition of
work for their respective components, perform
any”necessary reviews, facilitate the orqanizatian

facllltate the inltlatlon of QPEC1f1c act1V1tles
-
Elemej%ary teachers and dides. The elementary
teachers and aides have been involved in maklnq gﬂjﬁ
decisions about the educational philosophy,
instructiornal model and curriculum materials EDI .
California's PDC program. One group of five or
six teachers has been concerned that the coordi-
nation of curriculum might lead to rigid format
that would reduce their flexibility in teaching.
As of May 1975, work on, the education component
had been concentrated on dealing with their con=
cerns rather~ than%pn doing substantive planning®®

O e

Ao —
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,S:haal district admlnlstiatlve staff - The .
‘Cagrﬂ;natar of Ccmgensatarzﬁﬁducatlaﬂ “and the i
Elemeﬂtary curriculum-Coordinator-have specigl - _ -
~ . interest in PDC. The Coordinator 'of Cgmpen%;tory S

- - Education is officially responsible for PDC in ... .
. the administrative hierarchy of the schgol e 2
'y~ . dis¥rict and he has helped coordinate contacts

B " . witH'other state and federal - pr@grams. The = .
; . Elementary Cufriculum Coordinator is interested . o
> . _- - in instructional .innovation that might be usablé . T, -
‘ . __'thr@ugh@ut the scheol distkict and is partlcularly R
e g T interested in lndlv;duallzeﬂ bilingual educatlgn, :

- Both. have bEEﬁ suppartlva of the program.

- T #  Head Stazt teachers, aldes and suppart staff The
R - . Head Start*staff had previously established the B
B T educatipnal’’service, délivery and’ community involve-
e B ment - quulrementg of :PDC. They have. partlglpate _
' i in the PDC ‘committees but usudlly in. secandarv ,i SRSERCEE
roles. They ‘have ‘agreed to,adjust the. ‘use of ' ’ S

~ language in the cldssroom ta a cgnpletely ‘
‘ blllngual apprcazh ' & . o

._e’“

: e Pafeqﬁg- Parents have been‘Er;marlly an@lved as ' . ‘

i ' members of the Parent F%v@LvemEﬁt Task Force. . N

' ' They are also representeﬂ on the. PDC, Caunall but- i
"they have had little or nD\lnvaivemént in eﬁucatlanal

v decisjons. . “ i
, < . ;. ‘

) e “Consﬁiiantsi At this site, technical assistance = B
18 nay pr@v1ded by the edntractor f38* the ofher o
PDC sites. Rather, Callférnla-based QOHEu;tants

- hrave provided some technical asslstanqeféiartlcularly

7 -~ in education. The* role of consultants hds been

o limited, largely due to the late start-up of the

program. During the’ month of actual operation-of

the project,| before the second evaluation visit,

“there had ke€en llttlE time for consultants t@r

esﬂabllsh a role.. However, one person is servrng
) as the Pr@ject CQnsultaﬁt on Blllngual Edu:atlan. w“
1 : ¥ -

7 ) .
In ddﬂltl n to the role¥ of LﬂlelduaL people just v

“ described, four groups have playeﬁ relevant rsles in shaplnq

planning. year activities. ,bﬁk- A?$;=
e The PDC Council. The PDC Cauncll was éstaﬁilshed ’
late in the year'in April, 1975. It met twice before
the last evaluation'visit for the year.. During, those
meetings it reviewed and revised a number Df budaetafy
. Lg‘ s %
'\ . -
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- and Ph;lDSgphlcal issues for PDC far néxt year.
el . It also. helped establish Eommunlcatlon with parents
“- < and other. GQmmunlty members. By mid-May 975 the .= -
' PDC Council”still Tacked represengation from other - -
~community groups and agencies ai,' as such was L
" nof considared fulIy canstltuxeﬂ yet, ' v,

L

I R

o _ . ®_ 'PDC task forces.. At the tlmefcf the May 1975 sit
0 e visit, these committees had just begun to meet &
s ‘'had not. yet been involved in substantivé program

o planning issues. ' The .PDC staff intend that the-
:task fgrces shaula havetthe rEEPGﬂSlb;llty fcr the

-'dec151ans abaut 1mplementat1an

Head Start Pélicy Council; This Counc;l has
~ participated in the PDC program by naming- twb
‘representatives to -the PDC Coun21l Otherwisé,

it. operates separately and has no immediate plans )
. toalter. that arrangement. . ) .

® School A,; The PTA at Schaol A has not been func—'i

e " . tioning on a‘regular basis. This inaction-has -
o resulted 1n a vacuum for eléementary school parent
oo _ 1nva1vement and it seems, that the parent 1nvolve— LT

ment 1n PDC mlght absorb the School A PTig

In sum the. 1nd1v1dual and group roles in the CallfOrnlar
program. are tentatlvely defined in terms of initial planning.
. activities. There is input- -across a wide cross-section of
""" people that provides for a broad-based participation ‘in
. the program. A great deal#@f attention has been given :to
ma;ntalnlng «good wgrklﬂg ‘relationships within the prog am.
There 'is a tendency.for separation between §ersonnel of the
- school district and Head Start with each- preparing for tgé'
program aﬂjustments requlred of that: particular group. e
" Coordination is very close at the administrative level, but,
less so among teachers, aides ahnd support staff. '

Planning Accomplishments by Component

The plannlngAprocess for PrOjeét Developmental v
Contlnulty in California was-tglescoped down from the '
originally pganned one year to'only six months becalse of:
late funding.” However, the operatlonallzatlon of the -program
was delayed.another three and one-half months until the
PDC Council was established and staff were hired. Therefore,
plannlng activities that Drlglnally had been ,scheduled to

~cover an eight- to.nine-month period had to be dealt with in
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only three months At. the time. of the. flféé evaluation
V151% 1n-early March: 19?5 no fafmal plannlng bad Qccurred

.

ﬁ***fi : tasks (erm two to- 16) At the tlme ‘of the SECEﬁd’T
| o evaluation visit, a numbér of tasks were just being addre' ed
and they were to .be completéﬁ ﬂurlng the summer.

ﬂ*ﬁ"'
As Table 1 demgnstrates, ﬂnly the admlnlstratlve

~component is well advanced in planning, . Over half of the
‘QCDh-required activities have been completed, including
e ‘establlshlng the PDC Council, hiring-staff, defining
! ~  goals an8 préparlng the proposal for 1975- 76_; Completion
Df.plannlgg activities in the six components that: deala
;@ tly’w1tb pragramﬁplanﬂipg was mini’al, w1th one or’
“twé completed: ' 3
' completed worl asse%s dents Df the exlstlng
situation and hrrlng of person el . As of mid-May there
had been little or no completion ‘of substantlva prégram
planning activities. THere~ was an egually small number of
" planning activities in process, a total of 14 Again, one
T s Or two tasks per component were in process. o
- _ Apprahlmately half of the\plannlng activities had
n@t ygt bgen aﬁdr;&s:d=—28 out*of 58. . Elllngual/blcuﬂtural

tws areﬁ to whlch least attentlan had been glven. As .
mentionet elsewhére, there -4s. no blllﬁgual/blcultural
specialist with the project now, and PDC staff mentioned
that this is a prgblem area for them. They plan to hire
an eﬁuéatlon ‘specialist in the new budqet year.

% . Since, the planning process had ]ust begun, thére had W
been 1little occasion to address additienal, non- OQD planning
needs. .Hawever:; one such local need--the jfact that there

s .- is no activVe DPTA ar..parent: group, at Schaglr,——has‘been
‘identified and i1s being addressed. In- fa initiating-

= _\PDC parent 1nv01VLme§§ began to- blend in w; h initigating a

' parent group -for thf chool itself. "n accouplish this, 1-

L. the PDC Rarent Invols ’ '

sment. Coordinator and Ghairperson -

warktd CIDSLly w1th_ the Counselor from the./school «in contact-
ing parents. TInitghl activities dealt Wl' both PDC tasks,ﬁ
i.e., -defining pafent involvement goals,”as well as local

Aactivitios, 1.m., the ﬁmﬂr*—mﬂs ing pagty to raisc funda. s
#iiven thils situation, the ‘definition of goals, for PDC
* parent involvement also meant that the ‘goals- for general
P parent invelvement ih the Chnnllwal being detfined.

o, £ \? ' o ‘ . 347 J .: “ j 5 |




b

5 _ : -

: f iaﬁlé 1./ f . R

:fsn Degree of Campletlﬁn of Plannlng Tasks i .
: K ' o by Cémpcnent — N R

T 'Number of |
““Plarnining
Tasks R

'Education ' 5
P ;—;'1;, — e S
‘Training 5

Vsuppcrt"' - 7
Serv;ces

- Parent . IR 6 5 2 v N 1 ( 3
Invelvement ‘ : o . ; I A

"W

,éﬂmihistra;i@g ‘ 212 L F 7 . 1 as | anl g

Handichpped : Bl ‘ 1 L
Services : - -

Bilingual/ <9
Eiggltugal‘ 1 . , : , N
~ BLYBC N N IR - .
Dem@nstratlcn o {i 8 ' , 1 . | - 2 = 1. .5 -

coMELEIqu TR B
“TOTAL A, 58 w16

, 5 R ., . ﬁs , S [ e . [ o ovp
A : S AN e T A : by
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g. were placed in four major categories: coor “dination,’ rsv;sw

Ed . ) - = . . .
5 . . . y = T e

PlsnninqiAspsmpl}ébﬁEﬂﬁsisy:Iyps of ActiVity

etion of planning

‘ired.  All planning
uired activity’ and

Table 2 gives a review of ths'Csmp

P

A s

-tasks based on the type of activity requ
qu

-tasks were anal d for the central re

and assessment, sdmlnlstrstlvs decisions and prsgrsm dsslsla

e =T =

} Sﬂ? ‘Coordination. . lnsludeﬂ as coordijnation were: all activities
" that involved: dsvsloplng timetablés. and schedules, arranging

intergroup cemmunication and dsf;nlng relst;ssshlps among
people and/or gréeaps. By May 1975, fewer than one-third.of
these agtivities had been csmplstsd although almost half were
in progress, indicating that considerable sffsrt and attention
were going into this type of activity. Vsrb 1 information -
“rom PDC staff also supports- the idea. ﬁhst i “has 'been an

arss of concentration. for them. The Pﬁﬂ Cﬁsr 1nator mentioned
135 sct1V1ty in

‘a number of tlmssgﬁhst he had COﬁCEﬂthta,zgr
soosdlnatlng plsn§ at ths sdmlnlstrstLVE 1svsl bstwssn Head

FRsv1§w and assessment. Review and asssssmsnt require-

i v

msnts‘i cluded review of existing programs, review of grggrsm

- altern tlvss surveys of ‘resource people, and services and

fwerd not df
., completed in order to keep the PDF program oOpes

~assessments Df needs or interests. Almost half of these =

planning requirements have been completed, ‘but the other
half -still remain to be addressed. 'The "completion" of most
-of ,these. tasks’ gctually required no ‘special effort on the
psrt of PDE. For example, the assessmént of children's
needs had already been done by Head Start and the school
district; -an assessment of community resouraes for services
. £o handlssppsd children that was completed last year will
.bé used by PDC stsff_ and the identification of local
bilingual staff is" common ‘knowledge. In resllty, there was
minimal BDC. pragram glsnnlng sst;v;ty in ths review and

ssssssmsnt srss. - L » R - - » E{
i? R ii N - i

r Admlnlstratlvs decisions. Of the 13 administrative’

decisions to be made, six have been comgleted im areas*such o
as hiring psrssnnsl deciding on space

issues, budgstsry issues and initiating/ specific g
1Pf1v1t1é €., s5ctEing up the PDE " Council. These decisions

flculf to make, 1in many of 'them

completed tasks were those of hiring psfssnnel ettlng up

. the PDC Council} and preparing the proposal and budget for

: ] . .‘1 : . = E ‘! J :\ .:i ) ‘k'i’
- . . -y . )

. individualized instruction.

:1@75 76 astlw;bles Five of .these ladministrative decisions
havs not yet been aﬂdfssssﬂ and thsy include degisions on
physical space and C}jssrssm arrangements to facilitate |

* +

£y

P r - » = / - :
A ‘, - o o o . - »»,‘\!
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Dagree of Ccmplet;(:n of Plaﬂnlng Tasks -

T&ﬁez "”.;wii

8

bg Type c:f Acthlty ' _ S,

/ . o “, — —— . 'A’,-

I T A i T P Ba

E In>; ;'f-.-

| 5
ACTIVITY
 TOTAL

Review and =
- Assessment ..

Administrative / :

‘Decisions 6 2 5 13

Program : ) -

Decisions 1 3 .l3 17 .
v ) ; .

L ~TOTAL .

CDMPLETIDN

=
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Program dec1slons, - On the @ther -hand, program declsrcns

‘have proven to be the most,"difficult planning tasks to accom= -

‘needed program matetrials, of training content and of program

plish. g;luded herg -are definitions of program goals, of

plans for instruction and support. services. Of the 17

required program decisions," only Dne had been completed, =~ .®.% -

three were in_ prpgress, and 13 had7not_been addressed. ' The

- one . ccmgletea -‘program act;vltyswas the géﬁeral definitidn

o

- 'of program fdals, Objedtives and priorities which was necessary

for the c@mpletlon of - the proposal for 1975-76. No other -

1“program decisions or def;nltians had been made. The result is
that the basic decisions. are yet to be made about-what the
EEEC program will be. :

Surdn . Substant;ve plannlng for the California PDC
program had not really begun “in mid- -May 1975.~ A few planning

Suﬂhaf

“activities that were necessary to set up the r@gram and to

submit next year's proposal had been completed Eome_co—f
ordination activities were in progress, but the bulk of th%,
plannlng was just beq&nmlng " The PDC staff had set summer:
completion, déadllnés for many of" the tasks, which means that ,

‘mostof’ the Plannlng will havesto be done in a short tlme .

period when most pé@plé are not. avallable.:

=

A | | ) . | _
Program Interpretation ﬁ%\' : : - , .o
R C A . : £ -

At the end of the Eorm: planﬁlng y;ar, the PDC program'
in California was just begjfning, due to the late fundlng of .
the project. Work on. many plannlng activities had to e . |
pushed inté the summer months and little had been decided '

“about how the PDC program would in fact be.defined or imple*

mented. " There are a.numbgr of.factors that have exerted-»
both positive and negative influences, making Callforﬂla st
plaﬁﬂlng year whatrlt was. = These . ;nclude' i

7
I3

. j' Close aoafdlnatlan ‘between Head Start, PDC.and

school . -administrators. As mentioned prev;@usly, -
the PDC Coordinator devoted considerable time to
discussions with the Head Start Director, School
A Principal and other school district administrative
statf. He has tried to make all decisions through
a time-consuming "group consensus" process. As.a -
. result, at the admlnlstratlve level there are no
- pfablgmatig CDDfllCtS‘ worklng by cansen;us group;

trusti Thla apprgazh to PDC dee151an maklng flt:
I ﬁ,y'w1th the political reglltlés of the PSL
n which the PDC Féarﬂlnatﬂr has no fiscal

=
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. " or 1nst1tut1anal autharlty and in which the res spective
1n5t1tutlans involved must agree to c@operate. )

- . But, it is a lengthy process, and it has cértalnly

T contributed’ to the fact that, evéen-under ccns;derable

' time pressure because of late funding, California's
:planning, ‘process has moved very slowly. Although

.. itime wasisacilf;ced functidnal and cooperative
"wbrklng ElatanShLQS have been established.

.

T e Inst;tutlanal suppart. The schéol dlstrlct accepted
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'the PDC prggram., Partlcularly, the Cgardlnator far
Compensat Education: and the Coardlnatar far Elém—v
- .entary Curriculum ha
»the PDC program.. A, méhtloned Earller, the Caardlns
T -~ ator for ‘Elementary? @ﬂrrlculum sees thlgigs a pilot _
Y *.#, .-« . program that can help dgvelgp an instructional - .
S LD approach - and cufriculum materials for.bilingual, '
o individualized education that could then be applied
to the entire school district. The- eaucatlon .
planning group ‘Has been encouraged to review péSEihla .
materials and to think in terms of innovative solwtions.
leéWlSé, the support staff of Head“Start have partici-
. o pated injyplanning discussions and have affered thelr e,
- . 1mfﬂrmat;0ﬁ and ex;erlencg T v RO e
. . . \’ "".‘L?i
SRR Y Parent supporﬁ Parentthave :respppded-posgitively ¢
. to the PDC- prégfam1 participating 1n-dlscu551ans fan
- :~ abaut how they could take part in the edugatLOn - B
=¥ .. ,of their children, in communlcatlng with other ,
: : o parents and’in raising funds.’ " As: mentloned before, .
B o the School—A parents have not had too many nghre
e tunltlés tg be. ;nvalved in school agtlv1tles, and.
they se'em” anxious. to paftlclpate thraugh PDC. As
. ity Df mid=May=.1975, however, there had not been z flnalf
o RS determlnatlan Gf how' parents would partlclpat T
PDC. At that time, parents were serving on all
Qampgnent cammlttees although the focus Df th21r

e [

e Teacher f%Sl tance. Resistance to the 1dea of \
bilingual/bicultural, individualized education has
come from a small group of abput five School A
teachers. Apparently the gfcup formed arournid one
teacher who was particula¥ly vodal in her concerns.
Their concern has heen to avoid the implementation

/ of a curriculum tha®% would minimize the;z flexl—
bility in'téachingj - ‘ L

ﬂ I \U’}I\

T
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_ e Late funding. The Cali ’*rnla program 'did not
- ) xféééive'natiCe of their PDG- funding until late
- . o December 1974, six months 1ater than-other sites.?

‘ At first, program personnel ‘thought they would

‘have one and one-half years for planning, but :

. . later they learned that they were.expected to beg;n; £
e o ", full implementation in SeptEﬁber 1975 like the I
- other 51tes.g

H

) ;Delags 1n making planning ‘arrangements. Thg time
oo utilized to make the initial planning arrangements, .
. : guch as hiring personnel, sett;ng up the PDC . '
' . Ccunﬂll, getting office space, etc., was appra&= O
A imately. the same 1ﬁ California as in .the-sites : I
B that had. % full year o plan.’ BowEver, the S
' actual plann;ng process did. not .begin until April
1975, the fourth- mionth after the project received
‘notice/ of funding. -If these arrangements had been
'1nltlated immediately after nat;flcatlém, it might
. have been possible to advance the; plannlng process.
Instead the delay in making the planning arrangements
meant that there was just time to prepare the =~ -.
? o prgposal ‘for next ygar and have one month to do all
~ other planning befcre summerr ;tléng began.

#

oY e Lack Di Staff expertlse in bilingtGal/bicultural
k‘, : education. The PDC Coordinator is the only PDC -/
N ¥ staff person with previous teaching experience, '
‘and he has not had ‘extensive experlence with
L bll;ngual/b;cultural programs: Head Starg staff
*  are experienced in this area, but they haVe been
o primarily involved in making their own adjustments
T to .a full maintenance bilingual/bicultural program .
- * : for the 1975-76 school year. Thus, PDC staff ‘
- have -not been able to take advantage ofiHead Start's
experience. School A recently began a Title VII
"Adelante" program that will primarily be serving
older .elementary children, but the program is too
new to provide much input to PDC. The two teachers

.who are heading up the educational planning component RN
: ) have not been trained in bilingual education either.
! . - - To offset these limitations, a consultant in : rw;/

bllingual éducatién has been contacted.

e Lack of coordlnatlaﬁ at the :lassrﬂam level.

Alth@ugh :Dmmunlcatl@n/caardlnatlan 1s excellent

at the admigistrative level, it is not equal between
Head Start and elementary school teachers and-
Asupport staff. The Education Task Force initiated




sy " : - - ’ : ) .

T . - -
tchange visits between Head Start and school

- T eXx = .
» classrooms, bat only one such visit had occutred
o by mid-May 1975 . Thi’s/ lack of communication is .
B A ,Qmpgunded by the. fact" that there i1s an 1mbalance- E
Py ) = ’ E

PO betweensthe two programs in" their readiness to
_ ' * Ymplement the PDC requirements. .Head Start is
< o ready for full implementation, but the elementary
‘ e "~ school .is not. One result has been that mdst.of
N | the planning issues for education, support services,
N . - and parent involvement have been translated into
s "how to begin the PDC- required activities in the \;
elemenfary school." The commenfs of’ some Head Start o
: staff members suggested that tgéy saw their role as
e - _one that had little to: do, with the- elementary

-

¥hool. 'The social and professional distance
between the two programs that is implied in that
attitude suggests that there will be minimal :
* carryover from Head Start axper;ence&\ta the
.planning needs-.in the school. N " Lo

s .
i

1
] Hredomlnanee of School A:plannlng needs in ¢

nent committees. ' The PDC’ program in Californjé
: . has been b351cally defined as the lmplementa,lan
. of a Head Start-like prodgram in .School A. As a
result, the planning for PDC in the component
A committees has concentrated prlmarlly on the .

e “¢hanges that neéd “to be made in §chool A, _

' : ‘particularly in education and parent involvement.
Therefore, School A teachers and parents have
played dominant roles on the committees. A great

- deal of Head Start planning has occurred outside
of the, task forces. 7 r

- ® Much of the planning is to bé _done in the summer.

- , Because of the late start, many of the planning

' "activities are to occur during the -summer. Most
of the decisions relating to- curriculum, instructional

. . approach and training were scheduled, to be made after
the'-end of classes,. Both teqjchers and PDC staff _
members indicated that the lgst few.weeks of school
were too hectiv and would noft permit enought time -
for planning activities. - Of course, a potential
‘prablem-;s that it mlght'be dlfflcult to insure

. , " the paftlclpa,lDﬂ @%Eieachers and other academic

7 P year staff durlng their summer vacat;@ns, but

R "some provision had been made to pay.them for

the additional time.




fSubmlsslcn af thegﬁ%apasal far 1975 76. Thé‘

' May 1 '1975. The requlremenﬁ to prepa:e the

,budget Jfor next year and make dafinitions of

- goals .and objectives was a catal'st to complete -
the first steps in plannlng.

In sum, the PDC pzagram in Callfcrnla is stll; in the
initiai stages of planning and many major issues ate unde-
5flned There has been considerable support for the pralect
at the admlnlstratlve level in Head Start™and in the school.
district and among parents fram both greups. The planning

has tended to be dominated- by the interests and needs of
. School A wh;le Head Start staff have been doing mush of ;
their work separately. ﬂf!kg A ] :
' -ﬁ\gﬂgJ}L T Lo _ N
The Dé Factc Déflﬂltl@ﬂ of PDC ’

Two few definitions have been made about the.PDC program
in Califqrnia to identify the final shape that it Wlll take.
In genergl, it seems to be concentrating on the needs of the
elaméntary school. If this praves to be the case, it seemd
that PDC will function in California as the educational
change mechanism by which individualized, bilingual.education
might be introduced into the public.schools. As a result,
continuity would be established in the child's educational
experlénce from Head Sta:t to elementary Schaol but the

as they presently da.

It also seems that the PDC program is giving slgnlflcant
emphasis to education, parent involvement and dellvery of
support services. There are no major differences in the
numbers of planning tasks completed between these three aspects
and a component coordinator has élther been hired or requested

_rfar each of these three axeas. non-administrative items
in the budget for 1¥975-76, approximately 50% are earmarked
for education and 25% éach for parent involvement activities
and delivery of support services and other special services.
Thus, one-half ofrthe resources are for instructional :
purposes and one- hal%>for non-instructional purposes.
According to the goals and philosoghy of PDC in Cali-
fornia, the ' program will Wtilize the "home language and
culture" of the childrey, kecdgnizing "individual differences"
and giving "credence to the total child and the inter-
relation of cognitive and {ntellectual development, physical
and mental health, nutri ional needs and other factors that -

enable a child to fUDEtan @ptlmally "o It appears that _
program activities mesh” with these goals, reflectlng an ‘!
- emphasis on the tota#’ child. o € -
7 . ’ ’ 62
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: , A. Introduction
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The early impact of Praje:t Developmantal C@ntlnulty at the

Colorado site is manifested in the optimistic attitudes c
teachers, parents and adm;nlstratars. .All laak farward to

elementary schcals. Head Start ‘has alraady won a substant;*
degree of community support over the past: several years, and is
not-viewed-das a threat to or adversary of the public schools.
The additional communication PDC has caused between Head Start:
‘and - the schqol district staffs has served to Ealldlfy their
sense,of mutual ‘striving toward progressive goals.

T

-The Community

This PDC SltE is sltuated within the southeast quadrant of
Colorado, approximately 110 miles from Denver. The city's
history-dates back to 1540, when the Spanish explorer Coronado
ledr an expedltlon of Span;sh soldiers and Indians into the area.
The 1970 census: y;elded a metropelitan population of-118,238.

The city's economy is pr;marliy industrial, based on Steel mills
and manufacturing firms. Two federal facilities have recently
been established, a Bureau of Documents Distribution Center and

a Department of Transpartat;an High Speed Grqpnd Test Center.

The city gavernment continues to seek more divers;fled sources of
empl@yment, in order to minimize its aurrent heavy reliance on
the Stéél lndustry. A statEﬁsupparted faur year college foEIlng

Wlthln the cammunlty

*The area's ethnic composition is for the most part Anglo
and Mexican-American. Approximately 70 to 75% of the children
who attend the two PDC schools have a Mexican-American heritage,
but virtually all speak English as their native language. Spanish
is spokegn but is no longer the predominant language of the children.
Mexican-American families in this area are likely to have come
to America as many as five generations ago. Local housing 1is

'1argelylfedafallyfgubsidizéd and has on occasion gqualified for

flaod control 5551stanca. Most heads @f hgusahaias are employed

1 1
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.Origins of Developmental Continuity

“

Administratdive staff of this §articu1aﬁLColoradc school -
‘district first learned of the posgibility of PDC funding in

. October 1973, through the OCD regiénal office in Denhver. Dis-
cussions between district officials and Head Start staff,yielded
almost identical preliminary ideas on the development of a.
linkage program, according to the district's Assistant Director

of Elementary Education, and there was mutual agreement to -~ .
submit a proposal. OCD staff visited the locale in April 1974 '
to review it as a potential site. Those primarily responsiblé

for planning’ the proposal were the Director of Elementary Educa--
tion and the Head Start Director. They were assisted by the
district's Directors of Research and of Federal Projects. The

PSL model was selected because the designated Head Start centers:
were not at that time housed within the elementary schools.

< F

, PDC is now fully staffed for}EEé\Elanning year. The Project’s
Coordinator was hired on September 2, 1974 and has extensive
experience in both education and community action programs. He

“taught fifth grade in the city for several years, directed..a T
neighborhood Youth Corps program, was Assistant’ Director for
Upward Bound, and has also worked as a budget analyst and
instructor in personnel management. Hig educational background .,
includes an M.A.T. in elementary education with an emphasis on
bilingual/bicultural early childhood education.: The PDC Parent
Involvement Coordinator is_ also the Head Start Parent Coordinator,
working 50% on PDC. She has worked with Head Start for six years
as a parent, teacher aide, teacher, and parent coordinator. The
BL/BC Coordinator has taught in Head Start for three years and
coordinated career development and bilingual teaching 'in Head
Start for another three years. Most recently hired is the
Support Services Coordinator who was an outreach worker and
then coordinator of the San Luis Valley (Colorado), parent-child -.
ACTION program.” In addition, the Head Start Financial Officer
works 25% for PPC, and two outreach workers have been hired ‘to
facilitate. contdct with families. A secretary and a clerk/typist
complete the PDC staff. .o C,

=

X 4
Initial plans outlined in the proposal have been signifi-
cantly modified only to the extent required by late hiring of
staff. . ' o e . o
£ : ‘. . . | ‘
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"typical of Head Start .generally., Children who have achieved’

v with a half-hour® of physical education, music, or
- On the whole, classroom activities are teacher-di

es
resemble .those of a typical Head Start center. The day begins e

T

~ The Head Start grantee is the city. County Head

Start Parents, Inc\ is the city's delegéte agency which, under

th lHead Start Dlractor, oversees nine Head Start centers. Four .
Classes in two centers (located in the two: elemengary schools) '

have been identified as PDC classes for next year. Theg operate

;- on double sessions (morning -: 9: :00; to 12:00; afternoén - 12:30

to 3:30) with oné teacher per center for both classes. Both

teachers are blllngual 1n Spanish and, Engllsh and are WOrklng

toward A,A. degrees. Each has thught in Head Start for five to )

seven years., One t&acher has one .regular aide, the other ha€ * ,

two; beth have seferal occasioral - classrmom parent vslunteers.

Thirty-one children are enrolled in H&ad Start at' one school | .

(total for both classes); 34 at the other. Adult-child ratio -

varies from l:8 °to 1:5, depending on the presence of volunteers.

In each center the Heaﬂ Start teacher shares responsibilities.

‘with’ kindergarten teachers. and aides, but to”a gréater exteﬁt T

at one SChDOl than at the other. ' . ) /
éﬁ

. - Teaching activities and proced rt classés =
a;ffer substantlally between the two sghools because t éne.
school, Head Start children are 'in' a mixed group of 100 with
preschoolers, kindergarteners, and a few first graders. An
eight-member teaching team (consisting of a Head Start teacher,

T, e ey
;

ws kindergarten teacher, a preschool teacher, aides, and leun—lai

eers) -plan act;v;EQEszaf the total group and trade responsi-
%bllltles among. themselves. Asaggresult, the Head Start

.‘curriculum, although hlghly oriented toward open- classroom

concepts, adopts more of a kindergarten approach tHan would 'beé .

‘appropriate. developmental skills can use phonics .or math work-
books; and atl work for at least an hour per day in several of
-the room's learning centers (gross motar,gf;ne motor, art, math,
language,_audltary, free play). .Teachers assign childten tQ .,
various centers during thé“Wéﬁk‘Dn the basis of Observed skills’
and  cognitive ‘goals .- Normally one' adult works with a- “mall

group of children at each center. The daily rxoutine concludes
jstory—telllng .

ected and
child-active. The eight teachers meet as a group 'from 11:00 to
11:30- three days per. week for ‘planning; éach. also has 1- 1/2

‘_héurs pervwe&k ava;lable for 1ndiv1dual 91ann1ng

. 1 L E EIE | : ) LIS
At the othér PDC school, wheré ‘the Head Etart classr@am
is pkyalcally dl&tiICf Erom’ klnd&rgarten and/mthez q;adeg, **;‘
educational activiti nd the daily schedul®émore closely.

e
L
.T "

v
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The, Eleméntary Schools’
LG e e 218

Card\bilingual; teachirg experience ranges

with»sna;k'time for children who haveg not eaten at hagme, followed
by- a free play/art project period, outdoor play, and group, time.
Concept, work during teacher-directed activities focuses’ on»lapg-
uage or pre-math skills. Head Start classes throughout this

city are not in session on .Mondays; SO the teacher uses that

dgy .for her week's planning. » ’

Both Head; Start teachers also use the Monday planning time
for occésianal(parent meetings, and hold individual parent con="
ferences three times per ygar. Additional parent contact takes'’
place by means of mgmos, mass letters, pérsonal notes, and
irreqular home visitis. While parents/are involved in the Head -
Start program community-wide as membe¥s of the Polidy Council -
“there does not .dppear td be as much day-to-
] Egent participation’fﬁvthé classrooms at the PDC Head Start
centersas would be found at other cénters in the town. One of
the -two+-school principals-hypothesized thdt parents might be more

reluctant.to assume active roles at centers located,in elementary

" schools, #due. to a'school "mystique" atypigal:of Head Start.

Head Start at this particular site has long-standing and
comfortable relatibnships with a broad spectrum of community
' service agencies--legal Jaid, housing, job training, mentAl
hea&@h,‘Meﬂicaid, food™Btamps, . welfare, and planned parenthood

serWfices have all been contagged and utilized within' the last -

year. Because Head Start is funded through the city g@vernment;‘
social services.staff from the school distriet are also avail- =
‘able as .consulténts-to Head Start. :

& ‘ . .

J d B . =

" elementary schoolsﬂare the most modérn in ngign
ssive in educational approach of all of the city's

]

; The two PD
and most progre

"’public schopls. Both have been tebuiltfor remodeled within the

past -two years, both have recently adépted#ﬁeamitéaching methods

and the Individually.Guided Education (IGE) approach to ledrhing, =

both have large open-space -areas and far less furniture than is
common: in' more traditional elemeritary schools. :
X K ! ‘ . . .
. N\t one school, 1l#3 children are enrolled in grades K-3,; with
tull teachers and 8 additional aides or volunteers (mixed
s account for the fraction). . Adult-child ratio 1is qpproxzi

>3y 1:12... Previous teaching experience ranges.from 1 to 30 °
vears; one teacher is.pilingual in Spapish and English'and .afigghbr. .
: - L1Tg . parl g b ;

is_learning Spanish. " The Principdl is- the school's only EElI!Ximé”

0

T

Adminisbrator; school district curriculim staff gnd othér spetial- .

usually available’ but do not have offices at the school. '

cchool hag 255 chiffiren enrolled in K-3, and is staffed 3

n 1, 9 Heglte ers and 4 aides. Adult-child-ratio

Srévimately 1:20.7 one’kindérgarten teacher and all 4 aides |
m l.to 16 years.
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The educational pracegg at b@th elementary schools ‘is highly:

individualized in the sense that children progress through* .

laarnlmg exercises *at their own rates and most lessons are’ *con-

ducted irr small groups. Programmed materials, ‘kits, and sgames

y (hoth i@mmEICLal and teacher-produced) are used for spelling,.

: math and read;ng, less EtLuctufed materials such as paint, clay,

. blocks, and beads_ are available for art and free play péflbds.

Children.with learning disabilities or perceptual .problems are

- mﬁlnatraamed intoe regular classroom procedures; a second qrage

claﬁ‘rocm at one school contalns some special materials for Ehis

purpose, among them a. Frostig kit of plctures and exercises

designed to support perceptual and fine motor skills.y Additional .

SO staff for education 6f the handicapped in¢lude two .Limited )

' "ﬁﬁ Intellectual Functioening (LIF) teachers for children with IQ's
up to’'75, two, teachers and two aides  for remedial reading, and
a part- time speech therapist. Both -schools provide referrals,

: thr@uqh the district, to a local mental evaluation clinic. There
is informal nutrltlon education for children and staff, but no -
organized training program. Orange {juice and milk are» available
for all children between 8:30 and 9:00 each morning. "Children
are screened annually. for vision, hearing, immunization statu
‘and speech defects. Community serywices contacted within the §ast
year by one or both schools inclué% a public health clinic,
family counseling, welfare, ‘clothing aid, day care, legal 'aid,

]

and hmus;nq,i e s H ,

.

. B;l;nqual/blcultuzal éducatlaﬁ‘at both échools is in.a -
state of flux, . teachers and 6 administrators ‘are working together
to determine the dlrezL;on of £he recently funded Title VIT pro-
gram for kindergarten. Presently, each class has a blllngual‘

teacher who teaches in upanls At one school, parents have the
. option of not having their Chlldrén placed in .a bilingual/
2 biecultural program. Many everyday classroom activitieg stress

aspects of_Me;lQan or Spanish culture. S

i-v
¥

f
sroom as volunteers or teacher

) Parents participate in the clas
“aides, and at one school there are Parent Lgun21ls for the_ Title I
and Title VII programs, as well as a Parent Advisory Board for C
‘parent ‘input into curriculum decisions. The Principal es stimates
" that about-75 parﬁﬁtc per year activ eiy contribute either through
’ these groups or the PTAj3 *the P;fnc; al of the other scb@al . .
endeavors.

estimated EO to 60 pqrents actively partlclpatg in these

d

‘U’]

Rélatlondhlp Betwe

;m

?,§§

\[‘J

tgft and Elementary Schools = .

o .. The ddmlnls?ratlvp Lelatlanshlp between Head Start and- th§§

s -,_pugllcnschmal, haa been gradually DDlldlfylng over thv past six
vears, when [ead a;art first placed centers within elﬁmgﬁtaly

- sohools.- Both institutions are directly responsible’ to the

.city government, whieh can therefore mandate a certain degree

- cummunlcatlnn and joint plannlnq. ‘Due to organizational struc-

. - tures unique to each’ body, thére is 51qn1ilvant difference

between the administrative roles of the Head atart Director and

7 : ) : 5
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%: : the Elementﬁry school pr1nc1pal5, ‘the former is primarily con-
i cerned with ‘funding sources-and .relationship to the/ community,

while the latter must devote more time to running the school

from day, to day, providing counseling, and resolving c¢gyises, both
major and mlan Overall, there seems to be strong sd%paft for
Head Start's role in the community and educational goals from
school district admlnégtratars, a. situation conducive to ‘success-
ful implementation of "PDC. Communication between Head Start and
the schools is naturally quite frequent in the case of the two
Head*Start centers, through contact between teachers (for pPro-
gram planning) and admlnlatxatgrs (for more procedural and
budgetary matters) .

While the éduzatlgnal phllDSDphlES and prOgrams ‘of Head Start
and the:elementary schools are not identicall, they are certainly
- compatible, as evidenced by the relative ed&se with which Head
Start centers have been asgfimilated into the elemaﬁtary-sshgols;
Staff of both institutions‘acknowledge that Head Start places:
greater emphasis on 50c1allzat;0n and the elementary schools on
academic work, but in both the educatlonal process -dincorporates
vindividual attention to children and respe:t for differences among
children. The advent of team teaching in the lower grades is seen
as partially due.to the influence of Head Start. ’
Another advantage of' having the city. as the administrative
link between Head Start. and the public schools is found in teacher
traiﬂing{ Although H&ad Start.has more funds allocated for
inservice, there is considerabie sharing of facilities and con-
sultants when traiping 1is ;cheduled . Head Start has Mondays
availal®le when all of its teachers are (in principle). free for
scheduling of inservice, but staff of the two PDC Head Start
centers :often need this time to meet with other members of their
teaching teams. Principals and district staff seem more willing
than most to arrange release time and classroom substitutes for
i teachers who wish to avail themselves of opportunities to attend
\ training workshogszﬁ Several teachers have taken Master's courses
at a nearb;,atate c&ilage - : ,
§ , it
Traditional dlthI;ﬂCuS in the. felStlDﬁShlp of parents to
ﬂHeadgﬁtart and to the elementary schools exist  at this' site.
- Parent involvement in Head Start takes customafy formg==mem§erghlp
Jn'thr Policy Council and Center.Committees, aﬁd irregular ‘work as
_classroom aides. The ulcm;ntary schools invite parents to assist T
‘in the classroom and to provide transportation for class trips,
but only a small proportion of parents actually participate in
activities. The PTA is active and has gaag rapport with

irs, but does little to represent other parents who are not
of the PTA. ‘'There'ls no organized system to promote
i 4dd1t4u1&; parent 1nvulvcm nt. in early elementary Lduggflon,

et

T oA
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Due tb budgetaiy ééﬁstraints;1s&reehiﬂgs canducted by the
carrled Dmt by pers@nnél ‘who have ﬁDt IéCElVEd much tralnlng. .
'Educational services for handicapped chilliren are currently -
being extended at the elementary level to include d@hildren
with "behavioral disabilities" and speech problems. A compar-
ability study has been madelto coordinate Head Start and public
-~ .. - school services for the handicapped. Bilingual/bicultural
edu:atlan has an informal context within Head Start, focusing
on zultural activities ratheér than language training; the
elementary schools are still in the formative stages of their
new Title VII BL/BC program, and are certain to be shaped at
least in part by PDC.
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Interviews were conducted with the PDC Coaféinaéor, the
Héad Start Dlrectcrh the PDC Caun211 Chalrperson and the tw% v
,‘pergonal EValuatlQn Qf the su:cess Gf grogram glannlng this
year and to anticipate %mplementatlan success for next YEar.
They weére also nsked to identify the factors or forces that
had most contr. uted to the shape of the PDC program up to
this point. Short, paraphrased summaries Qf the responses
of these persons are reproduced below to provide a direct
expression Dﬂ their concerns and interests. The cancludlng
section analyzes the patterns of GplnlOﬂ that emerged in the

-responses of these individuals aE they dlsCDSSEd the Develop- _

mental Contlnulty Project.

i 4 oo

¥

L]

DC‘CQDrﬂinator (Thursdag, May 19 1975) & o

) The PDC Céardlnatdf began by expressing his gratltude for
the hard work and dedicatigf of the administrators, staff
members, and parents who have:been involved in the PDC program.
He expressed confidence in himself, his staff, and the PDC
Qpél)tlanal pragram far 1975 76.A Eecause Qf h;s béllef that

areas were Sucgessful he ch@se ot to llst the most sugcessful
ahd t£he least successful campanenis. He justified his decision

with the follcw1ng 901nts. ’ . . ‘ v
© ALl task, force members gave eq uaZ dadz?&fl@ﬁ[ﬂﬂd time to
P ZQ}UZL?Q; vy . . e,

‘@ Luch member was working on q committee by his/her personal
chotee. . A

omponent committees had develaped plans for
$ gpﬂpiﬁg? " Committee contributions
inY the needs of the progr =, assessing

hﬁﬂh gaps S . a7

in the concept
rermas most and

e [ pel

least imply).

'i}ﬁwwrw’ volimil tec aad Jdifferant ﬁwzﬂ“ Lot apeeer
IRV wta on o m

rofope, Fo o compare L ploann

cosful=-least successful basic would be inappropriate.
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L7
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ble from the communltjg Head Start and the
ZdeanfJLHj gars in services. and. program
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Al sh;



The PDC Caard;natar felt that the PDC Council COntrlbuted
to planning year activities because each Coun—ll member belonged
ED at l ast one plamn;ng ta;k cammlttee or suk commlttge, aﬁd

w;tn th~ schagl adm;h;:tratlan had been ma;nta;ﬂedg

.. v‘\ : ~ 4
When asked ﬁﬁét’qen;ral factors had ¢ o 1tributed to these
ses, he named th ree

1ing here for ten
tart by the com-
been Qtt&iﬁéﬁg

e 1> Head Sidrt program nas

[p

”ﬂdqﬂbuuLug district

. (ﬂLZZHjM Z/bzsultuPaZ) pﬁ@f{?ll; ’
’ and I havd also worked on many
a numbe® of years. As a result,
of sur gﬁﬁt and the accessibil- *
8 ve PDC elementary sch
. cul turally different
. .
Even/ though the PDC C@ordlﬂator feels there will be problems
in the Pf%gram next yeér, he said he couldn't really anticipate ¢

ctly what they would be The program will operate effectively
; beraues Lt L 1sed on an informal communication system
g >P@Q2ﬁmn For example, 1f a tegeher
. ngy piek up the phone and
@r the Head Start director . to
informally to resolve the : -

to arise, [ would refer the
Or

ganization, the Head Start

srceived hlS lDlE rHext yvear as one of set-

: , =ffe ] of communication and coordination and
v akduring p: ran - iveness., He said that hL could accam}ligh
' n hing 2 : g and 1 :
Lng LFLIZHZ!ZL?
cf'rza’ of AZ{L{AQf to
L A erJZ
At the the Coordinator mantlon@d k
things - c i at this
o] g
- oo o rolo
Tor =
o . by (l T o
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_ 4 e . Bring about'a more effective and harmonious relationship
“ " betWeen the home and school: f@r the child's benefit.
4 .
® Provide an awareness to administrators, teachers and par,—
ents regarding the ways children are affec ~ted by many
outside forces, ineluding the child's soeial welfare,
the child's soctio-emotional conditions (self-c @HLPPt)
, the child's peers, and the child's family. ~
. The Head Start Director (Tuesday, May 27, 1975) (
* When asked which components had been addressed most success-
,fully, the Head Start Director named education and developmental
support services, but he fglt that all comp@nents had been well
‘planned. The responsibilitixof/addres sing all facets of the
education component was delegated to the task forece™which '
" worked diligeptly and harmoniously. The curriculum specialist
for the schgbl system and the Head Start staff worked closely
togaether, mee t?ﬂd SUéPﬁ week to discuss activities  and to plan f@?
fﬂtégﬁdtinglthém into eohesive wnits. The BL/BC specialist for
the school district was also working on this task force to develop
an tntegrated curriculum and educational appfcach that would be
compatible with the total educational goals for the schodl system.
The educational philosophies of Head Start and the ele emengary
v schools are basically ﬁampatibl with each other. ~
5% ﬁgﬁ =
P?ann7ﬂj j@r the developmental support servicee. é@mp@ﬂéﬂt
weas ﬁr@ken into subcgmp@nentg=-ﬂ4t'iﬁiaﬂ .psychologiecal service :
o T tdental and social services--in-an-effort to address
\ aréas in coreiderable defail Subcommittees were ;armgd

D . . to deal with each subcomponent, and thgy mgF‘m5§k7y Emphakis
' was given to d;agzﬁg with the problem of mains ﬁreaminq the han
ecapped. :

- . Key factors which
planning effort at this site, in the Head Start DlréEtDr é opi
ion, include:

e

‘@ A good working relationship between the school ﬁj stem and
1d Start, ,;gultang from.a long association of working
2

on pre Jaﬁfu of mutual interest. )
4 R = : =
Lo © The publiec school enthusiastically supports the
POC. concept and ph zd and has committed regsources
to imylement PDC. !
i @ The Head Start teachers and publie school teachers work
: alosely together and have respect for Egéh other.
e i cducatiornal methods are aimilar in each, 71.c., the
f.60 8, and open elasaroom mcﬂh ds. . ' \
7.
- - d ; -
° Co. v L ‘\'\\
. 11 . \\\ N
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® The elementary schoole are thoroughly familiar with the
Head Start philosophy and goals since Head Start programs
have been operating in the two elementary schools.

While’ not admitting a lack of success in planning for the

- parent involvement component, the Head Start Director felt that
cértain tasks remained to be fully addressed. The planning task
dealing with providing fior meaningful classroom roles for parents

. in both fh&}HLQd Start ﬁr@grgm and the elementary school has
been troubldsome. - In the former, parents have been involved.

primarily in fund raising ﬂFtLULtZFEJ while in the latter the
empha has been on educatgonal approaches, thus requiring a
P&UPI’HfJL?ﬁP of direction and activities by the parents

Parsn*s have not been as involved in elassroom activites in

: ‘the i lementary schools as in the Head Start- program. For the

¢ of addressy n# thsaé i8sues, the Parent Involvement Task

purpos

Foree has met with chool (Head .Start) and elementary school
(PTO) pargnts to res these, differences. Zhg Head Start pro-
., gram starf and PDC staff have both served as "ecatalysts" for
gbout EQDPJLHdﬁLQﬂ\bétM&&H the two parent groups.

bri iy 7. ?’Z:

I'he cad Start Director -féels that Gbgtacles that have pre--
ventedl successful planning in some areas include the following:

® Thﬁ_h'ﬁ?ﬂﬂ of the PDC Coordinator was delayed and this
d a reduction in the amount of time available for

e process through which a PPDpﬂuaZ mu t pass prior to
. - fiinal approval; iLs.very cumbersame--at least six govern-
mental or quas rjﬁuarnantaZ agenceies mus £ give t 2 )
stamp of approvalo-—and this creates delays, puts a strain
on FDC staff, ruashes the planning process, and cuts down

on the quality of the plaﬂnznq effort

4

o 4 = ifie obstacle Fﬂgultsd when an uﬂquﬂlljlfdeHLZUTJ—
.ual was hired to fill the developmental support services

vordinator slot. {fe was subs équgntZy termlnafaé and his

placement has n®t been hlﬁjd \

e

ifz of Title VIT
red the restruc-

o Alditionally, 7D disapproved the
B e T A schonls Ty
gohools o roNtd schaools and™t
z F?ZEEﬁlOﬂ

turivg af plans

contributed to the planning year activ-—

@ /! Gian opeprnltod Tia o omambepn from the communiby.

& S soorcn bt Faalk Sopceon Lo e o
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@ [t coordinated the work of the task- forece committees.

&

It actéd'gs a lidison with the school dZatFZLt
® [t has seen to it that gommunzty agencies are PFPPPD
ented on the PDC Council and on the task forces.

The PDC component committees have (a) met many times to addr§gu

assigned planﬁzng tasks and to prioritize the needs of the com-

" ponents;- (b) fgﬁmﬁd subcommittees as required; and (c) agsisted

the PDC Faunczl in the alloeation of budgetary funds t%ith&
HLELULtLFa which will be implemented under the e@mpanen%

Thé Head Start Di¥éctor feels ‘that the educatlon and. parent

“involvement components will be mast successfully implemented next

year. The former becqus sg both the PDC Council<and the task for é
committee have involvekd Head Start and elementary school princi-
and parents in the planning process--each is
@@Ld on ¥he PDC projekt and will enthusiastically support its
implemenfation As fqr parent involvé ement, [ feel that the?/
PDC

v

‘attitudeypf the elemeqtary school prtnczpalu 18 favorable t

and JhLuxgé conducive' to successful implementation--they have
adopted the PDC philosophy and goals, and have involved parents
in meaningfull school activities durzﬂg the past year. The prin-

eitpals are familiar with federal projects, having been prﬁuaouuZy

involved in the .implementation of several federal programs
requiring p4p3nf LHUQZU@W?Hf :
The Head Staxt D;re tor ¢jd not feel that there was any
overriding problem\wh ifwoul impede the implementation of any
of the components, altl Dugh he anticipated a possible lack of
adequate funds to provide fot complete medical and dental ser-
vices. To.prevent thig from beecurring, PDC staff will research
avairlable sources of funds or, as an alternative, obtain donated
services--a poésible source f@r these services may be through

tha Neiihborhood dealth Center.

"The role of the Head Start Director during the implementation
year will be an active one, involving direct sugerv151on of the
PDC staff through the PDC Coardinator who has regort;ng responsl—
bility. to him. Q

He felt that the following mag@r factors have had a favorable
influence on the activities of the PDC planning year:

@ Staff. Their enthusiasm and commitment are overriding.
Staff : L - g
| Success factors as is the way in which they have coordin-
/. ated all their efforts with the school system and the

community.

e Instructional. JSchool,system staff have committed personnel
aud resources 9 tha planning effort and have committed

rhemS?ﬂgésrﬁa “ully implementing FDC.

E I
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e PDC Council. [Its mgmbérgﬁgﬂpt volunteered their time to
te PDC a viable program---theirs ie a total c@mmigpént to
the PDC éngrﬁ, ~—

or icials. While not LﬁtPPfEPZHg in any way
With the planning efforts, they have on eall to

f?uhﬂl ral assilstance as PFﬁMLPEd

' DCDJg?glonal off

The Head Start Director would like to see PDC produce a
.graduated and integrated curriculum that will encompass preschool
through grade 12, and that will assure that all needs of- eaéh
child are met (i.e., physical; psycholég;cal, intellectual, ‘and
so on). He hopes that-the prbgrams which are initiated will be’
flexible and will not exclusively provide for educational instruc-
tion which is college-oriented, i.e., that not only meets the
educational needs of the child but will help him work into a

career. ‘ p
o /

PDC “€ouncil Chair;ékgan_(WednESday,Mag 23;ﬁ19?§{7

&
i

(The Chairperson is a school district psychologist who is

" involved with special education and handicdpped children. “She

serves as a liaison person between the special education and
psychological services départments of the schaol ﬂlstrl:t and the

PDC program.) ¢

e PDC Council Chairperson felt she was ableé to plan most
cessfully with the handicapped and support services (nutrition)
components of PDC, and to some ‘extent, with the BL/BC compcncnt,

In planning f@r this component,

o
, members (SEEQLH?Luﬁa ande teachers) -
‘had meetings with Start teachers and parents on the
average of every two weéeks for the first two\and one-half
8 i the ereation Hf thtg,pfégram; subsequert
took lebi s often, but as, needed. ere were
4 wf ﬁhr 5e mhafiﬁja to share technical information
zwd to begin to develop compatible fongs for
r. It was Aimportant and effective fonr
wol district and Head Start) to ge.t
throughn conversations during meetings, to .
e¥s Zv rorhy and plans by which any handicapped
b hedped through in-school cand communi ity
‘ . audy good tdeas were sharad by
) Vz? ¢ooperative spirit hag
g_uevn'%ahual distriet staff and Head
3
[

=3 compiled
to implament

EN
e e
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concept of a 'ereative nutritionist' whose task would be

. . : g ; s 7 s s

zﬁ provide information to  the children and their families
oft nutritional health. This. committee also came' up with a
plan to provide a nutritional snack foréehiZdrénix

e

, 1QBC@‘~This task force plans to .provide an awareness Of
BL/BC needs to those involved in educational settings.
Aecordingly, ~the task force has held discussions with the

qu@atlﬂﬁ (Currtceulum) Tauk Force - .

The PDC Councll Chairperson felt that the factors which have

~ contributed to theshandicapped, support services (nutrition), and’

Fu

BL/BC components have been:
i .

B

B!

he PDC general staff, i.e.; their hard work;

_ ® The PFevel of c Q@pa?ati@ﬁ between Héad Start and school

“‘E district jtajj (i.e., the public school teachers’ good.

‘ v -feelinges about &hlld?eﬂ having had 'a Head Start experi-
ence); » ’ : N

& The ﬂUﬂLLaﬂk11ﬁj and positive attitudes on the part of
ggencies fhﬁ@ughﬂat the city (7. é,; the agenceies’
congentality and willingness to'help, -both at the’
administrative level and at the staff level);

e The PDC Coordinator's ability to work well with
reople; ) : . ) :
‘ S

@ The outreach staff's efforts tq facilitate communication,
Locate children, and establish links among. the PDL '
program, schools, agencies, and Eommunzty.

She felt that there was least success ln planning for the
‘educational (curriculum) component due to: - ‘

-

® Personality problems which resulted in an inability
to maintain a consistent direction;

The task forece chatrperson's inability to gufde, asking
1 Y g

e
impossible questions, and exhibiting a dir étzue
vttt tude by saying, 'do this, do that';
' o Laek nj organts Qfl@ﬂ in this area. ‘ . \\
R A .

1 »3
She“stated that even th@ugh the PDC Council has contributed
to overall communication and coordination among components to
avoid avgrlapplng efforts, there still existed a.time factor 7
which made it dlfflcult to get all Council members tgggthér at

the same time.

=
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A The Chairperson felt that next yéar

s

(the operational year)
the handleappéd component would be the most successful because
...tt 18 already operational and because of the Kuard work on the
pgrt of the nurse, thé teaghefs, and the speech theraptist.

f

&he perceived her role. Hext yeaz as continuing to be a
liaison person between PDC and the special education and psycho-
logical services departments of the school district in order to
arrange for staffing for handicapped children, as well as coor-
dinating aspects of the PDC Prégﬁam through her role as PDC .

Ccuncll Chairperson. . )

According: to the Chairperson,; there were two major forces
ﬂ&iii influenced planning yéar-activities;

‘e The PDC Coordinator. His energy and enthusiasm, his
ability 'to work in three places at once, ' and his ' .
respons sibility in attending the many meetings that
have been held during the PDC planning year have been
-major contributions to program planﬂzﬂg

~® The_ time limits. Time constraints ereated an intensive
- pace af work on the part of those an@?%ed in PDC, which
was positive in thise ¢aée because much was aegompltshgd

in a short period of tzmg.

In general, she would like PDC to accgmpilsh (and believes
-1t already has in part) a better understanding and communication
,,,,,,,, the PDC staff and Head Start. staff. Specif-

1:al1y, She would like' PDC to:

e Induce more §PéatLU§ thinking in the nutrztzonaz f1§2d

5 ~ ® Produce a more gamprehenszvg list of agencies that argi
[ available and can bgnefit shtldreng v .

r&uzdé pragrams for. haﬂdieappéd chtldren without delay;

=,
e
=

® Gain the continued g@ﬂyaf@tz@ﬂ of doctore, dentists, ete.,

which s aZPgady underwvay .

EggaLd;ng BL/BC education, the PDC Council Chairperson
. stated- that there¢ are parents in the community (large;y, Angleos,
but also ChicangBs) who are opposed to the BL/BC program, "believing
that it causes Angl@ children to speak bad English; and that it
takes funds away from_other areas. She feels that, alang with

BL/BC education, it is also very important tD have services in
nutrition and health,




S,

/g“ Elementary School Principal Ai(Tuésdé

PrlnCLPal A thcught plannlng for the parent’ 1nvalvement and
nutrition (support services) components were the mast successful
- areas during the planning year-'

® Parent;lnvalvemént. Several parents were included and
1nformat1§n was -freely. shared by task forece members.
Teachers and parents discussed various approaches to

tnvolving parents and understanding the curriculum.

‘ e Nutrition. 411 school staff were involved in choosing .
. thé kinds of HHtPitLﬂﬁﬂZ services that could be offered
K by the 5§1Q§Z } C .
Some factors which contributed to these successes were
. identified by Prlnclpal A as: ' : : '

® The PDC Coordinator was very organized and supportive;
o . o o . o N
® Communications were very strong and frequent;
: ® Staff were given the opportunity to be involved;

.® The méﬁggrs of Head Start with school EQZpédf aﬁd

’ Pﬂnﬁﬁdiﬁg gix or séven years also. helped.

= ' ! 4 4
He felt that success was aahlaved in all component plann1n§;

However, he felt that the reslgnatlan of the PDC BL/BC staff

member slowed the cognitive, affective and psychomotor subcom-

tion also increased the workload of the ‘PDC Caorélnatmr.

activities, in Principal A's view. Speclflc?contrlbut;ans he

mentioned included...several good ideas from both purents and

eommunity representatives...and that...the PDC Council had more
a of nutrition. ‘ ' - o

F
PDC Council members have contributed often to planning year

input in the

He mentioned that the PDC component task'farceslhaﬂ,.liéné

most of the work during the planning yedr. They wrote the _
quidelines for parent involvement and held many meetings te plan
foer the.implementation year. . .
i
The components that he felt would be most successful during

the. implementation year were parent involvement and nutrition .
(support services). In the parent involvement component, our

rhool stafp were Intensively invelved in the planning phase and

ERIC
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mittee's work in developing the curricuium.ﬁ He felt this resigna-
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thisrshqud lead to easier implementation. Staff were al¥o heavily
involved in the plﬁﬁninJ phase of nutrition, which_ has made them

- moré. knowledgeable and should lead to comfortable, imﬁlgmgntntinn.

(The Pringipal didn't fDrESEe any particular prablemlln imple-
méntlng aiy component next year) .

Possible problem aiéas included "communication itself" and
communication between_ the PDC Council, Title.I Council, Title

VII Council and the PTO. Erlnclpal A rennmmended quCk 1dent1f1cas
tion and group-discussions on how to resolve any possible cenflicts.
He also suggested instituting an "umbrella council" which would be
composed of PDC, Title I, Titlé VII, and PTO leaders to share K\‘
information. j - '

He felt that major forces. that have been favorable influences
on PDC were...a receptive and supportive staff, an effective PDC
arents.

coordinater and Head Start DzPeat@r and participatin

R

%

W

o}
nluation procedures for children and_ programs.
s is that while PDC stresses 1nd1v1auallza

ardized evaluation instruments stress group rorms.. He
feels that standardized procedures are inadequate -in a552551ng
and diagnosing individual children's needs. 1In fact, he has .
documented this pOSlthﬁ on testlng by wrltlng tD Senat@r Haskéll

tives. He felt that the national nfflce ‘had not respcnded

adequately to this concern, which was dlscussed at the Spring 1975
Savannah PDC congference.

Elenentafy School Principal B (Wednesday, May 28, 1975)

- Principal B listed ;four nnmpgnentg that she felt were planncd
for successfully; these were nutrition (suppnrt services), handi-
capped, BL/BC and parent involvement. Things in each component
that pleased her were: ‘

e Nutrition. A nuétritionist will be

to rrovide nutritidn activities (n the aZanfgnm ds well
e o parental) B

e Handicapped Sheostafping procegs will provide better -
dipacn a ? Head Start wpd publie school children
TG --prevontion rather than all remediation.

C

® BL/BC. [iao lioa! Jtave ol ry will be able to participate
foramingt ol 057 rteend the BL/BC training sessions

e Parent involvement. ot Sl oomeent ol LD Be paetended
oo athey v : ‘nothe sehool and will supportét the
o s . .
RENIRE S0 N r ST I L V= ao *achool
-

ccomplish, in Principal‘A's thinking, is .



Factors wh;ch cantrlbuted to these successes were 1den if d

by Principal B as:

® A variety &f diff&réﬂt groups and pgang provtdlng Eiport
for PDC through their participation on the various
forces--strength through dlvergity

® ' The existence and further dEUEZopméﬁt of a g&@d communica-
= . tion sygtem between and among these dzugrszfzad groups.

4

® The self-motivation andy support of component ‘task forece

—nmemhers (staff, pavents, community) have helped the planning

operations work successfully.

Principal B feels that the component with the least sge:ess

as far as planning goes has been the curriculum (education) area.
The curriculum was being ve-invented, planning was too rushed, and
the task was too large to accomplish in just a few months. FResig-
nation o¥f the PDC BL/BC staff membersprovided a loss of direction
and support for redesigning the currieulum. It 15 my philosophy i
that!staff members who will be responsible for implementing a -
curriculum should, participate in designing the.curriculum as a
team. A team concept exists in our building. The curriculum was
designed outside the building although somé of my staff pﬁrtlét—

“pated ow the Curriculum Task Force.

v " The Principal thinks the PDC Council has contributed to the
planning year...by having PDCiCouneil members serve on different
task for;ea%a This has faél?ztated greaten éoordination and infor-

mat70Hssharzn3 between staff, parents aﬂd community:

She antiéipatea no problems in impléménting any of the-
components during the implementation year. However, ghe .did
anticipate problem areas within components. For example, within
the parent involvement component, problém; may occur'in getting
parents to sehool for conferences, in hau1ng full participation
in activities, in obtaining volunteers and in paying some aides
while éfpu?tiﬂj others to volunteer without pay. Careful staff
selection s one possiblé preventative action. The prineipal and
the team of teachers with whom the Head Start teacher would be
working, should assisét in the sgcreening and interviewing of new
Head Start .teachers who will be working in that building. The
line and staff chart shows that the Haﬁd P teaﬁherL§§ respon-
sible to the Head Sturt progrdm and this divides the yalty” of
the Hzad Start téachérj which lﬂtEPfEPeL mith traiﬂfﬁgl meetings,
ete.  For example, if a 'team teaching' 18 scheduled at the same
tims 18 o Head Staxt f?d&ﬂiﬂq}h'QSlén whth one does the Head
Srart tgagﬁéﬁ ltfbﬂfj - k

Principal B feels that her role in implementing the PDC
program will be as the prime coordinator within the school
building as opposed to the PDC Caardlnat@¥\$élng the prime coor-
dinator. She expressed a desire for closer‘coordination ‘and

19 5'%a ) '
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contact between herself and the PDC Coordinator during the' imple- .
mentation year.. She feels that through prevention processes, E
more can-be provided “and ‘accomplishéd than through' remedial

. processes. T : o ' x : :

B

; E . "
sy o e .
. 7 e s H .t .
. .
. ‘
.

a

~ Of the five interviewees, four are-administrators and one .
is a school district psychologist. ' Each of the five people ’
interviewed was asked to name the components that he/she thought
were successfully planned; 'for during this year. The only com= .
ponent which was_hamgd“asﬁbeihg successful by all the interviewees
is the developmental support services component, with three of the
five“specifying the nutrition ‘subcomponent. The parent -involvement
and hagdicapped components were listed’as having been planned for
most sdccessfully by three interviewees. -~ It was felt that the
‘Developmental Support Services Task Force was successful because

it had made extensive plans: for implementing creative ideas in |
nutrition. Parent involvement was thought to be successful
because it had fostered a supportive attitude. among‘®*community
_agencies.  Even though no parent or parent representative was
interviewed, the PDC Coordinator and the two school principals felt
there was successful planning for parent involvement. :

Only three respondents listed components as having been .
least successfully planned for, two of whom listed the education
¢ component. They thought education was not successfully planned
because there was a lack of coordination between the.various sub-
committees (i.e., cognitive, affective and psychomotor), which '
meant that their division of labor was not clearly defined. This
lack of coordination came’' about after the resignation of the PDC
Curriculum Coordinator when the committee's Chairperson was not
able to assume all of his responsibilities. The Head Start
*Director, who has many direct contacts with parents, felt that
- parent involvement was: one of the components which was planned
for least successfully. :
All interviewees indicated that the PDC Counc * had had a
positive effect over the planning year, particular in providing

liaison between community resource agencies and school district
administrators and in being able to coordinate efforts between

the component task forces. The latter was facilitated because

Council: members were members of component committees as well.

Eod

¥

. » would be successful; for every component area there was at 'least
- one person who thought it would be successful. This optimism was
buoyed by the aura of corifidence which prevailed among the staff,
particularly the PDC Coordinator,, and by the heavy involvement of
many people in the planning process. The parent involvement com-
ponent area was listed. by four of the five interviewees as being

The five interviewees thought that the PDC operational year

1

20
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pmést successful implement next year because of the admlnlstra—‘v«
tors' support gf pa'e nt. lnvalve ent, and the parents' desire to .

’-be;invalvedi T

[ .4 .

PR " There were only three problems ant;clpated in 1mplementlng
component areas: social services - "possible lack of ~ddequate

,;dental serV1ces because of" 1n;uff1c1ent funds"; education - .

- "question about the teachers' w1111ngness to fit into 'team' - -
-concept"; rand parent.involvement =- "getting parents to come-to

., school for c@nferences, paft121pat1ng 1n.act1v1tles, voLunteers

13 L v . -

lﬂanng = . '_ - o
d T e ' T ’
Generally, the major forces or factors that were- ldentlfled
as influencing the activities of the PDC planning year were,
' . positive facters 'such as support, dedication,- garsanal contribu-

tions, commitment and éﬂthuElasm ‘Some of tgg spé%;f;c comments.

- were: .
® Principal A: 4 rgcgptzﬁf and suppgrtzve staff; parents
- also made Q&ntrzbutians L
® PDC Coordinator: School district has a progressive :
outlook; etaff dédication at both elementary seheols {f

Head Start-Director: Enthusiastic and ‘committed staff;
school distriet ecommitted suppaft \time and dedication
gzuen by PDC Council. N

e PDC Council Chairperson: The EDC Coordinator's éﬂthuslﬂsmg
energy and sense of resg&nSLEzZzty |

e Principal B: M@uemgﬂt toward community needs.

When' asked what*they would like PDC to aécémpllsh the inter-
viewees expressed hope that PDC could help foster educational
change_and help chlldren in varlous ways. Some comments were:

T e Principal A: 4 good, sound, c@ntiﬂﬁgus'pragram jor
ehildren.

® PDC Coordinator: Bring home and é&h@&l t@ggthér for-the
7 child's benefit; reinforece pafénts role in helping their
4 . ch@dren develop. y B

- Head start Di:ecto:.é Have a graduated and integrated
§uﬁf§§u1um'fﬁr students from preschool through 12th grade.

S

e® PDC Council Chairperson: Foster Eatter understanding
between schools and PDC, and provide immediate support
for handicapped children.

) Prln: ipal B: Develop the child's self-concept.
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'5:-, Kay staff ;ﬁvclved in-PDC plannlng year act1v1tles, in addi-

tion to PDC staff listed in sectian A,_lnclude both eléﬁéntary
-school™ prlncipals, the Head Start Director, ‘and the school ¥
L district's Director and A551stant Director of Elementasyy~Education.
Y. ;Establ;shmEﬁt of the PDC Council was undertaken initia 1y by, Head
© Start’ and school :‘district administrative staff in the I\pte summer
of 1974; when the PDC Coordinator was hired in Septemker, he R
cantaeted additional school and community ‘personnel to 1nterest T
.them in joining the Council. Parents who had previously'beem '
active in Head Start were also invited, by either the PDC Coordin-
.ator or the Parent Coordinator, to len the Council. The PDC Coun-
cil held its flrst formal meeting on Navember 11, 1974. ‘55

7 The relatlénshlp of the PDC C@uncll to 231stlng bodies , d
.~ received considerable_discussion during ,preparation of the ori- .
- ginal proposal .in’ Maréh 1974, and was fuether defined the following
“ - . autumn. These’ ﬂlscu551ons 1ncluded c1t officials, local agencies,
. parents and those who contributed to writing the-proposal. The
PDC Council is now seen as dlre:tly answerable to the delegate-
agency, _~_____ County Head Start Parents, Inc., and through this
. group to the grantee,. the city. Working relationships with the °
‘Head Start Policy Council and the pertinent center committees
- were agreed upon at the first PDC Council meeting with represenﬁ'

tatives of thESEﬁngupg present. _ _ 8

The OCD regidﬂal office h&é been assisting with planning year
actiyvities since work on the proposal began, and has helped to
Hynate contacts with the State Department of Education. The
natiopal OCD office has provided overall assistance in explaining
- guidelines and scheduling conferences. Assistance from the tech-

nical{assistance contractor has been generally helpful, according
to the PDC Coordidnator, but on occasion has been in conflict with
other information from national OCD. Both the contractor ag@ OCD

have tended to communicate orally,; and the PDC Coordinator uld
prefer to see firmer written guidelines for the contractor's’role.

e

Planning Year Activities

This section of the case study summarizes the accomplishments
of the project on planning activities during the planning year.

For c@nﬁgnlence this description is organized into two parts

by ‘program component. Part 1l covers activities from the beqlnn;ng
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of the project through the first site visit by the evaluation
teamy and part 2 covers activities from that date through the end .
of the school year. Where there is overlap in the planning tasks.
set forth in the program gu;dellnes, a discussion of.\a paztlculark
. dctivity will be under the' component with which it s fus to fit
~ best. Additjbnal information on tHese planning act1w1tles, with
sgeclal referencerto compliance with guldellnes, can ‘he found ‘in
- the Mgnzt@;;ng Rep@rt.‘l~ - - - Vi, ;?

E:x . 1 ,; = Lo R
P

: Admlnlstratlan, thraugh February 1975; Gf the 12 planning
Yasks within this component, six had been gcmgleted by the week

- of the first- evaluatlan visit, and the remaining six were thé@pled

to be cﬂmpleted The PDC Ccuncg; had been established, haélbeen !
meeting regularly and appeared t@ fepresent a broad cross-section
0f the schools, Head.Start and ghe community. The grantee and

&élegate agencies suppart PDC! PDSltan within the present adminis-.

ey

%;ckerlng over authority and domain. The elementary school PTA .
and the Head Start ténter committiees hadzagreed to pgrticipate
through their representatives Dn?the PDC Council and¥various;task
forces. All PDC staff for the planning year had been hired by
Febrpary 10, 1975; most were hired,well before then. PDC staff
share folces with Head- Start and communication with elementary .
school and dlstrlct staff is good. 'One of the-first tasks addressed
by tﬁég?DC Ccun21l after 1t bﬁgan té’meet 1ast autumn was the formal

rative structure, and there had%been a minimum of iptergroup C

s;te, and whlle thesa are n 5t in themselves guarantees Df SHCEESS,
they have provided a touchdtone of agreement for the many parties
involved. Timetables have begn prepared (by camputlng backward
from implementation dates) for tasks and sub-tasks within each
component area, and most of the important._decisions to be%incIluded
. in the operational year proposal were discussed and’ finalized by
‘Fébruary 28, when each task force made its recommendations to the
PDC Council. :

At the time of the first evaluation visit, the school dis-
trict's Director of Federal Projects had been consulted to
organize a group meeting for PDC staff and representatives of
other local agencies receiving state or federal funds. In addition,

a workshop was to be held to share this information and orient these.

groups toward cooperative planning. There had also beén meetings

and discussions to outline future training for parents, teachers

and administrators, but no clear plan to initiate such training had’

yet emerged. A deadline of May 30, 1975 had been set for these

and the other incomplete’ admlnlgtrative planning tasks.
Administration, March to June 1975. As mEﬂtanéd the admin-

istration planning tasks that dealt with the establishment of the
baslic proygram uf@iiiggtlon were completed during the first half

3
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Qf the plann;ng year. The last half of the planning year was

primarily devoted to the development of goals and thlaaaphy and v

preparatlop of +the 1975-76"proposal. :
Co ¥= }Due to the-time and energy naeded by many task force members
' ‘o write and complete the PDC propgosal, the task forces did not
é§ﬁ regulaply as total commiftees .during: ghe second half of the
year. - Rather, individuals from the task fDrEES ‘met w1th the PDC

Co fd;natQ? and ‘others dur;ng’"free" times. S T
B ‘-AV

e

'To find &ther Sources Df fundlng for' PDC ‘the Céofdlnatar T e
has contacted representatives of the 0OCD reg;@nal ‘office and- has ‘
begun to work with the. Federal PrOjéGtiS Coordinator. for the
public scﬁ%éls to determine what federal funds are presently being
used by the local school district. Title VII BLABC workshops are
open-to PDC parents, teachers and admln;strata 4 Additidnal
state and fe?eral funds dre also being sought cr suppart%serv1:es.

The respcn51b;l;ty for the 1mplem%ntatlcn&af a céérdlnated .
. plan faor parent involvement, comprehensive'services, Staff tra;n}ng,
T and social services primar. ly falls on the PDC Coordinator.. In

~fa§t, the coordination of the various component areas has occurred /
mainly through the flirect personal involvement of the Coordinator. 7
Durlng the 1ast half of the year most Plannlﬁg act1V1tl€S were T

prop@sal but the llnklﬁg t@gether of the various :ompanents

seems to depend heavily on hlS personal rale. - *

v :

;\“FA How to work with parents will be one of the key aspects of -
the August Orientation (August 18=30) for administrators and  _
teachers. Local consultants will focus in- on parent-teacher - - r
.relationships, and the role of thé parent in the school and in the
home. Parents will be directly involved in other training sessions

over the Summer, focusing on decisions and policy-making skills.
"7 The Contracting Corporation of Ameriaé and the Colorado Department
of Education (Resource Department) will be conducting these parent
tralﬂlng sessions.
The PDC proposal for funding for the 1975-76 @pératioﬁai
year was submitted to OCD on April ‘1, 1975.

In sum, the PDC Coordinator's personal role has been key
to the administration component during the planning year.
He has played a very active role in personally coordin-
ating the various aspects of PDC work, culmins:® 5 in <
the preparation of the proposal for 1975-76, znt-
related training is the only activity that has unot been
completed in this component area.

oy
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s - Education, through February 1975. . FDllOWlng the Lﬂltlal“
* meetings of the PDC Council in November 1974, a Curriculum Task
Farcé was Sét up, ccmpcsed af teaéhers parents, adm;n;stfatafs,

- _lO l974 Members of this graup began by rev1EW1ng and dlscu551ng
Cgﬁ basic prlnclples, optional elements, and planning tasks.
The“district’s Primary Curriculum Specialist and Bilingual
. SPEElallSt were named co- chalrpersans of the task force. On . |
(: December 12 1974- they met in turn with the Head Start Education.

=

Cga;dlnatar and PDC BL/BC Coordinator, to chk out Drganlzatl@nal
procedures and timetables. This group met again on January 3,
‘1975 to prepare a rough draft .of curriculum goals; these were .
discussed and revised in full -task force meetings on January ,7 ° -
and 8. Final, endorsement of phllascphy ‘and goals:was reached
on january 28, 'l975 L :
Oon Febrgary 19, members agreed ‘to.diVide specific work on
curridulum davelament into thrée subcommittees; addressing the
- cognitive,.affective, and gsych@motor domains. Each of these
¢  groups-was to prepare lists of needed materials and desired basic
skills for children at various grade levels. A core committee,
comprising the chairperson of each subcommittee ahd the co-
chairpersons of the full task force, was to pull the results,
tagether for formal presentation t6 .the PDC Council dqglng April
1975.%. Although details of the BL/BC curriculum had not yet been
articulated, there was broad agreement on improving the 1nd;v1@ual—
ization of the educational process, mcv1ng beyond simple Language
1nstructlan, and evaluating and revising pracedufes during the -
operational years. Some pessimism had been expressed regarding a
. truly useful diagnostic systém, for staff of both elementary schools:
have attempted (unsuccessfully) to adopt such systems in the past.
Hopes were that a local and unique. BL/BC "test" could be deyeloped
for diagnostic purposes, but at the time this remained Dnly a hope.
Because of the emphasis on specialized team teaching and
individual child progress based on the Individually Guided Edu
tional Model (IGE) &pproach in th¢, two prospective. PDC elemeptary
schools, PDC staff foresaw little difficulty in implementinc
chosen curriculums It was assumed that regular procedures wWould
be followed in the hiring of additional classroom staff; obsex
tion of a variety of classrooms and grade levels by teachers he
occurred already and was to continue throughout the project.

d

Edu;atlan, March to June 1975. Parents, teachers and,
adninistrators have continued to discuss and elaborate the IGE
instructional approach, focusing on child-centered, BL/BC educa-
tional issues. These discussions have been carried on through
the three 'subcommittees of the Education Committee. Although
parents, teachers.and: admlnl:tfatDLS have been involved in
discussions, the subcommittees have been meeting irregularly
during this last half -of the planning ye&r. As noted earlier,
time pressures in the preparation of the 1975-76 program proposal

£
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_—by combining local resources known to either Head Start or

- were ;argaly respan51ble for the irregular meetlng schedule.

y,.w" T,

e
- =

HéWéVér, regular communlcatlén as requlrrd by PDC guldellnes,

-perilod and the co- chairpersons of the. Education Committee' have .
ed in their xoles. The plan that the committee has devel-

* (iérk on the - curriculum has been' a primary focus. durlng this

cont
Dpéﬂ 0o utilize an open classra@m cancept through the IGE
appzoaqh, The entire curriculum guide is to be implemented at
all PDC grade levels this coming fall.

E

. - .
fecond evaluation visit, the framework of the cur-
riculum hag/been established, and a writing team made up of
members off the Education Committee was preparing the curriculum
guide to be used this coming fald. , The writing team also
planned to include experienced consultants to assist them with -
outlining educational methods' &nd ideas. The writing team has
listed®he four key points for the curriculum as: behavioral

By. the

.objectives, suggested activit%;sf;suggested resourceés and

evaluation/diagnostic processes.

Although the IGE was selected as|the method for individualized
instruction for éhildréﬁ, no diajﬁast c or evaluative system had
yvet been defimed for the PDC program. A’ BL/BC professor at San
Diego State University has discu sed dlagncstlc/evaluatlve ‘systems
with PDC per50nnel as a part of a\ series of three workshops he
has presented to them throughout the planning year; this infor-.
mation was being considered, but no, decision had yet been made.[r

In sum, the IGE hds been selected as the means of ‘establishing
individualized education in PDC classrooms. Parents, teachers

and administrators have been involved in discussions about the
curriculum and the instructional approach far«PBﬁi The writing
of the curriculum itself and the preparation of goals and philo-
sophy statements for the 1975-76 proposal dominated the work of
the Education Committee during the last half of the year.

Preservice and inservice tralnlng, Ehrough February 1975.

There is no single task force devoted to planning for training

- per se; the responsibility for 1dent1fy1ng training needs and
“arranging for delivery had been given to each of the task forces

as appropriate. The regular meetings of the Curriculum Task
Force in particular have sought to develop a coordinated training
plan for teachers and parents. A needs gquestionnaire was dis-
tributed to teachers and parents during the week of February 24,
requesting that they check off areas in which they would like
workshops to be scheduled. A "Consultant Bank" had been formed

school distppct staff; the fesultant list suymmarized the location
and flEl% qﬁEhperthe of 86 people who had ev;ously provided

1.27



~.some form of ser%icé. Some of these persans have already ‘been-
involved in PDC planning;’ others will be contacted- during -the
cperatlonal years of PDC. Their fiélds embrace all aspects :
of service that are conceivably helpful to the program, among )
them BL/BC education, handicapped, mental health, child abuse,.
.organizitional management, nutrition, linguistics and career

develapment o . . - B .
As mentioned earlier, three 3-day workshops had.been s
-conducted by a consultant from the San Diege Institute of .’

 Mexican-American culture, “Additional. warkshaps had been :

Cultural Pluralism, focus;ng on helping teachers to understa%f

scheduled for May and later into the summer for the development -
of tegtlng and assessment PfDEédurES. A potential problem with

respect to such training sessions is the coordination of work-
shops held for PDC and those held for other programs in the
district. Title VII BL/BC funds provide for teacher preservice
"and inservice, and while there is basic compatibility between
Tit¥e VII and PD the teachers receiving training seemed
¢onfused as to gglch training workshops are for which program.
Whether this confusion W1ll lead to detrimental effects on
~either pz@gram remains to be seen; as of now, there exists
sufficient overlap in goals and pfgcedures for the workshops

to be useful to all concerned.

Preservice and inservice training, March to June 1975. A
lag occurred in PDC training activities during the time of pro-
posal preparation and the end of the school year. However,
other training activities were planned for the summer mohths.
The training is designed to focus on individualized BL/EC
EdUGatLOﬂ and to incorporate method@logy and age-appropriate
curriculum materlals. It is to be provided for teachers and
aides of both the Head Start program and the public school
system. Throughout the summer (June-August), the PDC staff
will be contacting individual fagilies door-to-door to assess
the training needs of the parents. '

\H\

The consultant from San Dieg stltéte of Cultural
Pluralism aﬁd PDC staff were tﬂ Jonduct training sessions
Zeminar/workshop (June 9-27)
for- tea;hérs a;dec aﬂd admlnlstrators. Parents were also
yoing to be invited to attend. '

In August there will be a l6-day workshop on .the main-
streaming of handicapped children. PDC will be conduwmting an
orientation werkshop from:August 18 to 30 for the Head Start
and public school educational staff, administrators, parent
involvement staff, parents and community members. The August
orientation WOrKSth will be organized by the PDC Coa ‘dinator
and will be conducted by outside Lgﬂsultantsi
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A eeiiee‘ef Title VII BL/BC tra;n;ng and obeervatlgn

teeehere, perents edm;n;etfeters end ether 1ntereeted PDC
- personnel. These sessions included. information on various
instrugtional  issues, parent lnvelvement and survey and
eeeeeee lent procedures. : iy

S
kS

*In sum, a training plan has been worked out and has been

* followed. It relies primarily on ‘the San Diego Institute
copsultant and the BL/BC Coordinator. The required subjects
‘have been covered, but the'development of a diagnostic and .
evaluative mechanism has mnot been cogpleted.

= co -

Developmental support services, thgqggh Februery 1975. Work

: toward the coordination of support services begen on October 15,

- 1974, when a comparison of Head Start and elementary school
services’ wae undertaken. The "school district's Director of
Health Serv1cee, Guidance and Psychological Services, and Special
.Education met with PDC pe:eennel and additional Head Start staff
to consider health screening procedures, identification of
learning dlsebllltlee, record~keeping, and therapy as-provided by

- the .two,institutions. A similar meeting was held on October 22,
1974 with representatives of DHEW'S regional office and the
Colorado Department of Education. Upon review of the vast amount’
of information acgquired, it was decided to split support services
planning work into a ﬁhmber of task forces, rather than to create
a 51ﬁgle large task force that would be responsible for all

aspects of the component area. This was suggested at the first
meeting of the PDC Council, on November 11, end flverteek forces
were designated: Psychological Services, Physically/Emotionally

Handicapped, Medieel/Dental Nutrition, and Social Services. .Each
of these groups is responsible for needs assessment and seerce
ccordlnetlan within its own area.

The Grlglnel plan for euepert services 1in PDC as stated in
the April 1974 proposal, called for 50% use of the current Head
Start Social Coordinator. When the decision to sub-divide work
on planning tasks into five committees was made, it became appar-
ent that Qvereeelﬁg each group plus nine Head Start centers was
much more than & full-time job. Therefore, a request ‘'was made
for OCD to approve budgetary changes that would enable the hiring
of a full-time Coordinator of Social Services for PDC. ‘At length,

*- this approval came, but the present Coordinator did not begin work
untll February l@ l975 The teek foreee were well underwey, end

of work but the Ce@rdlnater, as of Februery 28 was undeletends
ably Stlll in the process of familiarizing himself with available
community’ resources, current procedures and needs of the children ,
involved. : R
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éappllcants fox

" With the ass;stancé af the 'school district's Psych&l@glcal
Services Supervisor, arral fements) had been made through the -

- Special Education Director™for the transfer of records from
"Head Start to the appropriate elementary schools. This required
the signing of release forms by Head Start parents, which, was
:wscheduled to occur in May 1975 at a ‘parent. meeting with the :
‘elementary school prlnC1pals@rnuses and teachers.. Outreach -_
workers for PDC had been hired to establish direct " §Entac€'w1th
families in identifying service neeas,rthls*pracedure had been
adopted from Head Start. Famllles will’ “thus be able to initiate}
requests for service either through outreach workers, Head Start
elementary scheol teachars or sch@cl district staff. T .

i

By February the two Gutreach workers had perscnally v;s;tedv

many 6f the community agencies identified as. potentially helpful d”:

to PDC and had worked with the CQDrdlnator of Social Serwvices to-
‘establish a referral system. The- current plan was: for all )
requests for service referrals to be channelled through the
Coordinator's office during PDC's Dperatlanal years, but some
staff were skeptical as to whether ‘this was possible without
further complicating the mechanign of serv;ée delivery. Agenc1es
which had agreed to cooperate wi PDC for “support services
included a center for child study (fgr reading difficulties,
language, learning disability dlagncses and remediation), the
city's Nutrition Council, the City-County Health Department, the
State qupltal and a mental health centeri, :

N Develapmental support gervices, March to June 1975. The PDC '

Social Services Coordinator was terminated atter a-couple of
weeks of employment. The Developmental Suppart Services Task
Force membe¥s and PDC Policy Council members have begun to screen
the position..-Once the "applicants are scfeened,
-the PDC Coordingtor will make the final selectlon, pending .

approval \ 77777

y the fHead sStart Policy Caunc1l§
The Head Start children participating‘in the PDC program
have already been identified and, as mentioned, the outreach
workers will be making contacts w1th homes to assess the needs
of the children. The needs which have already been identified
are:

nutritional training for families
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hological services for parents regardlng behav;oral
lems which affect their Chlld s learnlng,
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Representatives from community agencies have been contacted
personally and have been asked to sit in on the meetings of the
PDC Task Force for Support Services. This procedure will help
avoid duplication of services to families and children and help
ascertain what the needs of PDC children are in order to help -~
prQV1de and/or coordlnate services.

F

families as tKe "system" to direct services and referrals.

‘ A $70,000 grant has been requested from the city to provide
for additional staff to work with children who have learning
disabilities.” Also, there.will be an attempt to obtain federal
revenue-sharing funds to be earmarked for support services.

Some record trangfe s from Head gkart to the public school
system have taken place, and there are plans to further organize
the record-transfer and record-keeping process during the next
few months. : S, j , l

.~ Beginning-of-the=year health screenings, such as normally
done in the school system, will be continued through the PDC
program. By Coloradq state law, physical examinations cannot be
required, but screenings are permissible. . A.child's Head Start
health rECDde will beAﬁdded to records ffomlthe school system,

which will be updated annually o .
In sum, the various requirements for support services are”
being addressed. The question marks in the component are

the hiring of a new Coordinator for Support Services and.the
establishment of the record-sharing and transfer system.

Parent involvement, thrgugh February 1975. The parent members.

of the PDC Council include the -PTA presidents “from both elementary
schools and an additional parent from each school; several other

parents belong to one or more task forces. Since the PDC Parent

. Involvement Coordinator is also the Head Start Parent Coordinator,

she has been able to utilize éxisting communicatien’ ‘channels to
promote parent paxtlcfggt;an. In addition, a monthly PDC newsletter
is ‘baing published, and a pdrEﬂt pamphlet describing PDC (prepared

in English and Spanish versions) HES been disseminated.

lﬂ

Parent input 1nta curriculum decision-making was 1nc1ea51ng

qLadually under the impact of PDC; each elementary school already
had a pre-existing Iﬂpruvemﬁnt of Instruction Council (IIC) which
‘now, nad been oZanﬁd to include interested parents as members. All
PDC staff and parcnts interviewed felt that parent contributions

to, planning year activities had been , vital and vqcal, byt there

was general agreement that the number of parents involved was

"Ll
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till too small. Parents had not been delegated any specifically
imited Eeipﬁnqlblllflé ;i they were seen as equal members of the
task forces and the PDC CDuﬂcili Minutes had been exchanged between
Head Start center committees and elementary school PTA groups, and
members of these groups had.attended each other's,regular meetings.
Thus, by February, there had been. adequate communication between

‘1~ B UJ

.and involvement of those parents who had been active in Head Start

or school before the advent of PDC, but tHere was little additional
recruitment of pargﬁtL who had not participated in any way before
this time. . -

Prifncipal A is the Chairperson of the Parent Involvement Tas

k
L

Force and he facilitates parent-teacher contacts through report
at ragular staff meetings. By Pebruary, the needs assessment

—

'iéstiénnaife dev elOped for teacher inservice had also been dis-
ibuted to parents to assist in planning for parent classroom
The teachers and administrators interviewed viewed parents'
in the classroom as aides or occasional volunteers; precisely
makas a classroom role "meaningful" did not seem to have been
d upon. Parents with specific skills 'had been invited to the
ools in the past tc share experiences and/or conduct activities;
cipal A hoped to extend this practice more fully under PDC.
stematic training plan for parents was to be integrated with
r preservice and inservice, once results of the gquestionnaire
compiled. The outreach workers and community representatives
seen as key pLQPlE in e11c1t1ng more complete parent 1nvolve—
in all aspec of PDC.
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volyement, March to June 1975. Parents have ‘con-

inv

serve on the PDC,CDuncil as well as on the various task
ees; and have been involved in the decision-making

well as having input on assessment of parent needs.

all of the task forces were involved in writing the

°DC proposal, each having-assignments. They assisted with

;Etlona; salaries, child care assistants, nutrition aides,

screening and selection of parent communlty representatives.
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¢ PDC Parent Coordinator the ﬁey liaison person for
involvement between the Head Start program, -the publlé

, and PDC. She has served with Head Start for nine years
arent vblunteer, teacher aide, aacher, head teacher, and
coordinator.
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-Parents will be involved in training this summer by attending /
7 the June seminar (June 9-30) and the August Orientation (August '
' 18-30). Even though there has becn an effort to clarify parents'
roles in the program, there still exists some lack of clarity as
to what role parents may play in the Elementary schools when PDC

classes begin in the fall. : : '<§

i

L

. As mentioned earlier, a questionnaire form was sent to the
parents in English and Spanish agking them to list their needs
and interests and about 50% of the parents had returncd the form
at the time of the second site visit. : -

have been involved in planning for PDC as members

c2 committees and the PDC Cowu: :il. Needs have been

, coordination with other groups has =zen set up, and train- =
ing has begun. PBut ‘ope of the largest issues surrounding parent

irvolvement is still unresolved, and that is the role of the parents

in the classrc

»ﬂ[(

Services for handicapped children through February 1975
The required survey to determine the number and needs of handicapped
children was initiated by means of a Head Start list of profession-
ally diagnosed physically/emotionally haﬁdlcappéd children. ©Offi-
cials of the State Department of Education's special services
division were also consulted regarding definitions of physical

handicaps. A survey of elementary school students. identified 19
‘children who had either phys;cal D:\emotlonal hand;caps in grades

K to 3. . . . o s

Many-ccmmggﬁty resources, e.g., the Americs ed Cross, the
Civil Rights Cofimission, a local ,Health Center, aphd the March of
Limes, had been contacted, .and their services wera,be nig cross-
referenced in published-rlists. School district spe :1 lists and
the Head Start Support Services, Coordinator had beénkahosen to

attend several nat;onal workshops and were to presént a rePOIt

through other féd&fal funds, several agLnC1eE had agread tD
donate services. The record-sharing system for Head Start and
elementary schools will enable continuous support.

The current curriculum practice at the two elementary scho
mainstreams handicapped children to a gredt degree and during t
DC upp:ational vears, additional, individualized educational

QE; with more fully trained staff should be available. Due

i
he "open space" design of both schcols, few phys ical changes
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are foreseen. By February, school.district "sgdff were recruiting
and interviewing applicants as special educatibn. teachers. Hemd
Start taaLhers were to participate in training sessisgs for the
;f district's regular teachers which were scheduled for April and
HMay 1975. All planning tasks within this component had been
CDmplétEd or were being addressed by the first site visit. <

Services for f}ggl capped children, March to June 1975.
; s The handicapped children entering PDC -have bean identified*and ¢

- ,they will constitute from 8 to 15% of the total number of children
v : to be served by PDC. Past services usually rendered to handicapped-
children wild still be prDV1déd‘(;u:h as pgycholgg1;§1 testing) g
with additional serviges from the Title'I and PDC programs. The
exact kinds of additdonal services will be known after screenings
have been made. Staffings are scheduled to occur before school
begins, and re fPLrals.&lll begiﬁ imAugust 1975.
. \ : .
Céﬂmunlty dQEﬁLl és ‘haver been contacted, and agency
tatives who can provide handi apped children with services
lng on the task forces. Alté@ugh arrangements have been
thaéommunlty -agencies to provide services for PDC, a com=
deflnltlon Di how referralg will be made is still lacking.
fter the children's needs have been identified, agencies will be
contacted and specific services will be requested> The PDC staff
plan to folibw up the services provided by the agencies.

A

p—t

i

~

i

I
<; 3 =

b

= qu
3
om g
Ot m
I ]
T
i

"y
N V]

(I

, As mentlaneq earlier, a $70,000 proposal to hire a learning
disabilitie® -team to work with 4- and 5-year-olds at the elementary
schools was written and submitted to the city, with the hope of
obtaining /funds from Was h;ngton. June 1, 1975 was the date for
funding notification. )

The school district wil
to be available to the ent
The district already has speci
auditorally handicapped, laajn
lectual tunctlonlng, physical
The PDE health compdnent W111 be
district Psychological Servi
Education Department. This
by thne PDRC Faardinataf, a scho
of the PDC Advisory Council. There o
at poth Poc ;:k@@lg to share information. The PDC Coordine
will have the final responsibility for the eontinuo ous servi
System.

r
sts in visual y handlca§ggd
disabilities, limited intel-
rapy,, and psychological services.
roordinated with the school
=partment and the Special
ination will be carefully handl
psychalogist, and the Chailrperson
e J

will be weekly staff me
r a

During the lé-=day training period in August, con ultants wiil
concentrate on individualization methods for handica )
" This delnlkj will deal. with mainstreaming and will be concuc

e ] L owno nasz L5 yoars of exp ricnze in tnis éfea awd
another specialist from the Univers i
sossilons on the learfing o ilzabiliti@
school district genglJJ 5 will als
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In . sum, handicapped children will have individualized instructional
" plans in September which will be developed by the PDC staff in con-
Junction with Lungu;tintai Their goal is to comple Ely prevent
dicapped children from being isolated from regular classroom
tivities, and to provide them with opportunities t@ work individu-
%, 1y with teachers and consultants. No physical changes’are 1 ded
i1t the s:2hool plant since the schools were designed wi

t

Qdildrén in mibd; However, addluigﬂd1 mgterlalc may be neeﬁad after

.

.

=

Services for bilingual/bicultural chlldrén,ithrough February
1975.  Development of a BL/BC edugational curriculum for PDC has
been a parallel effort with the school district's BL/BC Title VII
program. The district's Bilingual Edugat;an Director has met
* several times per month with PDC staff members to chart the inter-
relationship of PDC with the bilingual program in 13 kindergartens.
By February, workshops and other inservice for elementary school
teachers were being jointly scheduled to enable the participation
* of Head Start teachers. Philosophy and goals for bilingual educa-
tion at this site had been agreéd upon and documented, and.a skill

list for hehavioral .Oobjectives in the cognitive, affective, and
p;ychamoto; domains was gpeing generated by theé Curriculum Task

‘Q\

Force. The open concept and IGE approaches that are now implemented
at the two elementary schools were expected to blend well w1th the
PDC phllasuphy, goals, and objectives. ¢

With the assistance of the Head Start Education Director, PDC
personnel had made very good progrgss in identifying curriculum
resources. Consultants who had been involved to this point
included representatives from Southern Colorado State College
(sCsc), San Diego State University, the Education Commission of
the States, and from New Mexico. OCD regional officials and

 the technical assistance staff had also been consulted. SCSC is.

\ one of the few colleges in the country offering a full majoxr in BL/BC
education and its 1974-75 graduates were to be recruited as PDC

" teachers. PDC staff had attended the Colorado BL/BC Conference at
Adams State College in November 1974 and another, conference titled
"Toward Quality Education for Mexlgan~Amerlcans i{*éolorado " which
was held at SCSC in October. The San Diego State University, con-
sultant had proposed a plan for training, language testing;. and
evaluation; which was integrated with the workshop schedule begun
in August 1974.  Parents had been asked to suggest and conduct
culturally relevant classroom activities, and a day care/babysitting
area was to be created in each school to facilitate the participa-
tion of parents with very young children. About 10 to 12 parents
had been firmly identified to work in classrooms next year and 1Lt
was hoped that many more could be folnd.

rvices for blanqudl/bluultural children, March to June 1975.

@DQ7CODrdLnatmr, the school district's Elementafy Director, the
Hp’ jita;t Director, and a school district teacher went to Washington
. during the second half of the planning year to confer with Dr.
Q : 35 |

ERIC '

Aruitoxt provided by Eic:



Ernest Bernal in order to review and select a model approach to
L/B; education. A consensus was reached to select the Child-:
entered Model because 1t was complementary to the ‘already
:stablished IGE curriculum that was being implemented 1n the "
identified PDC schools.

\
taff from the Head Start program, school district*
intly again to establish a philosophy amenable

o
on. The IGE curriculum was studied by the dis-
istration, the, PDC Advisory Council, Head Start and
%d the teachers, and then modified to allow for the
e lmglementatlon of a BL/BC pr@gram s

< i
Hh

A cadre of admlnlstraterz, staff members, and parents
involved in the PDC prOglam have attended conferences, workshogs,
and dissemination centers in New York City; Edinburg, Texas;
Austin, Texas; Tucson, Arizona; and throughout Colorado and New
Mexico. As a result, BL/BC resources,' including consultants and
materials have been identified. Further, one of the goals of
che June Seminar/Workshop (June 9-27), besides providing training
in individualized instruction and teaching strategies, is to
identify relevant BL/BC' materials. In addition to utilizing the
training services of the specialists and other staff from the
Institute for Cultural Pluralism at San Diego State University,
the PDC program has utili%ed or will be utilizing the services
"of the Regional General Assistance Center (GAC), Southern Colorado
State College, the University of Northern Colorado, the Colorado
Department of Education "(CDE), the Education Commission of the
States (ECS), and local community resaur#@g.

3
pg oximately 35 tio 50 parents have béén identified as
e persons for the PDC program. Broadly speaking, these
can be of great assistance to the program by providing
nt information about their children which may help the
t nal staff, and by sharing aspects of their rich cultural
ac
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specific problems of children (e.g.,

Spanish). The remaining nceds are to identify self-concept inven-
tories, assess language and cultural modes, measure children's
rfrowth ¢ lopment (reading comprehension, vocabulary), work
in homes 21w enhance the home culture and have children become
more aw . ppreciative of thelr own culture and native
ldﬂquaq_. "



_ use PDC is implementing a child-centered approach,
. 'Egaﬂlsh will not be taugi¥t, per se, through a rote-learning

process. Instead, the children will learn Spanish word& and
phrases (and coenversation where appropriate) through an ongoing
informal approdch with the bilingual teachers and aides. An
immediate goal is to have the child develop a good feeling about
Spanish, and to value and appféClatE it as a language. :

Thé PDC BL/BC curriculum proposes to: build upon each
child's Competencies, retrieve the child's home language,
recognize the child's home environment, provide the child with
alternatives (e.g., choic¢e of words - Colorado or rojo for red),

_build on a child‘s own experiences, respect'the child's language"
(e.g., child's slang will be honored) and home culture (e.g., if
child eats chile at home, the program will reinforce that cultural

“aspect in the classroom and in the school cafeteria)g

Some BL/BC curriculum materials w1ll be

© audip-visual materials related to the local cultural
milieu .

@ culturai stories on tape -

o cultural puppets for role playing and language
development . - . ’

e inclusion of basic con;egts in Spanish;

e.g., qrande/pequeﬁo (big/small) .

#

In sum, BL/BC dimensions have permeated planning  for Colorado's
PDC curriculum. Training has been ongoing and steady, new ideas
have germinated and have been explored, and assessments have been
carried out. A curriculum and an instructional system are being
developed that will be integrally bnllnguai/bl tural.

&
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E. Analysis of the Planﬁing Process
\x; " r

Many factors have cantrlbuted to the overall success of plan-
n;ng aCthltlES to date in the Colorado PDC pragram. Perhagg

Taachers have the gupport of prlnc;pals and schgal strlct admln—

istrators in using an innovative educational appraac, which focuses

on individualized instruction. Both schools have participated in
Teacher Corps training programs, so many teachers are accustomed

to training aides in the classroom and welcome the Gppmrtunlty to
havé additional classroom staff. Teachers seem to enjoy inservice
and .are eager to involve. themselves in the design and presentation
of workshops. Head Start and the public school system have some-
times pooled resources in the past and look forward to more complete
coopéxation in the future. PDC staff are h;ghly qualified for their
positions and most are_thoroughly familiar with the local- community,
which, given its size, offers a surprising number of service agen-
cies and institutions, both public and private.

PDC has received wide publicity locally; in addition to the
use of newsletters and other mailings, PDC has been featured on a
half-hour television program produced by an educational television
station, has been described in Colorado's Education Dallg, and has

been the subject of two articles in the local newspaper. As a
result of the local publicity, a permanent news reporter has been
assigned for regular coverage. Community residents strongly
support the work of Head Start, and see PDC as a chance to broaden
its impact. ’ :

The analysis and interpretation of this program is presented
in the sections that follow in .terms of description of roles of
the planning personnel, planning accomplishments and completion
of planning activities, an overview and interpretation of salient

features®?of the program as 4t stands at the end of the planning

vear and a description of the de facto definition of the PDC
program. The formal structure of th& PDC program at the Colorado
site is presented in Figure L.

Description of Roles

Planning for the Colorado PDC program has been carried out
by prﬁfegzlonal staff from PDC itself, from the school system, and
from Head Start. Their roles and activities can be delineated
as follows:

17
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@ Elementary School Principal ‘B. Principal B
i

&

PDC Coordinator. The PDC Coo:rcinator has perceived his
role’as one of coordination and communication rather than
individual control and direction. He has established

good working relationships with all the people involved in

‘the project by bringing them together to pool information

in order to make decisions. He has good cooperation from
the planning personnel and has emphasized cohesiveness,
particularly within the PDC staff. 'He is from the local
area, knows the town. and the people well, and is bilingual.
He has contacts in various institutions and can easily
initiate the contacts that are necessary for PDC planning.

Head Start Dlrectar. The Head Start Director was the flrst

to learn about a possible PDC program (in the spring of
1974). He participated in the preparation of the 1initial
proposal and throughout the planning year he has played a
central role in the program. He oversees all program
planning and assumes responsibility for program success,
and;Qe is a member ‘of the PDC Qouncil. . He has maintained
strong cooperative working contacts with the school system
throughout the year and is interested in spreading the

concepts of individualized education, parent. involvement

and support services as presented "in PDC. He is a long-
term resident of the city, he knows the community, and he
has many contacts thr@ughout the community. <f4

Elementary School Principal A. Principal A has been é@op—
erative and supportive of the establishment of the PDC
program in his school. He has worked closely with the

PDC Coordinator and the Head Start Director in discussing
PDC p@llcy{and in coordinating the necessary arrangements 3
for his schbol and he is a member of the PDC Council. He
has strongly supported pgrent participation and has helped

establish a strong paréngblnvalvement program at hlSQSChQOl.

is a member of
involved in all

the PDC Council and she has been directly
phases of PDC qunn;ng,

Elementary school and Head Start teachers, Both elementary
school teachers and Head Start teachers have made efforts.
to understand the teaching methods and approaches of others.
Some members of each group have served together, particu-
larly on the education and training committees. They have
reviewed recommendations for educational changes next year,
as well as potential materials, and have participated i1n
the decisions on the instructional approach and curriculum
material;. Most teachers designated for PDC classes next
year also participated in the training workshops on gValua—
tion of child progress. .




Elementary school and gead Start parents. A small group
of parents aarveﬁ throughaut the yea: as members of -

Thélf ldIgESt 1nput has been in the preparatlén of the
proposal for the 1975-76 year. They did not actually
write the proposal, but the Parent .Involvement Coordinator
el;c;teﬂ their comments and recommendations, which were
CQnVéyei to the PDC Coordinator for incorporation into it.

BL/BC Coordinator for the school district. The BL/BC
Coordinator has played a central role in the work of the
BL/BC Committee. Her participation became particularly
crucial after the resignation of the PDC Coordinator for
BL/BC Education. She has provided the committee with
information, resources, and recommendations, and she has
made contacts for the committee with other knowledgeable
people. :

PDC Parent Involvement Coordinator. The Parent Involvement
Coordlnator came tD tﬁg PDC program after w@rk;ng 1n Head

zommunlty But ;he has few cantacts among scho@l personnél
and has relied on the contacts that other PDC staff people
have. Her role on the Parent Involvement Committee has
been one of support and cooperation rather than direction.
She has worked closely with the outreach workers and has
coordinated her work with them. As a result, her work has
overlapped somewhat with that of support services, and that
has perhdps come about partly because the PDC program has

not had a Support Servicas Coordinator for most of the year.

PDC CQunc;lgCha;vEeréon. The Chairperson is the school
district's psychologist with emphasis on special education.
During the early part of thée planning year, her functions
included chairing the PDC Council meetings. During the
latter part of the year, at the time the proposal was being
prepared, no full-scale meetings of the PDC Council were
held. But the chairperson continued to participate in
proposal decisions through the informal meetings of the

" executive group of the Council. She has used her position

(%]

with the school district to provide contacts and information
for the PDC program. She has also spent considerable time
with the PDC Coordinator in coordinating the work of the
vafi@ug‘camponEnt committees.

A and B. Consultant A and some of

Special consultants: E

his staff members have participated in PDC planning activi-
ties thzuuqha ut the 1974-75 year.  He gave a number of
teacher training sessions on child evaluation, and he and
his séaff tested 600 children. Consultant B is from the
city and 1s a preofessor at the local state college. Her.
work has been in the ar of early childhood and BL/BEC
education. She has gi a number of teacher workshops on

42 1 ;
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instructional methadclogy She is a member of the Education
Committee ‘and is serving as the Chairperson fo the Cognitive
”Subcammlttee. . | .
{

Planning Accomplishments by Component &

~ The planning process for the Colorado PDC program has been
active throughout the planning year. At the time of the first
evaluation visit in February, 19 planning tasks-had been completed, -

4

37 tasks had been completed. Table 1 gives a component-by-component

‘and at the time of the second evaluation visit in May, a tatéﬁpcf<\

" bréakdown of planning task completions. All tasks had been laddressed

by May.

Administratdon. Work on the' administration component ig.almost -
complete, with 10 of the 12 planning tasks finished. The two
remaining tasks deal with trainiﬁg professional staff to work with
parents and training parents in policy- and decision-making skills.
All of the tasks have been completed that deal with hiring Etaffg
setting up the PDC Council and committees, preparing next year's

proposal and providing for needed changes in physical space. The

-pProgram organization has Been campletely set up, but training

remains to be accomplished.

Blllngual/blculfural education. Planning for BL/BC
education 1s also nearing completion. Planning is compleéte on the
curriculum, choice of curriculum materials, identification of rele-
vant community resources, identificatiom_and hiring of BL/BC staff
and plans for classroom implementation of BL/BC education. No
assessment of tHe particular needs of bilingual children has been
made nor has training been scheduled for staff sens;tlv1ty to
children's needs and for methods to évaluate pragress

Support se:viSQ§., In support services, most of the tasks
were still 1n progress. Two tasks that had been completed dealt
with making an assessment of the exlstlng cammun;ty resources and
making contacts with the various skrvice agencies, including

. making preliminary arrangements to use their resources. But the

needs of the children had not been assessed, formal record-sharing
had not yet been set . between school and Héad Start, and
additional sources of unds had not yet been identified.

“Other component areas. In education, training, parent
involvement and services for the handicapped, approximately half

of the tasks had been completed and.the other half were in progress.
Most of the completed tasks in these component areas dealt with
communication, coordination and making needs assessments. The
important activities that remain to be done include training,
deciding on the gilg of parents in the program and in the class
room, and deciding on Eleudth? ‘mechanisms for the progress o
Chlldfeﬂ o . . . d
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~ Component

Number of
Planning
Tasksr

Complete

s ' lﬁ““

Progress

Education 5 3 | 2 0
Training -5 3 22 ¢ 0
- = B B S /g = :7,:1 o - — -
5

Support
Services

Parent .

Involvement

Administr?tian;

e
o

e
R
3%

Hahdica;ggﬂ 8 " 4 ff 4 10
Services ) 3
Bilingual/ 7 5 2 0
Bicultural o ) B
| BL/BC T T N
Demonstration 8 7 1 0
_Project Tasks _ S . —
QDB&PLETEN 1 7 1 :
TOTAL 58 37 21 0
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., Table 2 glVES a ‘review of the cempletlan of piannlng tasks
- based on the type éf[actlvlty All: plaﬁhlng ‘tasks ‘were analyzéd
: ~ for the activity required and were placed in four major categories:
?E@rdlnatlan, rev;ew[and assessment, adm;nlstratlve dac;s;ans, and=A
AT prcgram dee;slans. f , R e &a\ o
- - o Ccardlnatlan. Includeﬂ as coordination were all. act1v1tles
that .involved devel@plng timetables and schedules, arranging for.,
‘intergroup cammunlcatlan, and defining relationships among
people and/or groups. most all of these activities have been
‘completed . (15 out of 18) .The three -notgtompleted involve’
v ca@tdlnatlng the Sharlng af healthi"and other. records between the
schcals and Head Start, the cobrdlnatlén of methods far main-
streaming- handicapped " ch;ldren, ‘and’ the cgcralnaﬁlgg of ‘referrals

*  tob. community.agenciess The fact that modt of these activities
1 have been complsted suggests that a great deal of attentlon has
bEEE glﬁin to CODfdlnathn_; s v .

A A Rev;gw,and assassment y Rev%?w and assessment requirements
% included review of existing programs, review of program alternatives,
surveys of resource people and servicés and assessment of needs -
or interests. Seven of ten review and assessmegt tasks.have been
cgmpletéd agnd the other three are in progress. The. three incomplete

tasks are these of assessing the. nutritional, medical, dental.

health -and .social services needs of the children, a552551ng paIEnt ‘p
needs for and interest in spec;al adult programs, and assessing ’
BL/EC needs of the children. 'The completed as&essment tasks hav

"to do with the assessment of the fesaurces of ‘community agenc;es ;
and of the school and Head Start.  The fact that the assessments - -
of the .needs and interests of the target population itself have

‘not been done raiges questions abont whether the planning activities
are ‘in fact being designed to be: apﬁllcab;e to the reclplent graupﬂa

L - R oy
‘f%g‘ JQE Admlnggtratlvgv§221s;ons. Jf tte 13 admlnlstratlve déc;slcns,
*% " nine have {heen . iampleted _ These dec1~Lﬁns Ainclude hlrlng personnel,

dec;d;ng Dn\sPace and ph sical plant 1ssues, buagetary issues and
1ﬂitlat;ng spec1flc proﬁgam ,activities.” The four administrative-
decisions ‘that- have ngt‘been campleted deal with the support
services and. hand;cappe services components. They’ ;chude hiring
_ i‘addltlanal personnel,” lpcatlng other funds7and making the program
- f?:; ‘and space adjustments that are necessaryiﬁg ma;nstream handluapped <
s ch;léfen. - / -~

= u

Prggram decisie ',Pfégram dEClSlGﬂS have pravaﬁ to be the
magt difficult plan:. g tdsk®.. Included here are definitions of
pragram qaalg, deﬁLﬂltanE of needed prag:am materlals, definitions
Cpf* training ccg&ent and deflnltlgnsief program. plans,. for instruc-:
tion ;and support’'services. ,The lowest number of Comgleted tasks
lS zecardeﬁ here long with, the hlghgst number of ln=PrDEESS P
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¢ L S | - - Table 2 . -

Dégrée of Completion-of Planning Tasks
by Type of Actiwnity )

L E

. : - ~ In Not * ACTIVITY | -
: Activitg , 7ch§;éte .| Progress, - Begun- . TOTAI 'i' .

+*

Coordination 15 3 0 - 18

Review and ¥ _
Assessment )

VA Administrativé - ' _— B ol 1.
C- ## pecisions E : .4 13

e

Pfagram ' . .- . |
* Décisions .- . | §_ ‘ 11 ¥ '
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t -+ | COMPLETION .37 T o\ . s8
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how to train administrators, teachers and parents, and how to
deal with special needs of children had not been defined.
Program definitions that have been made are very general ones,
including the statement of overall goals and philosophy.

i 3 B
tasks (11) .- The decisions concernlng which curriculum to use,

Summary. In sum, the PDC planning for the Colorado site was

largely complete by the end of the school year. All required

tasks had been addressed, almost two -thirds had been. Compléted

- and the rest are in progress.-

&

Pr@g?am:integpretgtiaﬁ R | .
——— : C g

At the enq of the plannlng year, the Colorada PDC program
wa's preparing for iﬁglementatlgn in the fall. The PDC planning
personnel were well organized, and many of the instructional and
noninstitutional services had been Planned. This section .gives
an overview of the program and an 1nterpretat10n of factors that
have been both positive and negative 1nfluences durlng the planﬂlnﬁ
year. : :

. . : —
- ‘Cross lnzﬁltutlonal cooge:atlan between admlnlstrators.

year WLth the Head Start D;reitar and w1th ErlnCLPal A.
The three have shared in the desire "to establish the
PDC program and each has contributed personal and
institutional support for the purpose. N 'g

- -Sugporb from the admlnlst:ators of the schooly dlstrlct, Eg

and from the Sch@al Board. The Superintendent of Schéals
* : and administrative support staff have supported the pPDC
!vcanceﬁf and program and through them the School Board
. has also supported the program. This support has given
- the two PDC prijincipals the ‘institutional support that
. ~ they need to dommit resources and.to proceed with program °
development. =~ a :

e Experience and knowledge of the PDC staff. The PDé
Coordinator and the two component coordinators are from
the area, and know the community and its people. All have
worked professionally in the city with other programs and |
have cstablished contacts, with agencies that are necessary
to successfully implement a program such as PDC. The PDC
Coordonator is respected and is cagable of initiating and
organizing the proqﬁﬁm and of galnlnq the CDOpPthlOﬂ of
all concerned. *

e History .of réspect 'for .Head Start in the community. The

+ Head Start -program has the respect of the’ community and of
educators ahd is viewed as both a sound educational prcgram
and an active community program. Since PDC borrows a great

"®eal from Hedd Start, it profit from the good standing
‘ that Head Start enjoys at this ite: ’ :

.l
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End-of-year timing. Planning act lvities were p act;cally
at a standstill during the last Ehlrd €0 half of the plan-
ning year because of time pressures. Preparatlan of the
proposal consumed most of February and March. lIh% PDC
staff geared up to prepare the prcpgsal and to consult
with' the various people who might’ have ideas tc go into

the proposal. 1In April and May, end-of-the- year activities
began for the teachers in the school and they had little
time to spend on planning. The PDC évaluatlén visit

and the national PDC conference in Savannah tqok another -
two weeks of staff time. Because of these time con-
straints, the PDC Council and ‘the component area committees
did not meet :egularly after February. lnstead the PDC
Council held informal meetings, as did the component area
committees. -Many of the end- ~of-the-year activities that -
needed attention were yet to be finished at the end of May.

A

‘planning personnel. The planning pegsonnel shared a
great deal of internal cohesiveness, Yand they reflected
this cohesiveness in a uniformly positive evaluation of

plannlng far the PDC 'pfagfam Nc ﬂaubt thelr cptlmlsm

L] Posltlve attitudes tawardtthe PDC program among the

esprlt de carps" id wor]{ satlsfaétion amc:mg all the

planning staff. On the other hand, such attitudes might
interfere with the staff's ability to critically review
their program and evaluate its strengths and Weakﬂesses.

The De Facﬁc DEf;ﬂ%ﬂlQQ ,ffPDE

. The PDC program in Colorado is a cagperatlve venture 3n‘
educational change that is supparted by the Head Start program
and by the gmhool system. Thefchange focus is on developing a
.child-centered curriculum for-early elementary education.
Planning for these changes is being accomplished by professional
educators and is centralized through the PDC staff office with
participation from parents and community representatives. The
planning year priorities can be rank-ordered as follows:

1. Organization of the PDC program and staff;
2. Changes in curric®lum and instructional apprcach
and staff training;
3. Provision of developmental support services, and
- services to handicapped children; '
4. Securing community and parent partlclpatlan in ———
decision- and policy-making.



)|

These priorities and their order-of 1mpartance suggest that, -

at the end of the plannlng year, the Colorado PDC program-is
primarily an eiucat nal pr@gram ‘and secondarily includes service
and community lnvaLigment issues. - This focus might reflect the
particular pressures Of the planning year and might, in fact,
alter during the implementation year.® Within education, the
program -has emphasized the develgpment of curriculum materidls
that respond to the needs of the child; Colorado is developing

an educational model that deals with the total child, and pragram
. staff have defined all of the necessary elements to do so.

‘ : o : - <[ .
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‘ Cant;nulty that the program w;ll be heneflclal to the chlldr,,

A_ Intradu ion

Théré is ‘consensus among PDC g'aff school administrat‘rs

this COnnectrcqﬁ community and to the cammunlty as-a whole.
are-excited and enthusiastic about being given: the- oppoEtunity to

‘create’ change in their educational system. They feel that there

are many discontinuities for the children in’ the school system and
that a program which provides for the involvement of parents in
the educational process, a coordinated educational approach -and
more support services for both parents and children will decrease
these discontinuities. .

Befare reviewing the éx;stlng educatlonal setting ‘and des-
cr;blng tHe Co nnecticut site's progress in planning for DEVEIDP=

mental Contl ty ~it-is important to undérstand the context in
which these activities are Qccurflng. This introduction describes
the community where the program is located ahd the events that ;ed

tD the Establlshmént of a PDC demonstration site.

) The Connecticut-site is a ngWLng and leEfSlfled research

The'C@mmuﬂitg

as a shopping community, it is

' development and industrial cenZer, A residential suburb as well

Eapita income areas of the United States. First settled in 1640,
it is Connecticut's seventh largest city with a population ‘of
83,685 people of which approximately 84% are White, 12% Black and

located in one Qg»the highest per

. 4% Hispanic. It houses over 200 manufacturing firms, with over

17,000 employees. The major cgmpanles include research and
develapment @perat;@nsg varlaus gorparat;@ns (aﬁalyt;c 1nstruments;
ele&trlcal Elgnallng déVlces), an englneerlng campany whlch manu-
factures pumps and’ pumping equipment and a major bread and bread
products corporation.
' .

The Clty is only one haur from Néw York City by train or car,
is on the main line of Penn Central Railroad, and is served by
interstate and local bus lines. It has an excellent school sys-

- tem with 16 elementary schools, five middle schools and two high

schools. There are three parochial schools, a Catholic high
school, and three private schools within the community. A com=

munity c¢ollege and state technical college aré also located there.
The city is governed by a mayor and a l5-member City Council and

.two major urban renewal projects have recently been completed

= iF sl "
: ¥

oy



. from other school districts and adjacent suburban towns. GuSlng
- in the neighborhood includes a trailer park, a large modersé

fwhlch include Ehopplﬂg plazas, senior citizen haus;ng, moderate- -

income- caaperatlve apartments, and commercial buidings. ' Another
new project is underway which will replace substandard héus;ng
with low=- and mgderate income housing units.- The city also has
13 motels, a daily newspaper, twa radio stations and a hospital
with clinic fac1lltles. : .

The three praspeetlve PDC schools (A, B, and C) serve a com~
posite populdtion drawn from thrcughgut the community since the\

_.schodl system has made great strides in school desegregation.

In School A, the major portion of the K-5 student body ' comes from
a 1arge geographical area surrounding the school. A fraction of
the children attending special programs housed at this school are

‘to
low-income federal housing complex, family-owned homes, ren al o
homes and many apartment complexes. Many of -the families are

. close to small shopping centers but not to community agencies.

Some are in proximity to all facilities of the city proper, and
others, though near satellite health facilities, must travel saome
di,stance to reach other resources. "Approximately 80-85% of the
heads of families with children in School A are ‘employed. The
occupations of the parents reflect the hetercgén31ty of the schoo!’
pépulatlén- some are in professional, ecutive, and managerlaisf
positions; some are, skilled blue collaf¥ rkers; others hold .
unskilled or semi- -skilled 9351t;ons, andyjsome are unémplayéﬁ- The
average number of children in a family i% two and there is a

small percentage (5-7%) of one- parent families in thls area.

The majority of fam £>1es whcse Chlldféﬁ attend School B are
either Hispanic or Black-and they live in houslng projects and ,
twoSfamlly homes. A large shopping center is easily accessible .
and within walking distance for most residents. The city makes
an effort to serve low-income families and many community agencies
are located in this neighborhood. About 35% of the heads of

~families are employed and about 65% are on welfdre; those who are

employed are primarily factory workers. The average number of
children per: family is three or four and 50% Or more ‘are one-.’
parent families. .
I
'Wlth the claglng of anather elementary school, School C now
serves a sizable number of first-generation Hispanic, Greek, and
Italian families. These families have strong ties to their own

“churches and ethng organizations. About 1% of the people in

this np;ghbarhoad are foreign families who are affiliated with

the city's hDS?ltal and who will be living in this area for a
limited time. Another 20% of the families are Black, many with

. strong- ties to relatives im the South. About 91% of .the heads

of families are employed, including a significant number of working
mothers (30%), and 8% are on welfare. Most of*those employed arée .
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¢on5;ructién; factéry and office workers, or domestics. The
average number of children in the families is 2.5 and about 17%
. ‘are cné parentgfamilies. Schacl C is lccated ;n an 1nne: clty

homes scattered thrgughaut thé area.

_ . Cammunlty att;tudes towards federally fundéd prcgrams are
° - mixed. From-past experience in such programs, teachers are
- hesitant to become involved in new ones. This attitude stems
-from the fact that although the teachers were never included. in
. - the planning process for such programs, they had to implement ‘the

- .programs in their classrooms. Gl the other hand, administrators
and parents. are receptive to federally funded programs.

'The Origins gf,Devalgg@ggta; Continuity

® ' Economic ngartunlty Now, Inc. is the grantee for thls
Cannestlsut PBC program Economic Qpportun;ty Now, Inc.
is also the grantee for Yhe Head Start program. The delegate
“agency is the Board of Ed%cation. .. ’ ?

The staff of the school district and the Board of Education
“first learned about Project ‘Developmental Continuity on April 11,
1974, when the Head Start Director was contacted by regional OCD
fo121als and was asked to submit a preliminary proposal. The
‘the Assistant Superintendent of Instruc-
tion and a meet;ng was a’fangéd'fgr April (17 with the Head Start .
" Director, a representative of the Head Start Policy Council, the
Assistant Superintendent-~for Instruction, the Superintendent of
Central Administration, and the Director of Planning and Research
to discuss the project. Upon.the recommendation of this group, the
Board of Education approved the proposal submission. The PSL
" model was chosen because of the way the Head Start and elementary
) schools are set up in the community, i.e.;, all Head Start classes
vi are held in two schools, School D and School E. . Head Start
children are dispersed +to all elementary schools since the school
system is busing for racial balance.

j =
The -Head Start Director wrote the funding proposal, but many
people were involved in maklng the initial plan for it. Meetings
were held on May 10 and 15, 1974 with a proposal development group .
consisting ‘of ‘the foIigy;gg people: Assistant Superintendent for
Instruction, the Supervisor of Foreign’ Languages, the Principal of
School B, the Head Start -Director, the Head Start Adult Services -
Caardlnataz,‘thé School B Special Education Assistant Supervisor,
a School A teacher and a School B teacher. On May 13 and 14, a
site visit team comprised of répresentatlves from natlanal/reglonal
* OCD, TA Contractor, and the State Department of Education met with
Head Start and SEhGDl district staff tagﬂlscuss the Developmental

. Continuity pfagezt

3}1 i;'k_;v
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The first day the’ team VLSlteé the schools arid on the ,
second .day parent groups from Schga B and Head Start hosted
‘a luncheon to discuss their cgncern , needs and goals for
the school system. Officials from natlgnal/reglgnal oCD~
- visited Head Start classes, met with Head Start-staff and _
then held a wrap-up meetlng with.the rest of the site team Tk
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. B. dTha'Edﬁcati@nal Satﬁing
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::Tge Héad Sﬁart Pfagfam

_ A new Head Start Director was h;red on January 1, ,g%
replace the previous-one who had been functioning as bath H
Start Director and PDC Coordinator until that time. As note
prev1ausly, the Head Start programs are administered by

- - Economic 'Opportunity Now, Inc. (the PDC grantee) and als
zthe Baard af Educatlcn (the delegate agency) . A

&

Df the two. ?d Start schools that Wlll participate in the
Developmental Cantlnulty program, six Head Start classes are located
-at School D and two classes at School E. The School E class .
o sessions are held from 8:30 a.m. to 1:00 p.m. and the School D
' . class sessions meet from 9: 15 a.m. -to 1:45 p.m. At both schaols,

- each of the:classes has 20 children and is staffed by three adults:
one teacher, one teacher assistant and ‘a volunteer. There are six -
teachers. at School D and two at School E. All byt two/ef the =~ |
 teach€rs are cert;fleé and they have from two to eight yedrs of
teaching  experience. ‘Three of the teachers have B.A. degrees and
‘three have M.A. degrees. ThE}tWG tedachers who are not certified
have eight years of teaching ‘experience and both have almast

éampleted their A. A Sertlflcates. A _ .
< - but s;mgly, the educational phllasaphy of thé Head Start
: o prcgram is "flexibility."” Educators focus on the total develop-

-

ment of the child--socially, em@tlénally, educationally and
phys;cally. They believe that'a child attains positive self-

- image through creative actlv1t;es and freedom. Parent partici-.
- pation is another important aspect of the Head Start program and
parents are encouraged to become act;vely 'involved in the' total

" education of their children. The provision of comprehensive
services (i.e., dental, psychological, medical and nutr;tlanal)
is anothér 1mpartant element of the educatlcnal apprmach.

However.  here a§géafs to be Soma.dlscgntlnulty between the
stated phllDQ phy of the Head Start pragram and what actually

= occurs in the classroom. Creat;vlty, freedom, and flexibility

are voiced, but a large portion of the class day is composed of

teacher-initiated, structured activities, intluding DISTAR, which

is a structured;ﬁéaéemic'pr@gramg For example, the Head Start

- daily routine begins with a gfeeting’time and breakfast followed

| by a 15- mlnutéifree activi ty time, but a’ large portion of the day

: isjdivided info stricturec 'teacher-initiated, small group and

sstal group actlv1ty tlmeau Atrthe end of the. day, there is a .

fhalf hour of make-up time for unfinished work or free activities :

d then LS minutes of eValuat;én and dlscu551§ﬁ befare the !

ildren Ggo home. _ - -

5 10
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The teaching teams share rESpDnSlbllltlES in the elasereem

~and plan together three times a week. Teachers sometimes trade
classes and frequently discuss classroom problems with other | -
teachers’. Heaqggtert provides staff time and extra funds for- -
, 1neerv1ee trelnl g in the eurrleulum and in werklng w;th parente.r

keep up w1th new trende and. ehengee in eerly ehlldheed eﬁueetlen,

Qetelv;elt other p1 ngeme, and to see different models. Inservice

training for teafher assistants and parent volunteers takes 7
place during the time set aside for teacher plenn;ng ‘and 1e T
ueuaily eenﬂueted by the teeehere.. :

. E
ER :

Perente ‘in Heed Stertgeerve on. thet pregrem s Policy Caunell
work on varleueﬁHeed Start gommitteé&s and have 1nput into-the.
hiring of staff {and other 1mpertent decisions. They work as
employed staff, 3erve as volunteers and substitutes in the .-
classroom, také part in inservice tralnlng, go on field trips
and help with recreational activities. Parents receive program - -«
1nfermet1en threugh newsletters, telephone eelle, home visits,
group meetings, individual conferences with teachers and parent
group meetlnge. .« ' ’ R "v SRS

] A =

, Support services are pr%VLded by all the epeelellete et the
Board of Education, i.e., speech and hearing’, social.services,
special edueatieﬁ,'edulﬁ education, . peyeh@legleal, languege arts
‘health and medical. In addition, all the eemmunlty egenelee and-
resources evelleble have been contacted end are’ ueid . o

i

- N The‘Elementery Seheele o S \1;;s€*

Theze ‘are three elementery echeeLe 1nvelved in the Develepﬁ
mentel Coritinuity project. School A has four- ‘kindergarten, ‘three
first' grade, three seWond dgrade and, three thlrd grade classes.
School B has 1-1/2 kindergarten, three first grade, -2-1/2 second
grade and 2~1/2 third grade classes. School C-houses three T
kindergarten; three first grade, three eeeend grede end 'hree
-third grede elaeereeme : \

. ' Aefoee all three eehéele, teachers' experlenee ranges from
4 to 43 years, with & 'mgan of approximately 15 yeere. There el}?
ghbpears to be a 1:25 teacher/pupil ratio across scho le and a 140"

ratio of other personnel (i.e., eeneultente and aides) te‘eFHaente!

R - 1 .
According to the three elementery prlnelpele, thefedueatiénal
‘philosophy of the elementery schools -is véry .similar-to Head Start,
but the implementation is different. As with Heac tert the pri-
mery focus is the, develepmeﬁt of social competency and helplng the
child develpp a positive self-image--the total develﬁpment of the
eh;ld as.an individual. ' The. daily routine focuses o skill devel-
5 and «the use of commercial materials, edueetlenel -games and

5
A ; B . - N . . - s A -
. . E - ¢ Lo = -
. - g - . .
- . xRN ! .
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. teacher-made materials in individual, small and large . roup;" o 7

. . teacher-directed activities. However, short periods of time - S e
- are prVld%é for Ehlld directed actlﬁltles, social tlme and ”'g e
: f:ee play. - A", . - . - T 'ﬁl

£

o
The pr1n31pal5 Df the three schools PGlDtéd Qut that there‘ e

is flimited sharing of responsibilities among teachers. It is hoped
, that ccéperatlve teachlng efforts and mutual sharlng will be :

T .'
,H

‘Parents partlclpate in schocl activitiés in a va:;ety of waya.
thréugh PTA, as volunteers in the classroom and on field trips, in-
craft and hobby groups-and. as paid classroom aides, One principal

=

indicated that présently parents have no say about curriculum, but

‘:;chatsthey are mav1ng in that ﬂiréctlaﬂh _ e .

In aLl three schools, Eealth services are available to students. *
These health services include screening for physical growth, vision,
hearing, tuberculosig, speech- defects, immunization status and-f
‘identifying special needs of handicapped chlldr%n All three
schoals obtain.a complete medical and developmental history on
each child upon entry into school. The schools also provide dental
examinations and dental care for students if needed and two of the
schools have an Qrganlz%d health education program r staff,
parents and' students. y one of these three schdels, howevers,

‘r"

h@s a-nutrition pr@gréﬁg All of the three schools have lunch
) ‘programs which prov1de 1/3 of chlldren s daily nutrltlDﬂal ‘ 'f
needs. : . )

) \ ‘ e
FEach school has access to prafesql al antal health personnel
who are used on a consultlng basis.. The schoals also utilize b
available community mental health resources. The schools provide -
famllles w;th 1nformat;on about avallable cammun;ty serv;ces aﬂ&f

cammunlty graups.\y

the Learning/Disabilities Center at each school; other sefvices are -
provided by social workers, speech thefapists and langiuage develop-
ment teachers. Also, two bilingual/bicultural programs have been
implemented in each of the schools; one of the programs helgs v
Spanish-speaking children to succeed in .school aﬂd the second.

. program teaches chlldren to speak Span;sh

Some of the services for handlcazied children are provided by

Across all three schools, the principals indicated that there
is no formal system for -supervising teachers. However, the teachers
are informally supervised via an evaluation process which consists
of visits by specialists, supervisors, principals and conferences
with tenured and ‘non-tenured teachers. :

4




'; fThesRElathdShlp Between~Hea§,Stert and Elementary Schools - - v
? -

G E ) hltheugh there is a Head Stert Dir etor,*the Heedﬁétert

o Rellcy Committee (wnleh is. eempeeed of perente) makee many,
_=iﬁi: %mlnlstretlve dec1elene, e. g.,fhlrlng,feveluet ng. end terminating
. ©. -ataff. Thue, perentexheve a etteng influence eaneed Start . program
4 directions. In eentraet, the prlnelpele meke all suc¢h. edm1n;e= -
~» . 'trative decisions for the elementary eehoele. —4gntil recently, -f§
" communicatién between Head .Start and the elementary eeheeie had
been in.the form of sharing medical and eumuletlme rederde and
] 1nfermel contacts. "With the edvent of . Develepmental Cent;nu;ty,

‘there have been joint meetings of Head Start and: elementary \
teachers, epeElal censultengs and coordinators. to dleeuee Head - .
' _Stert epec;al services that should be eontlnued,ln the elementary
l*:= “«gchool. Armengementerheve been made so that, teeehere who wiil
‘ ‘IECElV ‘Head Start children can ‘observe the . Head Stert program s
"and in turq Head Start teeeherelw111 obeerve in elementary o
»eehe@l elaseregme. : _ . i . : .o
e _ | . j C e, | K
: As mentlened earlier, Ehe elementa ry" eeheel“prineipele N
"feel that phe basic educational philosophies of Heac Start .and ‘A
the- elemegtary schools are similar. They believe the differences
are in_thé approach to implementation-of the educational program
and in the fact that elementary schodls do not provide continuity
of support. services or involve parents in the areas of curriculum
and decision-making. Hewever *he PDC Coordinator feels there
are some beelcé§ei€erencee in philosophy between the programs
*in_the areas of cutriculum, perenﬁ 1nvelvement,\heede assessment
for instructional‘ purp8ses, euppert services and communication
between the home and school. 'She feels that the PDC project is
trylng to assimilate® ?heee differences and to, formulete 4 common
‘ ‘philosophy stressing the positive aspects of ‘each program. ‘In -
§ line with this, she. has seen the ﬁellewrng ehengee occur in- the |

ellementary epproaeh

s ® more eene;deretleﬁ for the development of the tegﬁreeefid

e an expanded ew&&eneee of theselgn;fleenee of Qley
education, - : - /o
, \ A

o , § ¢
® more ﬁlﬁ%gfmal" lnetruetlenel teehn;gﬁeef )

: 5 [/ £
a more open attitude toward lz:;::amfente and the role they“
should play ¢in i7c151en—maklng,‘ = .

® Tore commitmer#to the mental health program: /ﬁ , )
There appears. to be a vast difference in teidcher kfeiningv
pregrams 1in He€ad Start and in the elementary aEhD@lS: The training
in Head Start is more frégquent, more intense and is viewed more
positively than in elementary schools.:@ Training :s built into the

-,




1facuses on developing thdg
program needs. The apprdach in Head Start emphalsizes the needs

EHeaé Start'pfagram} maney is budgeted for it and time is allotted
for training sessidns. 'This is not the case in the elementary

~ -
W

ctures by outside consultants and. %5"
jad Start views trdining as- ongoing and -
skllls of - the staff.tqg meet partlculaf

schcgls, ‘which provide 1
occasional workshops.  H

of the child as an individual; at the elementary level, training -
seefns to stress-curriculfm. The elementary training is: taSkisJ
oriented,and the teacher|is expected to cover many curriculum

areas. The other major Hifference in training is working with-
parents. Head Start provides a. great deal of parental sugpart
training while. the elem;ntary schools prov1de no parent involve- , =~
ment training. S . : @

. Thus the nature of parent jnvofvement in Head- Start énéetheé
elementary schools is very:different. In.Head Start,.Parents are

"decision-makers- through| their' involvement’ oh The Policy Council.’

*and 'child development

- whichb) reflects the ‘att

'mgre 1ntenslve aﬁdffrequent gservices f,

Parents also participatpe in parent education classes on curriculum
to help them become more aware of the total " .
féﬁucatiﬁn of their chilld. Since Heagd Start emphasizes career -
development, parents, gs they become employed as .staff members, havi

~more Dppartun1;123 for |personal gﬂvancement. Parents serve as.

volunteers in-'the classroom and are active members on Head Start
commlttées. Another agpect of parent 1nvolvement in Head Start,
tude of the program toward parents, is
-home involvement. Par,nts are not’ always expected to cdme to the
,%chogl, the ;sﬁ%@? alsp "goes to them."® In contrast, in the
elementary programs, parents serve as paid aides in the special
education classrooms, [but receive little or no training and although’
they are members of tHe PTA, few are involved in the actual .
.decision-making procegs. Since Developmental Continuity, -elemerftary
gchool’staff have maax an .effort to bring parents into the school
that involving and training-parents shpuld
*E prggram o “ :

Start than in the el-yentary SChODlS. More money is prOV1ded 1n

Head gtart for these S&IVlCéE and there are fewer chlldren being,
nd provide

child. At the elementary level, there k '
but fewer persoﬁﬁel i eq, séClal work rs, dental hygienists, etc.  ~
- P &" 7
Although handicapped . children are mainstreamed infgdth the
Head Start program and theielementary schools, the programs in the

"elementary schools are more intenses The elementary schools have

W

been involved._ in working with the handicapped for a -long time; Head

Start has only recently received funds to provide services to the

rappeda. In the elementary schools; there is a learning center
’ - . ’ . ~ .

]
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avallable for- handlcapped chlldren at each school and the centers

iare staffeﬂ by 5;&:13112&& persgnnel.’ Thus, there are more alterna-
tives for children, ‘with problems, more pézsgnn%l +tO ‘assess the

"problems, and more personnel to provide an appropriate edugational

‘Head Start. : e

program for handlcapped chlldzen at the élementary 1eve;5 than in

j’ -

There is no bll;nguaifblcultural pngram in Head Start the
alementary school has a bilingual/bicultural program which-starts
at the kindergarten level. However, there are mixed opinions about
the quality of the pragfam in the elementary school. The PDC
Coordinator feels that the prggram is fragmented' and discontinuous
and needs concentrated attentlon.,_Eut the elementary prlnc;pals

have more positive feelings about the curréngzgrogram, the

.consensus ‘being .that it helps children with language problems to

dlsb helps a cyild stay in touch with his culture, builds a.

cope’ by deve;égfng their verbdl and academic skills and that it
positive self

mage, and fosters mutual fésgect for: chers.
. . . i : ]

In sum, Héad Start and>elementary school staff who ‘are
involved in planning for Cornecticut's PDC program feel a need for

‘continuity in educational programs, for more parent involvement,

- for” comprehensive health and social ;erv1ces, for an expanded

bilingual/bicultural. pragram and for a more camplete and compre-
hensive handicapped. service$ program. . All expressed the desire
to :melne the best element%\af the’ Head Start and elementary
programs. .

LI
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_C. ‘Opinions and Attitudes of Program Personnel

‘:;i_ '-f -

Intervlews ‘were canducted ‘with the PDC Ccnrdlnator, “the
PDC Council Chalrpe:son, the Head Start Director, and the two-
‘elementary school principals. in which each was asked to give a
personal-evaluation of the success of ﬁraqramgp;annlnq this S
year and to anticipate implementation success for next year. They;'
were also asked fo identify the factors or forces that had most
contributed to the shape of the PDC program up t@ +this point.
-Short, paraphlrased summaries of these interviews are reproduced
below: to provide a direct expression.of their concerns and interests:s
The concludlng section analyzes the patterns of opinion that /.
= -emerged in the responses of these. 1nd1v;&uals as they dlEEuSSéd

the Develapméntal Cbntlnulty Eraject

=

1

PDC. Cagralnataﬁ (”913 18, 1975) . o ) , S aj}

-have been involved on the PDC Council and on thé Parent - Involve-
ment Task Team. . They have been oriented to the concept of the
program and have helped develop a philosophy of parent involve-
ment as well as goals and objectives for the program, and are_.
berznnlng to develop some strategies for input and decision-
making .in the schools. There have been three levels of parent
involvement; .some parents have participated only on a base level,
othkers have made a more intensive commitment and are making gome
deeisions about their children, while others have been involved
in mobilizing parent power mhigh will have impact on the whole
system. Parent involvement, then, becomes a training ground for
akanglng institutions, gspégzally in the eZementary school where
thgpe 18 more time needed to inveolve parents at the highest level.

1nvolvement tralnlng, educatlcn aﬂd aamlnlstrat;anié Pafents

She believes that training has been a two-pronged approach--=. .

‘task teams and PDC Council tFfaining and ongoing training in the
schools for school staff. By integrating training .that was going

om in the component areas with training autlined by the needs
aSagsgmgﬂ%; we Round our program was doing fine skill trgining

‘but fell down in Nauman relations and that values elarification
traznzﬂg was needed. There needed to be more dimensions to.
teacher effectiveness. Ultimately, we want our curriculum to
: rngé t the Bank Street model, not JuET @pgnness§ but also «a

Lait for children and. JduZtLi "

©
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: The PDC Coordinator sald..ithe gdueatzon SﬁWPOHént was
gugaes%fuz not Lngggvelopw a curriculum but in making people
aware.of the need f gkzzge The first step was one of
pulling people togethgr to talk about what they were doing now
and ‘brainstorming about goals, philcsophies, and objectives.
to come up with what we really wanted. Parents were really.
involved too. - An aﬁproach was developed that integrated
vthE/PPBS behav1araL DbjECthES ‘that the school system uses.
Thzs process made the s8ys stem aware that the approach in use
‘dic " not réﬁZZy look .«at the child, the whole child. ;he new
appraaeh 18 allowing usi to move toward subject orientation and
to' really involve the thtal ehild. This means the school
system i1s opening up toldthe different negds of ehildren. The
ooportunity to puZZ all this together has been really stimu-

Zatkng -

~ The administrative component has been personally rewarding
to the PDC Coordinator.. Getting all the people organized and
getting up the mechanism has been a tremendous thing. Setting
- up 'the process of gP;nt dguglopmgnt with so many geoplg and
seéznﬁ many p;oplg pﬁuangng each cher 8 work sgezng tﬁqt

haue been ugry Pemardzng §IPEPZQH§QE.

*In her opinien, i;erall factors that contributed to
successful planning in these areas were the invglvement of
people at many different levels and their individual commit-
ment to the project, the outstanding support of the. central
office staff, good press coverage. support from regional and
'‘national OCD offices and from the technical .assistance

contractor. FEzisting programs really contributed...for
'erample the ‘toy lending Library and the phziosophj of parent
;nuolusmaﬂt LH Head Start really helped ) _ e

Alth@ugh the PEDC C@Drdlnatar feels the educatlgﬂ component
“was. successful in most ways, she feels planning was
unsuccessful in that the curriculém has not yet been developed.
Priorities have been set, but with the money erunch some
things need to go. She also feels the program was not as
succeszful as she would have liked in the mental health area
‘0of support services but feels that- it has been picked up in, s
the education. component. The development of a mechanism for
lﬂtEFﬂal evaluat;cn has als@ nDt been planned as well as the
; pefully, we will euﬁnfuailj
it ion.. Among the. obstacl

p d

, oVer yec
iciwy them withn the program,

o Jlopstagnd T8 Tw i
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Head Start Dlre:tar, téak %nérgy ‘which c@uld have‘been spent

-  more productively. " Time &as another major obstacle. The

~ .program had only January, Februgry ‘and Mareh to plan, and then
“the proposal was due (4April 1, 1975). The uncertainty of teachers
‘working without a contract was also a major factor htndgring
plaﬂﬂzng

Two” more obs tawles to planning were thg uncertainty of
funds for the thLﬂgual/bL;uZturaZ program and when the mental
Lhealth ard health teams tried to involve people-who could give-
. ‘services, their bugd schedules delayed meetings and sometimes
* frighte ngd off parents bewause of the "power' of their positions.
szf*éuZt personalities on some task teams and-committee
members who lacked experience were other factors thatbpreugntéd
planning. But PDC Couneil members rgallj contributed to planning
because they funetioned as a decision-making group; they mada
pergonnel decisions and every major budget decision.

Thé‘PDC‘CQQrdlnatar said it wguld be iifficult fcr her

mented next year, ‘since the 1nten51ty of the campanents vary
and ‘she doesn't know what the ‘'staff;will look like. She does -
see difficulties in 1mplement1ng the bll;ngual/blcugguga; and
medical/dental components if they da not receive furids from o
Title VII and CETA. She feels angthpr area of difficulty may . &
be parent involvement because o
teachers to having parents in the classrdom. Parents are

going to force changes. They are gaining knowledge and will :: *

challenge the authority of teachers and principals. She ple
to alert the Superintendent to what may happen and perhaps
give the principals ‘training to help them cope with this sort
of thing. . , v ‘

She sees her role as coordinating, integrating, pacing,
.leading,.guiding, managing, facilitating, working very hard
’t@ maintain E@mmunlcatlan. In her words...I will "be orehastratZﬂg
seeing. that \strings are gtPlngiﬂg in tune with what the horns
are -blowitng and that there is harmony. :
Several factors have influenced the PDC glannlng year;x
4 according to the ‘PDC ‘Coordinator.- The guidelines were very
,af&a*vgeukfz: about what needed to be accomplished. Writing the
proposal required that we set down timelines, develop a’
frameworH for directing the task teams, develop obgéﬁttv 28 and
albudgé The- pers sonalities of individuals was a faetoﬁ as
well as ﬁh&ﬁfbg in personnel, the teachers' strike .and ;
uncertainty of funds: " The ?Eehﬂiﬂﬁz assletance §§%aultawt
asking provocative qug?tioné.

‘é*fg also Lﬂfzugﬂfed planning by?

i

\;! ‘iglfj
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She feels tHat PDC has' received support.from.many saurces.

The national and regional .0CD fozéga have provided moral -
'EuprPt and technical aseistance. The publiec schools ‘hdve
given money, time, gutidance, energy -and materzals We -have .
had very good support from community organigétions. The colleges,
state, community and Bank Street have beam very helpful. We
also PEEé;Uéd information and guidance on control sztés from
the PDC evaluator. . - ) .

- -The PDC Coordinator would like to see PDC change the
instltutlan and have real impact on youngsters. She hopes

it will accomplish more outreach from the school into the ‘
community. She feels the school has the potential to be a
deliverer of services and she hopes that PDC will explore that
possibility and have teachers making home visitst™ PDC should
provide parents with a broader education, personal deuéZop—
ment, an“awareness of their polittieal power,. allowing: parents
‘t@ be m@re fféettug as pargnts and peOpZe She alsg féels

:Wlﬂl allow f@r z@ntlnulty and 1ntegratlan of curriculum and
support services. 4 curriculum will be devised which ig meaning-
ful to children in the classroom, respects childwen and allows
children~to respect each other and many different ckltures.
PDC ,staff will also. have some of their personal apd professzonal=
goals realized., Hopefully, there will be more fngzszzty in
teacher cdontracts and the teachers' roles outside of the classroom
" with children will be equally important. Lastly, some innovations
will?be dguglopgd in preschool education. : ‘

ar

- .

PD;WCGUﬁCil Chairpersan (June 16, 1975j

In the PDC Council Chalrpersan s 0p1n1@n the most successful
planning has taken place in the parent involvement and tralnlng
components. The most successful parent involvement is in *Sehool
B because parents are better accepted by the teachers and other

staff members in that school. They have used Head Start parent
involvement-as guidance for PDC's parent involvement standards
VYand parents have started megtzng in small groups to dL%cugh gowgf
. they want to be involved in PDC.‘ ;

presented and was seen by those who took

< )
She sees the tra;ning aomp@nent plannlng as being su22§ssful
because the trainifig heeds have been determined by the PDC-
Sgaff memberg. The SﬁlijMJﬁﬁ to become more ejjectzug ‘teachers
: hey had et for the? téﬂ;héf ff?ctbugn§55
" good The parente took part in the\values
; e ‘elt 1t was worthwhile. Training



The PDC staff, teachers, aides and parents have bséﬂ
willing/to take a chance on PDC as a new program which will
bénefit the system. The majority of. the people now involveth

*in PDC m;;e ineluded in most parts of the planring stages. and

are a part of pZanniﬂg Head Start already had g@éd

feel the
gapent involvement go people in the program could see the;
enefits of it. Community agencies, especially the Child
Guidancé CZinié have worked with PDC and have become very
1ﬂp@pued with thé concepts and phzZ@saphzes of the p%ag?am
The Zeast sugcéssful planning hae taken pZQes in the

Developmental Support Services area. The PDC Council Chair-
person feels thereyare so many varied special needs for-
childrern in this area that the program is not clear on how to
abtaln;persénnel and/ér funding to be able to give these
services. They are using exis8ting programs but they are not
sure how  much more thay can obtain® Services in the gommunityg

- in many cases, are being duplicated and the program would like

to be .able to c@ordznats the available. sgrvzces (She is not
sure’ 1f€th15 will be possible.) -

Education and pazent ;nvmlvement are seen by the Cha *&
person as possibly the "most successful" components to
implement next year. The aim of the program is to’make sure
these two component committees work together. Both thE&%E
component areas have already begun .their training progra so
they are seeing .the benefits of their planning. Parents have
wanted to be involved in the schools for a long time, and now,
because of PDC they feel they have a right te be involved.

If the educqtion and parent involvement components work as
planned, which will depend largely on what happens when
the teachers and parents do get together, the other services

_szZ follow as the needs become c%ear.

¥

Three major féfces Wthh she believes have influence d
PDC planning year activities are cooperative PDC and schc

‘staff members, an anti-spending attitude of the country, , d

community support. The PDC and school staff menfbers hav
been very cooperative and have shown a MIZZZHQH§DS to
effectively work toward the program goals. -—-fin attitude °
against spending throughout this country has, in gome cases

" affected the teachers (who have worked without a contract

-all year) so that some have been slow to become involved. The

community support from the organizations involved eince the
planning stage has been exzcellent. They have been most
SHP?QTtLUg Of the F’POQPQ}‘TZ, - ) N

She is not sure if she will be the PDC Council Chair-

| Rext year, but says she will be involved in some way

i Jrogram, at least on the Council, if possible. I am
very exgited about the PDC concept and having parents Ynvolved
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in the school. I want to see the children.served more’
EffééﬁtEEZy and be able to show people- that parent involve-
ment in the schools réaZZy ean hélp. The continuous curric- .
ulum and individualizel instruction for children will promote’

‘a better educdational system. Also, the PDC traznzng 18 _seen
- by the tgasherg as more fféQtlBé than the training the school .

system has provided because tt more adequately meets-the
individual @EhOOZ'E needs. ’

Head Start Director (June 18, 1975} . ', -

The Head .Start legctﬁr feels that the most succes sﬁul
planning has been done in the areas of training, parent
involvement and education. In planning. for training, effort

was: given to working out- the kind of training that would be

of benefit to both Head Start and the prospective PDC
elementary schools. Pargnt involvement activities have',

~ineluded. pZdﬁﬂZHg and eonducdting works hops for Headf Start

parents, urraﬂging For parent volunteers in the Heq ld Start
elasiﬁaomg and giving parents information about what to ezpect
when/their child goes on to kindergarten. Education component
planning has been directed toward developing a curriculum.

They have looked at the present  elementary curriculum and.
Head Start curriculum in terms of evaluation and implementation
and are trying to pull 4t all together and write a currzsulum
for Head aLart ‘through third g?adg = .

She attrlbutés the success Df these campanents t@ the...
QLZLZHQH&S?, rcitgm@nt uni ?ztra tamé aZZ fh péopl gaue ta
planning, organizing and carrying out plans for t}gsg components.
The training and parent involvement which have taken place
in the surrent Head Start program and the people involved have:
contrz ufti to the success @f planning. *

/ _ R ) .
Council has cooperated with planning and served

. 1
as A s between Head Start -and the elementary schools.
In ad Start, the Trainting Cpmmgttye coordinated training
and also parent Znvolvement.

’camp@gént geemad tD be least suc;e;sful in thé;@p;n;on of the

Head Start Director. Planning was slow in these components
: t to them and pull together

fﬂFP’ Wwas Hod fime to ge

he rosourcie to /ZlHHZHq and programming. Moneay
Jor staffing is vbstacle in these components.

;rj
7
7

: . ording to-the Director, parent involvemert will be
the most successfully implemented because of the way Head
Start has alwa§5 1nvalvad par&nta. We have .a strong program
wialeh fas Lelpod A ta talk more freely with cehildren
and teachers and L t-braodaned their base so they
c2d out inta Ac wlomentary schools. The education -
. : =

y . -4
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-of tHe zntern program.

- * e

I.see. a streng uelunteer eorpe and tPaZﬂéd subetitute teeehere;
but there will be littlée change in the: elementary school _
currigulum until¥1976-77. Traznzng should elee ge well becauee E

i

The Head Start Director. fereeeee prebleme Ain 1mplementat1en
in the areas of curriculuym development the blllngual/b;eulturel
cempenent and -support services.: 'She said currlculum development

.may be a problem...because we have to hire a new Curriculum

Speeialist and because the trained substitiites might not always
have the priority %o come to -PDC eehoele or might get reguZar
JOHE. i ‘ . s
B . 7
The Dlzeeter recommends thet a new Curriculum Spec;ellet
be hired as sooh as possible and prearrangements be made for ﬁg
trained substitutes to be assigned to the prospective PDC
schools. The bilingual component will be a problem if funde
are t euezZebZe to ‘implement as they want to. - Support
aergf?es may be a problem for the same reason. In both cases,
"theprogram has applied for additiogal funde (CETA for euppert
services and Title VII for btltnguelszeulturel)
i 3
As Head Stert Director, the interviewee eeee her rele as
prov1d1ng egportunltlee fer her eteff te be 1nvelved w1eh ell

end to ceerdlﬁete w1th the PDC Coerdlﬂeter te see that ;t
happens. She also. gsees herself keeping her staff informed and
supplying knewledge end 1nfermatlen ebeut the purpose of PDC "
to perente. v ,

Seme of the wajor forces that have influenced the PDC

" planning year, in her opinion, are the cooperation between the

~Board of Education and Economic Opportunity Now, Inc. The .
eeoPQPetzan between these two groups hasg been the foundation

for all that hae happened. The PDC Coordinator has done an - .
ezcellent job of pulling things together and seeing that thinge
happen. The PDC Council and the peepie who make up the task

teams also have contributed because tHey are concerned about
innovatione and children. The involvement and participation

of parents has eertelnly added a whe?e new dimension to program
planning. ]

The Head Start Director hepee that PDC will prev1ﬂe
Head Start-type comprehensive services for children from
kindergarten to third grade...so when a child leaves Head
Start I know he wtill receive the same services he received
in Head Start. PDC provides a different kind of interest

for children--in education, in,their-future, and in their

self-image. L _ '
? : . ) = ¥
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S the interviewee's ‘opinion, the“ééhcaﬁién ‘compaonent

2T has be planned most successfully. He is- Principal. of

' "School A and is also Chairperson of the Educatlanal Task Force.
The Education Taek Foree hae egtablished go&ZE for the :
.curriculum and has begun the development of the curriculum
with input from parents, teachers and_administrators. It .
18 very important that all teachers be dedicated to PDC if it:

H

18 to work. Our community has a voluntary traﬁsfer ‘plan for
) teachers and-none of gehoal A 8 teaghéﬁa have askgi to be
traﬂsfi?red ;}' T '

: "  He atﬁrlbutes the success af the Educatlan Task Farce
‘to...the hzgh interest on the part bf parente. and their
m1llzngness to develop a_PhLZosgphy for -PDC (pgrgnts at‘Sckan A
are an ambitious group; they ask questions and demand involvement..
from teachers), the untiring efforte of the PDC Coordinator,

~ .and the supp&rt of the central adminzstratzon - The rapport
. - with centgal Qdmtnzstratzon sggff ig' excellent and they -have
" been very coocperative in aZZomzng key pers&nngz to attgnd '

numerous mgstzngs

o g§m§;5p§§1f12 factors which have helped are. the present

. bilingual/bicultural funds from Title VII which provided the
long-range development and part-time bzlzngual/bicultural
teachers. - The interviewee feels each component task force is’
making great strides in completing objectives. A possible
problem that. the Education Taek Force may have i8 how to motivate
thode teachers who are not dedicated to PDC but have not asked
for transfers. - :

The Pringiﬁal feels that PDC.Council members have
contributed to planning...by being receptive to the, ideas of
the task teame and setting up good guidelines in making

adjustments to €ach task force. They have also made money
avatlable for interns and paraprofésgzonaZs to assmst elasg-
room teachers. - .

He mentioned that one @bstacle t@ Educatlanal planning
has been the difficult task of redesigning a task-oriented.
curriculum to make it more pugl;—arlented. We hope to get:
parents, teachers and supervisors working on this over thg
summer.

He feels some of, the easiest compenents to A
next year will be edugation, exceptional child fprograms,
and bilingual/bicultukal programs. The educatdgwril,

) ofF the commitment already extended on the part of supervisors
and, §fntral administration staff. FExceptional, because our .
commynity hae a fine program already which can easily be:

. 7;§§ﬁd§d and because the Head of Special Education from

&

3
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- denteal office also serves %n the PDC Council. The
‘bilingual/bicultural program i8 already in process and has
. blans to provtde extended services next year; the heﬁd of
© that program is aleo a ‘member of the PDC Counell

. He antlclpates there may be probLems 1mplement1ng\paremt
involvement next year because there are still a number of
eachers wha_do not feel .comfortable with parent assistants
.in th& classroom. AZthough PDG 8- not foreing. .~ teachers to *
‘take parents into the clasesivom, I hope that, through work-

, §hops, they will be able to ﬁemonstfate to tea;hers that they
have nothf%g to fear in this drea. Parents wilbJFe screened [
for their hglpfulness Threugh this screening, they hope to
T get parents who can make - a econtribution, but thiés process

"
N

.. has not been developed as yet. - He does not foresee any '

problems in 1mplement1ng the other component areas because
of the work of the task teams during the planning year. '

f - : * . . B \.
School A has a very mixed population--38% minority and -

4+ many upper- and middlge-class families--and the interviewee feels ™

strongly that PDC will bring the conmmunity together. He will

.' = be instrumental in seeihg that-all aspects of the PDC program
T dre carried out to expectations at School A. He will werk N
closely with'the PDC Coordinator to ;ﬁmmunlcate any. p:ablems A -

and work together on solutions. . 7
™ . % . . . , x_[
s
N The enthusaasm of the PDC Coordinator has been a magor .
force in.the success of the planning year. She has a ten@ed

every meeting of the Educatlan Task Force, has met with Seheei A
staff to keep them up to date on planning and has addressed
the PTA to provide communication:about the nrogram, ~Qther

A magor factors are the positive support .received from parentes

¢ in terms of time and their efforts to attend heetings and _
inservice workshops, the general enthusiasm and support
demonstrated by the central administration staff in their
- wLZZLngness to reZease personnel for task férce and P@C
Council meetings, as well as the lnput af -national a
< yegtonal OCD offices, ZocaZ community orgaﬂzeattons a d
- TE&TA ("((ij :

He hopes that PDC will brlﬂg ebaut...zﬂteractian within
a diversified gommunity by establighing a closer working ~
relationship than has existed before; providing children with N
—*an educational program designed. to meet their needs as indi-
viduale and to broaden their experience within the community;
‘qnd helping aquaint teachers with new educational approaches
, to better-deal with chtZdreﬂ as. lﬂdtvldualg;

[
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‘Principal, School C (June'17, 1975) ° ' -

The \Principal said that the most successful planning has
taken place in the paxent involvement component. This 18
\ mainly due to the ex;ellgnt leadership the. p%réﬂfa havé had.
. . .The pareﬂtu now see the school situation as non- threa?eﬂzng
~ ‘-aﬂd maﬂ¢ to become- LﬂquUEd ' .
?n One Df the™ sucdesses of PDC is. that the Pr@gram has many
d;ff%:ent types of pEDpléian@lVEﬂ. .They. are trying to get
iy Aa bf@ader view;of *heir program, partlcularly in the '
o Personnel Cé?ﬁéttee. ) . . !
. ; : :
The léast successful planning has. taken place in the
education component according to the Principal. He is concerned

about curr;c%kum development because of the short time-frame.

— Ihere have not been any obstacles whzch have prevented
%)gu;cassful planning except for the time element. The teacher’
strike "hds not afjgctgd the PDC planning year because it only )
lasted nine days; even though some people might mention the PR
strike as an obstacle, it really had Zzttle effect on the
eﬁtifé plahnning dgar
Hé“faels*tbatgigthe PDC .Council, while it has made all
the final decisions, really has- "rubber stamped"” all the
committee work. The committees worked out all the plans and
they the Couneil approved them. :
He seeg parent 1nvaivement as the easlest campanent to
implement next year. Parents -are already involved in the
school and they.enjoy bgzng part of the school, And with FDC

the school can do more in- dgpth work with pargﬂts. y e

. The- educatlan and déVglapmental support service components
: are seen 3s possible problem areas next year by this Principal.
) He is not familiar with the curriculum that is develelng
5 *“and he dpes ggt know what plans have been made in the area of
’Supp@rtféervices.‘ While he believes these areas can work if
‘they are well planned, he is concerned about the lack_ of

knawledga and/or lnfgrmatlgn ‘about them. _— . A
He Sees his role for the operational year as administra-
tively coordinating duties and educational leadersh;p He

: !feels that PDC funding has allDwed additional training for
>a teachers ,and visits to other programs and schools. This .has
provided ‘a stronger c@mmitment for the program mnext year. The -
staff, j@r the most Jép% %aue Eggn o&perativgxaﬂd willirg to
w@rk toward .PDC goals n : :
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He would like to see more dlrect services for 2hildren
and feels PDC cah accomplish this. He hD§e5 that the pragram
“will not "hide" behind parent 1nvélvement w@rkshcps, and so
‘forth, and as a result, forget the real objegtives of the )
pngLamJ The Lﬂﬂtiﬂkity of educational agr@&;eg; and

especially the strengthening of the kind gﬁgartgn program, are

mgit important. With this program the school eould hauﬁ total
educational integration in five years. : _ Qﬁ
: _ %

- Summary

A !
When 4sked to identify the. cﬁmpanents which had been most

successfully planned, four of the interviewees named parent
.involvement, three named- education and two named training.

‘All five said that the involvement of many different people 1n :

‘the pregram had madE*lt successful; three also mwentioned

outstanding support from the central office staff of the -
school system.’ S -

There was_less consensus about unsuccessful components.
‘The focus of concern seemed to be that the support services
and b;llﬁgﬁal/blcultural services had not been adequately
planned. The primary reasons .given were time shortages,
changes or uncertainties inVpersonnel and funding- uncertainties.

The role of the PDC Council was also interpreted
dlfferently by the varlgus pecple. Dnly the PDC C@Qrdinatar

gr@up The Dthér three 1nterv1ewees saw ‘the Counc1l as hav1ng:

an important reviewing and coordinating function, while the
role of the committees was unlfgzmly interpreted as d@lnq .
the basic planning warkffor the various éompanents

When asked 'to identify components that would be

. ~successfully implemented next year, three of the five inter-
viewees named education and parent 1nvélvement. ,The ’
explanations given were those Df exlstlng commitments and
training programs. . / R

g% ' * -

e @*rEoss;bl roblems during the implementation year were
foreseen in_g’wvariety-of areas, i.e., support services,. -~

n\m

Educatlon parent involvemént and blllﬁgual/blculﬁhral edia 2y

tion. Potential obstacles to successful implementation of .

‘these areas included fuhdsmg shgrtage;, lack of teacher

~ receptivity, and staffing problems. But training workshops

rand-additional funding were rgported as possible solutions.
The interviewees identified important factors that were

;;hqplnq the PDC pfrogram as funding, the support and

enthusiasm of program personnel, support from the school

system and from the grantee and OCD offices and support from-

.the community. .

[
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5exper;ence tD meet the néeds of the chlldren,,and more
support services. : :

. In sum, these 1nterv1%wg reveal a wide rahge af cgmmlts ¢
ment to MOC (depending on each person's role in the program)-.
Most of those interviewed were especially committed to their
own.personal domain and interests and had less knowledge of
PDC Aoals outside the;f own Scope., All mentiocned the strong’

- support  they had received from- thefcentral adm;ﬁlstzatlan and
seemed ta feel that the tlme and energy keg admlnlstratars

. suésess of the plann;ng yéar. =There was alsc a feellng +that
existing programs were good, which alleviated many planning _
problems, although there were differences of opinion about L,
which aélst;ng ptograms were good prior’to PDC. Flna;ly,
all tho¥e interviewed have great hgpes for PDC to 'accomplish -

- ‘good things for chlléren and parents in ‘their aommunlty TR ,Q!
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ArrangemEﬁts fgr Plannding % . - J

o

A pro-= tem committee was establlshed in early September 1974 i
- to.decide the composition'of’ the PDC .Council. A, number of people )
served on the pro-tem-:committee under the. 1eadersh1p of the . g
original Head Start Director (naw PDC Coordinator), the Daputy
Superintendent, and a consultant.- At a meeting of the commltpee
held on September 20, 1974, it was decided that eight community
representatives, four Qentral office staff the Head ‘Start
Director and two Developmental Contlnulty staff mémb&rs would
serve on_ the PDC Council. The PTA -at 'each elementar school and
.the Head Start Policy Council were asked to elect two parents
- from Head Start, four classroom staff, three- nan=alassrogm staff
from Head Start and three parents and two staff members from
, each elementary school to serve on the g%unc;l Appalntments__
. were made or elections were held and thé PDC Council,” campagéd
of 37 membérs, was established by the end of October 1975. " At
the timé of the first site- visit in February, staff at Schcol C
had @ﬂly been involved in planning for Develcpmental Continuity
for two months and were in thg -process of electing representatives
to the PDC Council in, accoa ﬁance with the above format. Since,
February, representatives from School C have been elected and
are now serflng on the Council. 1In April, a decision was made
~ to change the composition of the PDC Council to. allow for more
—-———---parent representatives: from Head—Start and the- chaﬁge “in Coun¢il
composition. was voted. upon at the June 19, 1975 meeting. BAs a
result, next year there will be 36 members on the Council.
(This change is discussed in more detall undez "Admlnlstratlapf ‘
March throﬁgh June 1975.") : L S . iy
PDC ' Caun21l decisions that affect the Head Start or elemen-
programs must be approved by both the Head Start Policy
>IN and the Board of Education. The PDC Council seems to i
be a strong body, with representatives from the community, PTAs v
" and Head Start Policy Council, school staff and administration ‘ Lk
all actively working together on task teams to assess needs and ‘
to make program plans. Task teams have been formed in the 3 B
following areas: - educatlan, training, support sa:z;ggs, parent B
lnvalvemEﬁt, handlcapped and bilingual/bicultural., Each~task . '
team has a chairperson and a facilitator. ;Again since Febriarl
some changes have been made in task team chalrpérsans or task
, teams have been subdivided. 1In someé cases in component  areas
“ ““where changes were made .planning has been delayed. On the whole,
L o appears that the PDC Council has functioned very demb:;atlcally
wrth all members: iDntr;butlng in some way. .

@ .. - 23
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.at which tlme a new Head Stdrt Dlrector was hired. Th

g

i 4 el ' . o » . .7 :
N ",L _ e R

‘" The ‘Early Childhood Supervisor/Developmental Contjinuity
Coordinator was hired in September 1974. - As mentioned earlier,
she also fuﬂEthﬂéd as Head Start Dlrector until. January A, 1975,

<Esf;elieved-
the PDC Coordinator of her Head Start duties and made - possible
for her to devote -full time to the EDC prograf, %gus facilitating
the planning process. Currently; the PDC staff consists of:

PDC Coordinator . e ’f -« full-time
Social Worker . o o 60%
School A Coordinator I : ' 50%
. Sclhool B Coordinator S - 50% e
Head Start Parent Coordinator - . 50%
School C Coordinator ) A 50%
Secretary ‘ . 60%
Cufrigulum Specialist 60%
Regional DCD officials have pr@videé-technical a9515tance
for budgetary problemq and OCD national officials have béen
available when th21yfs sistance has been requested. A site visib
16-17

was made by the natigndl/reglonal officials on Jaquary
1975 - '

PDC staff fég@ltéd that the technlcal a551stance represen-—
tative had been very helpful and scooperative. .helped staff

‘procure a consultant for group process tfalnlng and he has pro-

v1ded ﬁéedback on the gr@up pr@cessi He has a551sted w1th PDC

PiéﬁﬁingrYéar Activities" .
RS 4 . \) - X .
This sk ;tlon of the case gtudy summarizes the'accompl;shments

" of the pr@ject on planning acttivities during the planning ye

For convenience, this description is.organized ‘into two: parta by
program component. Part 1 covers activities from’ the beginning .
of the®_project through the first site visit by the evaluation
team, and part 2 CDVEfS activities from that date through the

- end of ﬁhti§ChOOI yea .Where thewme is overlap in the planning

t forth 1in the program guldelines; a dlSEuSglOH of a-
lar dct1v1t1y will be under the gompohent. with which it
St t best. Additional information on these _.planning

es, with special reference -to ;ompl;ange with guldellnea,

nd in the Monltérlng Report.
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Administration, threugh February 1975. Planning &t the
dministrative level appeared to be proceeding.as scheduled, in

Ja

pite of the fact that up to January 1975 the PDC Coordinator was
unctionirig in a dual capacity, most ofr the PDC staff had not been
ired, and most of the’task forces had neot been focrmed. By .
ebruary, .the PDC Cduncil had been egtat ll zhed in accordance with

he e i o V|
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thesguidelines, and by-laws for the operatlon of the Council”
‘had been formulated. The major qDal articulated for the (
program 1is: to affect institutional change which will have an
impact for future years. Specific objectives and priorities
to bring about this change had been listed, but according

to the PDC Caardinat@r they were constantly being redefined’
dnd rewritten. It was expected that they would be revised '
in final form by April 1975y As mentioned earlier,[ task teams
had been established to plah for each of theé compadent areas.
The task teams meet biweekly-or.-weekly and by February had
formulated various recommendations to be presented to the PDC
Council. ThebSe recommen¥ations included a proposed timeline
and budget, a needs assessment and staffing patterns for the .

- operational year. The PDC Coordinator was to integrate these
recommendations and present them to the PDBC. CDuﬂc1l ‘orf March 5-6,
1975. o .4 : -

. A

The roles of the Head Start Policy Council and the ele-
mentary schools' parent groups and their relationship to the
PDC.Council had been established and agreed upon but had not
‘been formalized into a written document. Such documentation
was to be completed by April 1975. By February, all PDC staff
had been hired with the exception of a Curriculum Specialist
who was to be hired by March 15, 1975. Also, the PDC Coordinator
and the Assistant Superintendent for Instruction.had contacted
state and federal agencies to obtain additional funds, as
stipulated in’ the planning year guidelines. In additions
Several non- praflt groups and prlvate ccmpanles had Contrlbuted !

- They also made space ‘available for_megtlngs anq pIQVlﬂEd the
' expertise of their persorinel at variods task team and committee at
e . meetings. T e . S R

Staff workshops for training to work with -parents were
planned for March or early April; these sessions were to be two
or three all-day workshops. The PDC Coordinator had already ]
COhducted twa one- day tra;nlng workshops for parents on. the PDC (

'had pr@v1ded the same type af tralnlng far Head Start Pol;cy

Council pa:ngs, Since most parent training had taken place
. through membership on the task teams or other committees,

. timelines needéd to be finalized to provide shch, training to
parents who.were not. presently serving on task teams or com-
mittees. Additional  parent tralnlnq workshaps were being planned
t& include all parents who will be involved in the PDC program
@;,they take part in planning activities.

=

- The PDC E@ogdlnat@r indicated a need fDr help and’ technical
P assistance in-establishing Draqram .goals and priorities and-in - @
s f . setting up timelines as w well as 1n ‘continuing communlcatlon with-

; state and federal agencies. )
' g
= L . o B . . " , o B ,.,,s‘} ;
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: Administration, March through June 1975. 1In-April 1975, the
PDC Council reviewed 1ts composSition for 1975-76. Two issues were
considered: the retirement of a representative of the central ,
office administrative staff, and the lack of parent representatives
from Héad Start. Currently there are 37 members on- the Council.

The f@ll@Wlng rEPréSEﬂtathE pattern was agreed upon:

[

@ Parents of Head Start and schaal children. (Two parents

from eaEh SEhODl including Head Start, to be elected.)

*'e® Head Start Pollgy Counc1l and school bgards- (One from

each EChQGl lncluﬂlng Haaﬁ Sta:t, to ba eIe:ted, one

he

o Héad Start and’ ‘school admlnlgtratcrs (Three C.0.A.5.

Human Relations, curriculum, Pupil Personnel Serviges--

three principals and Head Start .Director.)’

® Head Sté;;iand $Ehoé1\étaff_ (Two from each school,

including Head Et%rt 80 be elected.)

o Community representatLVES; (One ",Ecanoﬁlz Dppar—
tunity Now, Inc., as well as one Board membey and one.

. nominee from that group, one Teacher's Associdtion, one
Higher Education, &ne mental health, one health, one
State Department of Education, to be dinvited by
‘Economic Opportunity Now, Inc. Director and E.C.S.

On June 18, 1975, the PDC .Council voted to accept the new
composition of representatives. The last Council meeting with ¥
the - present. mémbershlp will be held in September and all new
members will be chosen by Dctober l975

In a lelated area, “the roles of the Head Start, Center
Committee and the elementary school parent bodies and. their .
relationship to the PDC Cotincil have been redefined. The Head =
Start Center Committee and the PTA Boards will be representéd
on the PDC Council and will review the work @f the Councll
perladlcally , . .y : .

As noted above, by late February all staff .had been hired .
with the exception of ‘a Cyrriculum Specialist who was to be ! T
hired by March 15, 1975. Applicants for this position were
interviewed in March and a specialist was hired to £ill the - .. ...
position on April 15, 1975. She has since rESlgﬂed ‘The
Coordinator -of Support Services is now the Coordinator of
the b;lingualfblcultural component; SlnGEfMaICh 1, the support
' services component has been d;v1ded$1n§g two task teams to fill
the gaps left by this change in personnel. The School C
Coordinator is serving ap the facilitator oft the Mental Health'
Task Team and Schodl' B Joordinator is serving as the facilitator
the Medical/Dental ?{gk Team. They are planning to hire a

Support ‘Services Specialist who wil .coordinate support services
a5 well as the exceptional child cqégdhant during the’
melementatlan yaa:ﬂe ! - - ' -

-
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EJ Other staff to be-hired for the 1975- 76 year are an -
Qutreach Specialist and parent coordinators for each school.
The Outreach Specialist will be responsible for the development 5n“
and 1mplementatlan off the parent 1Dvalvement programs in . f
cooperation with the.principals, Head.S ;f, Director and parent -
coordinators. Job. _descriptions have bee' wrltten for all
positions. Individuals who have B.A. degrees and who are ,
enrolled in certification programs at accredited schools Twills & . ¢
‘be hired as interns by the PDC Copincil and school principals. ~ o
The interns will be: 3551qned definite classroom schedules by ' o
school staff and will be supervised by the schodl-staff as well ‘
as thelr college or unlversaty prmfessors The ;ntern Erogram : -

ot

.Ibé following chart iéP;Ets éhese';

- sy

PDC Coordinator Secretary .
R e ve g
: — T = — i i
RS — x - 1 o
—~ Outreach __A aupport Serv;aes -+ Curriculuy S
" rf Specialist %>’? Specialist . Specialigt | s
; - N > [
. I . 7 IR . — I —
-Parent T : Intern Classroom | s
. Coordinators . — : Assistants ‘

- 4
) Program goals, DbjéEt;Ves and. priorities were establlshed
by April 1£75 and aée included in the 1975-76 proposa

:ompaqent area. Timetables for linking the, preschai aﬁd
elementary échool programs were also eatabilsheﬁ iy April- for the
Qperational year. . Task team plansfand feccmmenﬂeﬂ budgets ha

the Jmplementatlén year and ware 1nciuded in the 1975- 76 budget.

5

: i . F&J}

Qommunlcatlén with state and federal pEOgrams have been
initiated/and a proposal has been submlttad to Title VII for
funds for a bilingual program. In addltlonlkane nurse has “been

hired with CETA (Title II). funds; funds for’ﬁ;ne‘othelspcslt;ong \
have been requested from CETA. ‘ T A

A coordinated plan has been developed to build a selid o
educatiohal climate for staff and parents and to meet the}ﬂa&ds
of the children. ,The pLan EacuSEs on three areas: 0

[

o  parent inv@Evement:' ‘ o ‘ , e
o/ the® development of a continuous .curriculum
: e ' 1 A
v = £ } "
- v e tr aining for parents and st ff. -
Q EZZB
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‘A 15-week child growth and development class for parents was

The plan provides for a core group of people who will plan

programs, train and involve parents and staff in all- aspects of
the program and seek alternate funds to obtain the additional”
staff needed’ to provide direct services ‘to children.

A" Values Clérificaticn Training Workshop was held o#f April 2,
1975 for staff and administratoré and dealt with, working with
parents and ways to use parents in schools. Parent involvement
training was introduced in June in the form of niore values
clarification workshops that focused on "the role of parents in
the school" and "how to become comfortable working in the school."

offered in February by.the leéal ccmmunlty college and 60 pazents
have attended thgse sess;ons.
Q‘ .
- In sum, administrative planning seems to be progressing very
well. 'Goals and” objectives ag well as timelines have beex
established. Training for staff and parents has begun #nd a -
training schedule for the operational year is in process
Efforts have been made to obtain funds from state and federals7;}
agencies. Although funds had not been received by June, the
. JFDC Coordinator felt that h;g site would receive them because ’ -
’ of their ‘past utilization of grants from Title II (CETA) and
T%‘,tle»VIL - ( ’

N LW _ _ _ ’ o, f .
Educat;on, thr@ugh Februa%y 1975. The Education ?ésk Team
formulated the "educational approach on February ‘11, 19 E?and

planned to gresent ‘it to the PDC Council for their angfg%al. The _

“approach (as des crlbed by the PDC ¥oordinatorswill be child- : }”
-centered and will focus on the t&th1- development of\ the. child.

In line with this, by February, Education Task Teams and Head
Start Cueglculum Committee members had visited Head Start'&nd e
Elementafy classrooms and were examining curriculum guides and Sx
samples of kits. Although planning for a coordinated curriculum
had begun in .September 1974, the PDC Coordinator reported that

‘this process had been one Gf the most difficult planning tasks

so fdar. It had'been more tlme—ccnsumlng and 10ng"term than.
originally anticipated. ©One of the major obstacles in this area
had beed to give,-all those involved in the task a-full philo-
sophical undarstand;ﬁg of the ' educ®tional apprcach Hopefully,
this problem wa's alléﬁlaﬁed when . the Curriculum Specialist was hired
on March 15, 1975. A't%al curriculum ﬁevelopment was tadbegln
in April 1975%.- ( \ o .

( .

Although plans were underWay for a regular communication
system to inform parents, teachérs and other school staff ab@ut
the educational program, the system was not expected to be in
effect until June 1975. 1Inservice segsidns had been held,
however, to determine how communicatien should take place, and
a plan to coordinate the system with PDC staff and the schools had
been formulated. Because this system was not in effect at the

- . ¢ . , £ ’ .
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éime of the fi:st site visit, those  who came into{the project
. late or had t been involved on any of the task teams seemed to
know little /about the educatlanal apprcach or had only very
general inf rmatlcn. ,
Education, March to June 1975. Meetings have been held
with the Assistant Superlntenaant of Currlculum, department
heads and all members of the Education Task. Team ard a con-
sensus has been reached on an %ducatlcnal aer@a:h—zthe approach
‘reflects the Bank Street model. It is a ¢hild-centered design
that will enhance the deva}apmant of the whole child and will '
help #fe child feel cpmpetent in his environment. Children will
be pr,v1ded with first-hand experiences and there will be a -
.mergiNg of the cDgnltlve withsthe affective. ‘

The ﬁDC Curriculum Specialist lalthcugh she has since-
resigned,‘'had major responsibility in the area of curriculum-
development. ' Accordingly, planning has begun for a .curriculum
that _can be implemented from Head Shart through grade 3.

Current guides and grade-level behavioral objectives are _being
reviewed and staff are beg;nnlng to revise these abjec%;ves,
eliminating some and making otHers more activity oriented and -.
‘less task orlented PDC staff expect to have this task ccmpieteﬂ
by September 1975, "The Curriculum Specialist had visited class-
Tooms to observe how current guides are be;ng used and-to look

}; at ways in which thay can be integrated into the new objectives.

© But actual integration of subject matter by grade 1evel will not
begin until the operational year. The curriculum in its final . ——
form wall combine what) is now being -used with a mechanism for '

/ implementation that integrates curriculum areas and recognizes .
the dével@pmental levels and social and affectlve needs of the
chlldrEﬁ . : :

PDC staff have visited the Bank Street School and will be
meeténg with Bank Street consultants. From April to June, exchange
.visits have -taken place between:teachers in Head Start and in the .
. 'PDC elementary schools; iIn fact, every klndergarten and Head Sta:t'
¥ teacher has taken. part in the exchange visits,, along with some’
'elementary teachers. Parents were also scheduled to visit the
PDC schools. -Similar communication activities have been planned
and include inter-school faculty meetlngs, training workshops,
and discussiond dévatéd to the ongoing evaluation of PDC. The
- . parent coordinators %t each 'school will be working closely -

together to extend communication ibetweén.schools and the’ ' s

community. A staff library will be set up for parents and teaghérs

and newsletters w1ll be sent out regularly throughout the :
1mplamentat;an year. Since the Education Task Team is made up of
teachers, ‘parents and a@m;nlstratars from the three site schools

and Head Start, there isg,a regular sharing and feflnlﬁg of

DbjecthES, relatlcmshlzs and cammunlcatlans.

&
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No comprehensive diagnostic system had been set up at the
time of the second site visit. A diagnostic toocl had been
developed for kindergarten, but. other classrooms will conylnue
+to use present evaluative measures. However, a d;agn@stlc '
'system, including plans for individualized instruction, will be
developed algng with- the’ currlculum during the 1mplementatlon

year o ‘ . , : ¥

s

e

sum, many Df the EdULdElDDal plans have been completed Or are
11 underway, wlth the exception of curriculum development and a

nostic system. Although'plans for the curriculum are well’
thought o t, nothing has been formalized in writing; this is due
ar

in part he hiring of a Curriculum Spe;;allst a month later
than aﬁEi % ated and further delays may develop because of her
esignation. 7

Preservice and inservice training, fhr@ugh Febraury 1975.

The 3jndividunal task teams have been meeting to determine areas
of -training for each component. A needsiassessment was conducted

at each school by tha,ﬁbé school coordindtors and- subsequent
meetings have. been held with all staff t&§ determine training
priorities. The PDC Coordinator plans to utilize ‘consultants in
these training programs also, which were to be completed by June
1975. Training is planned in four areas: : '

;

e a bilingual/bicultural approach

e child growth and development for %arentsg
b
Accordingly, a orkshép for parent tfalﬂlng in Chlld growth
and devélopment was scheduled for February-dand values clarifica- - (\%:

¥

‘tion, group process and bilingual/bicultural training workshop%
were™to begin in.March 1975. Consultants had been hired for
these areas of training and necessary books had been paid for
by the PDC project. o

. As q@§§;35 a curriculum is determined, training in. educational
methods can begin and the tralnlng schedule will be finalized. It
'is expected that training in the curriculum will:be com§letcd by
the end of August 1975. The PDC ‘Coordinator sees such training as
a_three-step process: (1) planning for the curriculum; (2) devel-
oping a training system; and (3) choosing consultants who will

fully understand the curriculum approach.

30
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Preservice and inservice training, March through June 1875, !‘

A training Samedule was developed for April, May and June which
included sessions in the areas listed above. A two-and one-half
day workshop was to be held for staff and parents at each PDC

elementary school on June 25, 26 and’ 27, the topic of which was

to be "humanistic . education" which will be a follow- up on pféVlousb

. training sessigns. In addition, there will be six two-day :
summer werkshaps for teachers and, parents on®* humanistic education
and human development. conducted by the University of Massachusetts.
All teachers and parents will be. enccuraged to participate ins *
these warksh@ps
' . The training aESesgment questlannalres for all components
will be finished by the task teams -by the 'end of June and PDC ’
staff will begin working from these to set’ up opératlonig year
training plans which will be completed by the énd of July..
Additional training consultants will be selected at that time.
Current plans call for training to be ongoing throughout the
operational year. Next fall a series of workshops are planmed
for training in the integration of subject matter units by grade’
level. The PDC Coordinator hopes that after these workshops the
consultants will be able to observe in the classrooms because the
teachers want to have feedback on how well they are implementing
training - -activities. She is also hoping to link up the intern
program with Bank Street .College; if this happens they will e

probably -have waekly €}a1n1ng sessions.
{ .

, Training-is also planned for a corps of substitutes and
volunteers from the PDC %chools who will replace teachers when
they are involved in trainihg activities. This training will
take a minimum of two days and will include?®basics and an over-
view of ‘the PDC concept. N
: - R

of humanlstli educatlan, haavy emph351s has een placedADn valuES\
clarification, reality therapy and group process training for

both staff and parents. PDC program personnel plan to-use this .
~approach to reassess cognitive goals and objectives. During the
summer months, comnmittees will be meeting by grade level to
integrate subject areas with the objéctives to find-and eliminate
areas of overlap. . The revised objectives will be ready by
September 1975. : e

As previously mentioned, plans for the lnd1v1duallzatlon
of instruction include the useé of existing evaluative measures
in Head Ctart and most elementary grades, except in kindergarten,
where a'new screening procedure has been developed. The new
kindergarten screening process is a comprehensive one which
includes initial communication with parents, in-school registra-
glonf parent orientation, child vis ;ts to the school, staggered
@ntry, screening by a apeech therapist, language development

/
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ERIC
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12
sfor social service

}chalogiét, and lastly, rgJpr and recommend-

teacher and school psy

at¥n using the in-= sfiaul uupll placement and planning procedure.
A comprehensive approach-td diagnosing children will be developed
for all grades as the curriculum is developed.  Release time will
be provided for kindergarten teachers, and specialists to discuss

individual children

rf. T ¥ . . . ‘
In sum, tfaini1g has clearly’ been dltert:& Koward the area of '
human values and group process which PDC staff ,LSeem to feel
is important in order ,to establish common Baals‘ﬁnd obj i
foreall. Parents and Staff have been involved in trair
Sions in values clarification, reality therapy, gfaup SN
ri

»eess, and humanistic LdUL&tlD7 _but training in cur

ulum ‘areas will not begin untj ’A J. It is expected that’
gravie=level objectives ‘willgbe thL%ig by September and g%ig
thyre will be less pressurg on the t&achgrz be&au“i'thef
will be fewer objectives; §mphas

in the classroom. When pb]aLLives are fully 11tugfatgd,

training will focus on.strategies for teaihar% to attain

nbjectives and to integrate subject areas. Plans ‘have”
also been made for the individualization of instruction.

2

Davelqpmentdl support” service s, through Eébruary 1975. - The

Coordinator for Developmental Support Services was hired in »
September 1974. She holds an M.Aw=degree in Social Work ‘and has
17 years experiencé in the local school system with areas of .
community relations, group dynamics and parent involvement. The
Developmental Support Services Task Team had held several meetings
by the time of the first site visit. As a result, a philosophy.
d -been d%yelopéd and the following social
h

i
-
H

ldren had been identified: medical/dental,

i
mental health/sog¢iad service, family therapy (social work and
pg;Lholog;), and transpo rtatlan, Task team members recommended
to the PDC Council that a’ Community Advisory Agency be established
to aid in the implementation of-a needs assessment and to prov1de
for. continuous delivery of in-depth support services. Community
resources had been reviewed and plans-were under way to use the
Community Advisory Agency to train parents and paraprofessionals
to fill the gaps whiéhféurréntly exist in support services.

f%&ggial workers at each- éﬁﬁgol have already established
communitation links with many c¢omMmunity agencies. All these )
agencies are represented on the PDC Council or on the task teams.
’ijdltlonal offorts have been made by the task teams and
committees since January 1,. 1975, to develop links with other
3anCl@5. ‘This linka system is expected to be completed by
vste coordinate services dlreaﬂy exists.
z nnel rough the schoo incip and the
r to a Pupil Planning and Placément Team. In
m was made up of all thL profﬁcqlgnalq in thé
pProv u
t\ny
ool
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s_p;annlng task dur;ng March, April and May alang 1th . .
; nggtlves fr¥m the local Department of Health, the Connecticut.
o Departméﬁt of Mental Hgalth and the local haspltal,- -Alsp, the :PDC
f#ﬁ] Qrdlnatbr ‘had requ%sted technical assistanhce frcm the regiénal. ,
OCD office and the State Department of Educat;an toﬁhelp her with o
~thissarea. . ::2%. s . N )
1 - s-nff - . = N

Foe .
Devé&qpmental suppcrt services, Méfeh thraugh June’ 1975

&

The staff member who was ccardlnatlng support services from- = ¢
. , November thraggh Feb:uary is néw’ FRe Gé@rd;natcr of. bilingual/ S
L sblcultural services, This. change was  made bécauSE ‘she had worked -
in ‘School B for f;vé years and could best facilitate the e
blllngual/blcultural prcgram which is based on School B's bi:
llngual/blcultural model. At the.present time,. suppart services

AR kfaC;lLtatlén is lelded*pEtween@the 8chool C and“school B Cop
' ‘ordinatorg. ‘A Sugpgrt Serv;ces Specialist is to be Hired fdr the
."implementation yedr. to-coordifate ~developméntal - support services . 5

-and exceptional -child. components. , An Advisory Council also will
be in effect by September to pruv;ﬂe a Pink between the school
system ahd community resources foér both, theé support services and
‘exceptional child co Panents.‘ And a géﬁeral needs assessment has
- been made by PDQ schobl social workers. . oo
- Lo .
, Presently, eadh chlld 52221vesfa.dental Screenlﬁg at the &Xg,
7 beginning of the school yeéf, but thée dental clinic‘'has a =
' -. backlog, which makes. it dlfflcult to provide: s¢ '
-the needs that are found. A medical exam is given by- the-
Health Department to geaddgtart klndergartén and second grad

e

ﬂ‘ﬂ-

. " . .children., Excellent médicAal fDll@Wsug is prav1dg§ by the PDC
—_ school nurses and/gf medidal aqenc1es and élinics but b¢cause of
- lack of staff preventlve health c@unsellng is difficul¥ ‘to

prcv;ée. And also due to a 1ack of 'funds, the prgqram'ls not-
able to provide a full range af services (mental health, social
SEIVlCES, nutritiorial, medical and dental) - to .all PDC chlldren.
Arrangements for services with Ecmmunlty agencles_have been made-
on an 1nformal.bas;s and /the program is using every private and

feaen

public rescurce availabi@ in the area. Most of these agencies
-are als@ represénted on the Developméntal Support Serv1zeg Task

Team. : oo PR C . -
. ;" ;q, : . S

it PDC staff havegfequested funilng from TlE}% IT (CETA) for a'’
nutritionist, dental coordinator, ‘a dehtal hygienist, physical
therapist, two..school nurses and a patapr@f2551anal to assrst
school social workers to fill the gaps in services. The ,'
system's Pupil Planning and Placement System is used to :‘Coor=
dinate direct services-and referrals for both Head Start and

PDC schools. Head Start records are sent to the receiving -
elementary school and an evaluation 15 made by the reGELVLna

school. _ . )
" t ‘ ' -
\L . \\
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. In sum, plannlﬁg Eoﬂ Euppnrt servicea has pnsed many problems*
;Funds, for one,- have been short anﬁ 1t has been impossible for PQQ

.to provide the ‘necessary staff-fto supp/y .all the needed services.

for the largé numbers of children. Eliminating the Support Services -

, Coordinator's position and dividing thetserviﬁas intd twe subgroups

under the dlre:tian‘nf two sthool: coordlnatﬁrs did nat alleviate

o the prnblem Hapefully, CETA funds will be abta;ﬁéd ‘and will solve ‘

#r f," some of  the pfoblems by providing needed service sﬁaff and a Develop-

- ) mental Suppnrt Seryices Spezialist Some alternative plans for . . C
_ . filling the gaps in funds were to be investigated shnuld the grant o,
.- - [from CETA not he as,LargE as Expected T A s . al

o

Parent involvement, through February 1975. Parents make
“decisions in all areas of PDC planning activities;y parents. ‘are
3, represented on the PDC Council and its task téamé{and are"
in .general school meetings. Those who have been active .i
. two groups were p:gv1déd with tralnlng in the goals and” cbjectlvES-
of the pr@gram, “the structure of the PDC Council and the decision- .
making process through a day-long workshop canaucted by the PDC o
g Cgcrdlnatar on Navembe: 20, 1974. . s,

Dn January 1, 1975, the PDC Caunc1l hlred the Head Start

Adulit Services CoardlnatEr on a part-time basis as PDC's Parent

Involvement Coordinator. (The other half of her time is spent
;| supervising two paxt—tlme Head Start Parent Involvement Coordin-
- 'ators,)  She also has esponsibilities at the elementary. chool
O level, warklng with’ the *PDC coordinators employed by each .school ~
who are responsible fér planmring parent activities. At the

beginning of the 1mplementat;an year; a“parent caard;nat@r will.
be hired for each of | the pfﬁEpEthV PDC elementary schools

| -

= |
By Februazy, the Task Team for Parent Invalvement had startéd

an informal assessment of general parent training ‘neéds and -had
made rec@mmendatlons to thée Council in areas such as "cLass;ocm
roles for parents." An "open door" policy for parents is planned
for both the Head Start and elementary schools during the. start- up
year (this is the current policy at Head Start). And plans we:e
being made to have parents function as paid teacher asslstants
and l;brary, lunch and classraom volunteers. ' :

- Before ‘these “plans can be put into effect, it will be
,necessary for' the PDC.-Council to have input from the parent
groups. in the Head: Start program at *the.three elementary schools, °
after which the Couneil can make récgmmendat;ans to the Board
of Education. This gréup, in turn, must seek Final approval
f:am the PDC gfaﬁtééi : ! . ‘

Parents were to take part in exchange VlSltS that have
been arranged among the schools and Head Start. In’ addltlén,
representatives from all of the parent groups previously mentioned
have taken part in the combined training sessions and serve. on '
task teams together, providing regular channéls for communication
and caardlnatlan among the gr@ups. : i

P B .
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'CEDfd;nated currlculum and support Serv1cfséand cantrallzlng
tralnlng.i As mentioned in the Educdatigr -section,; ’'a communication
system is also to be established .for ;nfarmlng parents about _
- their. Chlldféﬁ s educational experience. Plans are:for. the Lo,
"system/;to include conferences between parents and EE, '
Jetters (blllngual where necessary), hame VLglts,

hame, 1.ei, téleph@ne ca;;s aﬁd handwrlttén nétes.

~»  A‘statement made,byéﬁhé;EarEnt involvement Coordinator

captured the spirit in which PDC staff have approached parent .

involvement: "One of the péss;ble problems and great-challenges -

of 'PDC parent involvement is the b:lngihg'together of a very

Fhétérﬂgéneéus group of parents=-low~income Blacks, low-income
' WhltES,gItallanS, Greeks and. Spanish- sgeaklng, and mldélé cla§r’
' tes. @ﬁr;PaP%nt Involvemant Task Team is fairly régresentative*
s and haEVWQ:ked quite w&ll." :We musﬁrtake care not ta drlft into

. homogetigous parent grcaps. kS i, o R

i .

Parent involvement, March thraugh Juneilgji. - PDC parents
have continued to be 1nv9;ved on-the PDC Council, task! teams and
PDC Council subcommittees. Two Head Start parénts and two parentsg
from each of the BEDC e;ementary schools serve in'a voting capacity
gn the Couneil. Parents serving on task force teams also play *#
‘key roles in bringing recommendations to the Council. Fhe sub=
. committees make decisions about budgets and personnel and a%sé

determlne camponent pr;ar;tles

- In add;tlan -to the Parent ‘Involvement- Cgardlnatar, the three -
PDC school coordinators are respowsible for meshing parent, involve-
ment. in the elementary schools, &.qg., they help develop relation-
.ships among parénts and organize ifrent meetings and other parent

=§éthltlES in the elementary sahoﬂqsi "The Parent Involvement
Coordinator plans training workshfps, sends 'out newsletters and
other notices-to parents and maintgins informal -contacts through ,
the school EOOfainatérSa ' : » o e

of
7

| 1
¥ -"As.noted, durlng the operationadl year, parent coordinators
will be hired for each school; presently the school coordinators
serve .in this capacity. The Parent Involvement Coordinator plans
‘o apply for the Outreach 53&21allst positic.. (this person will
'gcard;nate parent involvement during th@fimPlementatlan yéar,
replacing the Parent® Einvolvement Coordinator position) . *The .,
Outreach Specialist will have overall responsibility fo the =7
development and 1mplementat;an of the parenté1ﬂva1vemeﬁtﬁgragfam
and will work closely with school- staff and supervise the parent’
.coordinators at each school. The Parént Involvement Task Team
. will continue to function during the implementation*year and
-~ will have represermtatives ffrom all the prospective PDC schools.

B . \ = v . o . . L
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e Plann;ng is already underway for invo lVLng parents in the

£ =

classraom durlng the operational year. Parent wishes have been
dzscussed at task team workshops and school staff meetings but
no formal surveﬁ has been conducted for all parents across schgalé

. to flna out th théy ‘gee themselves belng involved in the PDC -

. in September and will begin training in.‘Qc
. Start program already has an intensive vclunteer program and PDC's

-

's 'survey-needs to be completed before training can
be- a;:ange&wf\The role of parents in, the school is also compli-
cated by the. fact that some teachers feel they are not ready :
for parent voluntéérs in their classrooms. But. accordlng to - .
the Parent . Involvement Coordinator, there will be parent volun-— . ..-'°
teers in the classroom-next year and théy' ill partlclpate in '
training 'sessions; volunteers for this. effort will be recruited

ober 1975. The Head

goal is to build on this already established program. There Wlll
also be some teacher assistant positions available through the

learning center and bilingual programs and at two of the elementary .
~t “schools there are positions for aides in the special education
" program. (Two.parents who were interviewed by the evaluation/

team said they expected parents to be involved in actual claskroom
1nstructlan and that teachers: would set up programs fgr parents.) .

‘The Parentrlﬁvalvement Cooralnator has’ been Wark;ng with- the_
Adult Edycation Department to arrange special adulty programs and
School B ha# made such an agreement with the department. Although
a formal ﬁésessment has been taken of the training needs and
interests of PDC personnel, no formal. asséssment has occurred to
determine adult educational needs. Wher such néeds are specified,
a’suitable program will Ee set up at each school.,

Scmé EDC t:a;nlng in declslon— and pollcy—mak;ng for*parents
has taken place ‘but much more is needed since many parents are

'hesltant to partiecipate as members of the PDC- .Council. A series

of parént involvement (values clarlflcatlan) workshops are bélng

" held .throughout/ the month of June and cover the right.of parents

i_pass;blyzw;t gaﬁents and - tea;hers togethe

to be involved in schobol policy issues, i.e.,; busing, teaching’
philosophy and curriculum.. This values clarification training has
been Very gut cgssful and plans are to. haveﬁmare in the fall,

e
" .

3 T A -~ . s -

" been’ hgld far a braad range of parents aﬁ Each DC sehoal but mar%
trainigiFis necessary due to the numbeffdf“para ts, who are or will
be ‘invotved in the program. Prior to this time, Dn;y parents on the
PDC‘Caunail a’xutask teams had received this training. A decision .
has been maé% e - :<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>